
Inspection of Table 1 reveals that the same subgoals are implemented
at each level of the continuum. It is this repetition of subgoals which
insures articulation across grade levels.

. Each subgoal is translated into a set of learner objectives, against
which the teacher or counselor can compare the outcomes to determineteffec-
tiveness.of the learning experiences. The objectives are designed to take

into account thesneed for the learner to progress through the stages of
awareness and exploration to skill preparation and placement. The learn-
er objectives specify knowledge, skills, and attitudes to be developed,
reinforced, and strengthened to realize career development. The objec-
tivesint.PartII ofthe curriculum guide are generally stated learning
outcomes. These expected outcomes must be expressed as behavioral objec-.
tives,since the effectiveness of the learning tasks can be determined only
if evaluation is criterion referenced. To define a behavioral objective,
it is essential to 'Fake into consideration the limitations and constraints
in the situatOn and the characteristics of the learners. Since the cur:.

riculum guides will,be used by teachers and counselors in different school
settings, the definition of behavioral objectives will need to be done by
the teachers and counselors, taking into account the learner characteris-
tics, environmental conditions, resources, and constraints in the particu-

lar school setting. The teacher or counselor should convert each learner
objective into a behavioral objective. Each definition of a behavioral

objective should include: (1) operational description of the behaviors
to be developed; (2) the conditions under which the desired behaviors
will be demonstrated; (3) limitations and constraints; and (4) criteria ,

for acceptable performance.

Each behavioral objective developed by teacher or counselor should
pass a quality test. Ryan (1973) developed and described a SPAMO quality
test for behavioral objectives.), This test requires that each objective
satisfy five criteria in order to be'of the desired quality to provide a

basis for accountability. The criteria are: (1) Specificity; (2) Perti-

nence; (3) Attainability; (4) Measurability; and (5) Observability. An

objective is specific if it is expressed in terms clear and precise rather

than being vague or ambiguous. It is pertinent if it is relevant to the

learners and the setting. Any objective which cannot be shown to be im-

portant for_cawer development is not pertinent. An objective is attain-

able if it is within the realm of possibility for the particular group of
learners and the situation. An objective is measurable if procedures for

quantifying the desired outcomes are available. An objective is observ-

able if the desired outcomes can be\seen either directly or inferred on
the basis of behaviors that can be seen. The learner objectives included
in Part II of the curriculdm guide are intended to be suggestions. They
were developed outside the context of any particular school. They must

be converted to behavifral objectives which are appropriate fora parti-
cular school setting*

The. rdlationships among goals, subgoali, and objectives are shown in

Figure 4.
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I)
E*amination of Figure 4 reveals that within each of the four major

.goal areas of career development, basic concepts have been identified by
the subgoals which must be achieved. The subg6als represent broad areas

',of learning which must be mastered to develop the knowledge, skills, and
attitudes implementing self-realization, economic efficiency, social re:-,
lationships, and civic responsibility. These four goals are the founda.,
tion.of the career development model. It can be,seen that subgoals'are
converted into learner objectives relating to awareness, exploration, and
preparation. The way in which the goals end subgoals are converted into
a sequence of related objectives to establish a continuum of_caregr de-
velopment is shown in the charts on pages '31 to 41.

Examination of the charts on pages 31 to 41, which depict the rela-
tionships among goalg, subgoals, and objectives, shows the way in which
the continuum of career development is accomplished through implementation
of learning, experiences to achieve.a sequential get Of objectives related
to a single subgoal. It is expected that learning exPiriences will be
implemented in the early grades to develop awareness in.plation to self-
realization, economic efficiency, social relationships, and civic respon-,
sibility. In the:middle grades, related objectives will kocus'on explo-
ration, and in the upper levels, the related objectives will emphasize
skill development. The four goals constitute the foundation for the ca-
reer development model. The subgoals represent broad areas of learning
content which implement he four goal areas. The objectives defihe the
outcomes in relation to Gaareness, exploration,-aild preparation. The

matrix of subg.oals and objectives, by developmental levels, establishes
a scope and sequence for each of the four goals. By studying the charts
showing the objectives.by levels, it is possible to identify the way in
which objectives appearing in the four curriculum guides are related.

4
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i
b
e
 
s
e
;

-
q
u
e
n
c
e
 
o
f
,
 
c
a
r
e
e
r
 
d
e
v
e
l
o
p
-

m
e
n
t
.

2
.

h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

'
o
 
l
i
s
t
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
d
 
i
s
 
i
n
-

t
e
r
e
t
t
e
d
.

7
-
9

1
0
-
1
2

3
.

E
a
c
h
,
I
e
a
r
n
e
r
A
i
l
l
 
b
e
 
a
b
l
e
-

t
l
i
s
t
 
t
w
o
 
e
S
c
u
p
a
t
i
o
n
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
h
a
s
 
n
o

I
n
t
e
r
e
s
t
.

1.
9

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
m
o
n
s
t
r
a
t
e
 
k
n
o
w
l
e
d
g
e

o
f
 
b
a
s
i
c
 
a
c
t
i
v
i
t
i
e
s
 
i
n
-

v
o
l
v
e
d
 
i
n
 
e
d
u
c
a
C
i
o
n
a
l
i
n
e
r

c
a
r
e
e
r
 
p
l
a
n
n
i
n
g
.
.
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
d
 
t
e
l
l
 
V
i
e
 
v
a
l
u
e
 
a
n
d

c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
s
e
v
e
r
a
l

-

c
a
r
d
e
r
'
e
h
o
i
e
d
s
 
o
p
e
n
 
t
o

h
i
m
/
h
e
r
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
a
s
s
u
m
e
r
e
s
p
o
n
-

-
s
i
b
i
l
i
t
y
 
f
o
r
 
m
a
k
i
n
g
 
a

c
a
r
e
e
r
 
c
h
o
i
c
e
.

,

.
2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
'
 
t
o
 
s
h
o
w
 
w
h
a
t
 
i
s

r
e
q
u
i
r
e
d
 
f
o
r
 
p
l
a
c
e
m
e
n
t

i
n
 
p
o
s
t
-
s
e
c
o
n
d
a
r
y
 
e
m
-

l
o
y
m
e
n
t
,
 
f
u
r
t
h
e
r
 
e
d
u
-

c
a
t
i
o
n
,
 
,

o
r
 
b
o
t
h
.

5
.
'
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
.
o
f
 
t
h
e

c-
k

r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
-

m
l

t
w
e
e
n
 
w
o
r
k
 
a
n
d

lif
e 

st
jr

le
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
~
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
t
h
e

w
a
y
 
w
o
r
k
 
r
e
l
a
t
e
s
;
 
t
o
 
t
h
e

w
a
y
 
o
n
e
 
l
i
v
e
s
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
o
f
 
t
h
e

w
a
y
 
i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
a
t
t
i
-

.
 
t
u
d
e
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l

p
e
r
f
o
r
m
a
n
c
e
%

3
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
e
r
l
 
h
o
w
 
h
i
s
/
h
e
r
 
s
t
u
d
y

h
a
b
i
t
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l

s
u
c
c
e
s
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
d
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
w
o
r
k
i
n
g
 
r
e
l
a
t
e
s
_

t
o
 
t
h
e
 
w
a
y
 
o
n
e
 
l
i
v
e
s
.

3
. a

1.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
h
e
 
a
b
l
e

2
.

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
a
t
t
i
t
u
d
e
s

r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l
 
p
e
r
f
o
r
-

m
a
n
c
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

3
.

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
s
t
u
d
y
 
h
a
b

i
t
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l
 
s
u
c
-

c
e
s
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
 
,
g
w
 
t
h
a
t
 
h
e
/
s
h
e
 
u
n
-
 
-

d
e
r
i
t
a
n
d
s
 
t
h
a
t
 
a
n
 
i
n
d
i
-

v
i
d
u
a
l
'
s
o
c
c
u
p
a
t
i
o
n
 
c
a
n

i
n
f
l
u
e
n
c
e
 
o
n
e
'
s
 
l
i
f
e
 
s
t
y
l
e

a
n
d
 
t
h
a
t
 
a
 
p
r
e
f
e
r
r
e
d
 
l
i
f
e

s
t
y
l
e
 
m
a
y
 
i
n
f
l
u
e
n
c
e
 
o
n
e
'
s

o
c
c
u
p
a
t
i
o
n
a
l
 
c
h
o
i
c
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
d
i
f
f
e
r
e
n
t

p
e
r
s
o
n
a
l
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s

w
h
i
c
h
 
a
f
f
e
c
t
 
p
e
r
f
o
r
m
a
n
c
e

i
n
 
a
 
j
o
b
 
o
r
 
h
o
b
b
y
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
w
a
y
 
i
n

w
h
i
c
h
 
v
o
l
u
n
t
e
e
r
 
s
e
r
v
i
c
e
s

a
f
f
e
c
t
 
l
i
f
e
 
s
t
y
l
e
.

1-
. 2.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
'
i
t
a
m
e
 
t

p
b
s
s
i
-

b
l
e
 
n
e
e
d
s
 
o
f
 
a
l
i
g
i
v
e
n

l
i
f
e
 
s
t
y
l
e
 
a
n
d
 
l
i
s
t
4
'

s
e
v
e
r
a
l
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
w
i
l
l
 
s
a
t
i
s
f
y

t
h
e
r
e
 
n
e
e
d
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
k
l
e
 
t
o
 
d
e
r
i
v
e
 
s
a
t
i
s
-

f
a
c
t
i
o
n
 
f
r
o
m
 
w
o
r
k
/
e
d
u
-

c
a
t
i
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
s
.

3
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

w
a
y
 
c
h
a
r
g
e
s
 
i
n
 
l
i
f
e

s
t
y
l
e
 
a
r
e
 
c
a
u
s
e
d
 
b
y

o
c
c
u
p
a
t
i
o
n
a
l
 
a
d
v
a
n
C
e
.
,

m
e
n
t
.

4.
4



0.

O

G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
A
c
h
i
e
v
i
n
g
 
S
e
l
f
-
r
e
a
l
i
z
a
t
i
o
n
 
T
h
r
o
u
g
h
 
S
e
l
f
 
-
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d

e
c
i
s
i
o
n
-
m
a
k
i
n
g
.

-
S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
 
-
3

4
-
6

-
7
-
9

1
0
-
1
2

6
.

D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

t
i
o
p
 
f
o
r
 
i
n
d
i
v
i
d
u
a

d
i
f
f
d
t
e
n
c
e
s
 
i
n
 
i
n
-

t
e
r
e
s
t
s
,
 
v
a
l
u
e
s
,

a
p
t
i
t
g
d
e
s
,
 
s
k
i
l
l
s
,

a
b
i
l
i
t
i
e
s
,
 
a
n
d
 
a
t
-

t
i
t
u
d
e
s
.

7

1

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
r
 
d
e
f
i
h
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
i
s
 
d
i
f
f
e
r
-

e
n
t
 
f
r
o
m
 
o
t
h
e
r
 
p
e
r
s
o
n
s
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
.
 
l
i
s
t
 
o
n
e
 
d
i
f
f
e
r
e
n
c
e

b
e
t
w
e
e
n
 
h
i
m
s
e
l
f
/
h
e
r
s
e
l
f

a
n
d
 
a
n
o
t
h
e
r
 
p
e
r
s
o
n
 
i
n

e
a
c
h
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g

a
r
e
a
s
:

1
)
 
i
n
t
e
r
e
s
t
,

2
)
 
a
b
i
l
i
t
i
e
s
,
 
3
)
 
a
p
t
i
t
u
d
e
s
,
,

4
)
 
v
a
l
u
e
s
,
 
5
)
 
a
t
t
i
t
u
d
e
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
k
n
o
w
 
o
f

e
x
i
s
t
i
n
g
 
a
n
d
 
c
h
a
n
g
i
n
g
 
v
a
l
-

u
e
s
 
o
f
 
v
a
r
i
o
u
s
 
e
t
h
n
i
c
 
a
n
d

v
a
l
-

u
e
s

g
r
o
u
p
s
.

2
.

E
a
c
h
-
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
,
a
b
l
e

t
o
 
u
n
d
e
r
s
t
a
n
d
 
a
n
d
 
a
p
p
r
e
-

c
k
a
t
e

ur
n-

in
:1

3.
w

v
a
l
u
e
s
 
a
n
d
-

s
t
a
n
d
a
r
d
s
 
o
f
 
c
u
l
t
u
r
a
l

g
r
o
u
p
s
.

P
 
l
t

'
3
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
.
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
f
i
v
e
 
w
e
p
t
 
i
n

w
h
i
c
h
 
p
e
o
p
l
e
 
d
i
f
f
e
r
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
W
i
l
l
 
b
e

a
b
l
e
.
t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/

s
h
e
 
k
n
o
w
s
 
t
h
a
t
 
d
i
f
f
e
r
-

e
n
t
 
p
e
o
p
l
e
 
h
a
v
e
 
f
e
e
l
-

i
n
g
s
 
o
f
 
d
i
g
n
i
t
y
 
a
n
d

w
o
r
t
h
 
f
o
r
 
d
i
f
f
e
r
e
n
t

r
e
a
s
e
d
s
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
s
 
w
i
l
l
:
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
s
e
l
f
-

i
n
s
i
g
h
t
 
b
y
 
s
t
a
t
i
n
g

w
a
y
s
 
i
n
 
w
h
i
c
h
 
h
e
/
s
h
e

d
i
f
f
e
r
s
 
f
r
o
m
 
o
t
h
e
r
s
.



S
u
b
g
o
a
l
s

.
G
o
a
l
:

D
e
v
W
p
i
n
g

C
a
p
a
b
i
l
i
t
i
e
d
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
%
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f
 
G
o
o
d
s
 
a
n
d
 
S
e
r
v
i
c
e
s
.

1
.

D
e
v
e
l
o
p
-
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f

v
a
r
i
e
t
y
 
o
f
 
o
c
c
u
-

p
a
t
i
o
n
s
,
 
i
n
t
e
r
=

r
e
l
a
t
e
d
n
e
s
s
 
o
f

o
c
c
u
p
a
t
i
o
n
s
,
 
a
n
d

k
n
o
w
l
e
d
g
e
 
o
f
 
o
c
c
u
-

p
a
t
i
o
n
a
l
 
c
l
a
s
s
i
-

f
i
c
a
t
i
o
n
 
a
n
d
 
j
o
b

d
e
s
c
r
i
p
t
i
o
n
s
.

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
y
p
e
s

o
f
 
W
o
r
k
e
r
s
 
i
n
 
t
h
e
 
c
o
m
m
u
-

n
i
t
y
.

2
.

E
a
c
h
 
1

r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

o
c
c
u
p
a
t
i
o
n
s
 
w
h
i
c
h
 
a
r
e

p
r
o
d
u
c
t
i
o
n
-
o
r
i
e
n
t
e
d
 
a
n
d

t
w
o
 
w
h
i
c
h
 
a
r
e
 
s
e
r
v
i
c
e
-

o
r
i
e
n
t
e
d
,

1.

4
-
6

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
y
p
e
s

o
f
 
w
o
r
k
e
r
s
 
i
n
 
t
h
e
 
c
o
m
m
u
-

n
i
t
y
 
o
r
 
i
n
 
t
h
e
 
s
c
h
o
o
l
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

w
a
y
s
 
t
o
 
c
l
a
;
l
i
f
y
 
o
c
c
u
p
a
-

t
i
o
n
s
.

7
-
9

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e
'

t
o
 
i
d
e
n
t
i
f
y
 
c
o
n
t
r
i
b
u
t
i
o
n
s

o
f
 
t
h
e
 
'
c
o
m
m
u
n
i
t
y
 
w
o
r
k
e
r
s
,

a
n
d
 
c
l
a
s
s
i
f
y
 
t
h
e
m
 
i
n
t
o

t
h
e
 
f
o
l
l
o
w
i
n
g
 
c
a
t
e
s
o
r
i
e
s
:

w
o
r
k
i
n
g
 
w
i
t
h
 
d
a
t
a
,
 
a
n
d

w
o
r
k
i
n
g
 
w
i
t
h
 
p
e
o
p
l
e
.

1
.

1
0
-1

2

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
o
n
e

j
o
b
 
a
n
d
 
n
a
m
e
 
o
n
e
 
o
c
c
u
-

p
a
t
i
o
n
a
l
 
c
l
u
s
t
e
r
.

2
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
t
h
a
t

o
c
c
u
p
a
t
i
o
n
s
 
e
x
i
s
t

f
o
r
 
a
.
p
u
r
p
o
s
e
 
a
n
d

c
o
n
t
r
i
b
u
t
e
.
t
o
t
h
e

d
i
g
n
i
t
y
 
o
f
 
t
h
e

f
o
r

i
n
d
i
v
i
d
u
a
l
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

W
o
r
k
p
r
o
v
i
d
e
s
_
o
p
p
o
r
t
u
n
i
-

.
t
i
e
s
 
f
o
r
 
e
n
h
a
n
c
i
n
g
 
d
i
g
-

'
 
n
i
t
y
 
o
f
 
s
e
l
f
 
a
n
d
 
s
o
c
i
e
t
y
.

1
E
a
c
h
 
l
e
a
r
n
e
r
.
w
i
l
l
 
b
e
,
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
n
e
 
o
c
c
u
p
a
t
i
o
n

'
w
h
i
c
h
 
h
a
s
 
a
n
 
e
f
f
e
c
t
 
u
p
o
n
 
a

p
o
r
t
i
o
n
 
o
f
 
s
o
c
i
e
t
y
 
a
n
d

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
i
n
d
i
v
i
d
u
a
l

g
r
o
w
t
h
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
t
e
n
 
c
o
m
m
u
n
i
t
y
,

w
o
r
k
e
r
s
 
w
h
o
 
c
o
n
t
r
i
b
u
t
e
 
t
o

t
h
e
 
d
i
g
n
i
t
y
 
o
f
 
t
h
e
.
i
n
d
i
-

v
i
d
u
a
l
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
r
e
l
a
t
e
 
f
e
e
l
-

i
n
g
s
 
a
b
o
u
t
 
t
h
e
.
V
a
l
u
e

o
f
 
h
o
m
e
,
 
c
o
m
m
u
n
i
t
y
,

a
n
d
 
s
t
a
t
e
 
w
o
r
k
e
r
s
 
t
o

i
n
d
i
v
i
d
u
a
l
 
w
e
l
l
-
b
e
i
n
g
.



G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
-
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f

G
o
o
d
s
 
a
n
d
 
S
e
r
v
i
c
e
s
.
,

S
u
b
g
o
a
l

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

1
.

D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

t
i
o
n
 
f
o
r
 
t
h
e
 
v
a
l
u
e

a
n
d
 
w
o
r
t
h
 
o
f
 
w
o
r
k
,

a
p
p
r
e
c
i
a
t
e
 
t
h
e
 
c
o
n
-

t
r
i
b
u
t
i
o
n
 
o
f
 
o
c
c
u
-

p
a
t
i
o
n
s
 
t
o
 
s
o
c
i
e
t
y

a
n
d
 
t
h
e
 
e
c
o
n
o
m
y
,

a
n
d
 
a
p
p
r
e
c
i
a
t
e
 
t
h
a
t

w
o
r
k
 
m
e
a
n
s
 
d
i
f
f
e
r
-

e
n
t
 
t
h
i
n
g
s
 
t
o
 
d
i
f
-

f
e
r
e
n
t
 
p
e
o
p
l
e
.

E
a
c
h
 
l
e
a
r
n
e
r
j
O
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
e
l
l
 
h
o
w
 
o
n
e
 
w
o
r
k
e
r

i
n
 
t
h
e
'
s
c
h
o
o
l
 
c
o
n
t
r
i
b
u
t
e
s

t
o
 
t
h
e
 
g
o
o
d
 
o
f
 
s
o
c
i
e
t
y
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
o
n
e
 
w
a
y
 
i
n
 
w
h
i
c
h

a
 
w
o
r
k
e
r
 
h
e
/
s
h
e
 
k
n
o
w
s
,

c
o
n
t
r
i
b
u
t
e
s
 
t
p
'
t
h
e
 
e
c
o
-

n
o
m
i
c
 
g
o
o
d
 
o
f
 
t
h
e
 
l
o
c
a
l

a
r
e
a
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
r
e
e

p
e
r
s
o
n
a
l
 
r
e
a
s
o
n
s
 
w
h
y
 
p
e
o
-

p
l
e
 
w
o
r
k
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

c
o
n
t
r
i
b
u
t
i
o
n
s
 
w
h
i
c
h
 
a

s
p
e
c
i
f
i
c
 
o
c
c
u
p
a
t
i
o
n
 
h
a
s

m
a
d
e
 
t
o
 
t
h
e
 
i
m
p
r
o
v
e
m
e
n
t

o
f
 
s
o
c
i
e
t
y
.

2
E
a
c
h
 
l
e
a
r
n
e
r
.
,
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
a
 
w
o
r
k
e
r
 
h
e
/
s
h
e

k
n
o
w
s
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
t
h
e

e
c
o
n
o
m
i
c
 
g
o
o
d
 
o
f
 
h
i
s
/
h
e
r

c
i
t
y
,
 
s
t
a
t
e
 
o
r
 
n
a
t
i
o
n
.

3
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e
,

t
o
 
d
e
s
c
r
i
b
e
 
o
r
 
p
a
r
t
i
c
i
-

p
a
t
e
 
i
n
 
a
 
t
a
s
k
 
w
h
i
c
h

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
c
l
a
s
s
r
o
o
m

g
o
a
l
s
.

4
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
t
h
a
t
 
n
e
w

o
c
c
u
p
a
t
i
o
n
s
 
d
e
v
e
l
-

o
p
e
 
i
n
 
r
e
s
p
o
n
s
e
 
t
o

h
e
e
d
s
 
o
f
 
s
o
c
i
e
t
y
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
h
o
w

a
n
 
o
c
c
u
p
a
t
i
o
n
 
o
t
h
e
r
 
t
h
a
n

h
i
s
/
h
e
r
 
f
a
t
h
e
r
'
s
 
o
r
 
m
o
t
h
-

e
r
'
s
 
i
s
 
n
e
c
e
s
s
a
r
y
 
t
o
 
h
i
s
/

h
e
r
 
f
a
t
h
i
l
y
 
e
x
i
s
t
e
n
c
e
.

.
E
a
c
h
.
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
h
r
e
e
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
h
a
v
e
 
d
e
v
e
l
o
p
e
d

w
i
t
h
i
n
 
h
i
s
/
h
e
r
 
l
i
f
e
t
i
m
e
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
o
n
e

o
c
c
u
p
a
t
i
o
n
 
w
h
i
c
h
 
h
a
s
 
b
e
e
n

d
e
v
e
l
o
p
e
d
 
f
o
r
 
t
h
e
 
p
u
r
p
o
s
e

o
f
 
f
u
l
f
i
l
l
i
n
g
 
a
 
n
e
e
d
 
o
f

s
o
c
i
e
t
y
. o
r

'

-
Z
r

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

c
o
n
t
r
i
b
u
t
i
o
n
s
 
t
h
a
t
 
w
o
r
k
e
r
s

m
a
k
e
 
t
o
 
s
o
c
i
e
t
y
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
e
x
p
l
a
i
n
 
h
o
w

z
o
n
e
'
s
 
s
e
r
v
i
c
e
 
c
o
n
-

t
r
i
b
u
t
e
s
 
t
o
 
t
h
e
 
c
o
m
-
'
-

E
a
d
h
 
l
e
a
r
n
e
r
 
w
i
1
1
 
b
e
 
a
b
l
e
.
"
 
2
.
,
 
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

t
o
 
d
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
t
i
o
n

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
e
c
o
-

f
o
r
 
e
c
o
n
o
m
i
c
 
r
e
w
a
r
d
s

,
n
o
m
i
c
 
i
m
p
l
i
c
a
t
i
o
n
s
-
 
o
f

f
r
o
p
 
w
o
r
k
.

c
a
r
e
e
r
 
d
e
c
i
s
i
o
n
s
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

1
.

E
a
c
h
 
l
e
a
r
n
e
r

b
e
 
_
-

t
o
 
l
i
s
t
 
w
a
y
s
 
i
n
 
w
h
i
c
h

a
b
l
e
 
t
o
d
g
a
c
r
-
i
b
e
-
W
a
y
s

n
e
e
d
s
 
o
f
 
s
o
c
i
e
t
y
 
r
e
l
a
t
e

t
h
e
 
n
e
e
d
s

t
o
 
t
h
e
 
o
c
c
O
a
t
i
o
n
a
l

o
f
 
s
o
c
i
e
t
y
 
h
a
v
e
 
c
h
a
n
g
e
d

'
s
t
r
u
c
t
u
r
e
,
a
n
d

e
v
e
l
o
p
-

m
e
n
t
 
o
f
 
n
e
w
 
o
c
c
u
p
a
t
i
o
n
s
.

E
a
c
h
,
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e
"

t
o
 
i
d
e
n
t
i
f
y
 
c
o
m
m
u
n
i
t
y
 
s
e
r
-

v
i
c
e
s
 
t
h
a
t
 
e
x
i
s
t
 
t
o
 
m
e
e
t

t
h
e
 
p
r
e
s
e
n
t
 
c
i
v
i
c
 
n
e
e
d
s

o
f
 
h
i
s
/
h
e
r
 
c
o
m
m
u
n
i
t
y
.

'
a
n
d
 
h
o
w
 
t
h
e
 
w
o
r
k
_
s
t
r
u
c
-

t
u
r
e
 
h
a
s
,
.
b
e
e
n
 
a
l
t
e
r
e
d

d
u
e
 
t
o
 
t
h
e
s
e
 
c
h
a
n
g
e
s
.
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G
o
a
l
:

D
e
v
e
l
o
p
 
C
a
p
a
b
i
l
i
t
i
e
b
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f
 
G
o
o
d
s
 
a
n
d
 
S
e
r
v
i
c
e
d
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

.
5
.
 
D
e
v
e
l
o
p
 
e
m
p
l
o
y
a
b
i
-

l
i
t
R
N
k
i
l
l
s
.

C

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
i
n
 
e
x
a
m
p
l
e
 
t
o

s
h
o
w
 
t
w
o
 
f
a
c
t
o
r
s
 
n
e
c
e
s
s
a
r
y

f
o
r
 
j
o
b
 
s
u
c
c
e
s
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
h
r
e
e
 
f
a
c
t
o
r
s

n
e
c
e
s
s
a
r
y
 
f
o
r
 
j
o
b
 
s
u
c
c
e
s
s
.

6
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p

b
e
t
w
e
e
n
 
e
d
u
c
a
-

t
i
o
n
 
a
n
d
 
w
o
r
k
.

j1

I
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
n
e
 
o
c
c
u
p
a
t
i
o
n

w
h
i
c
h
 
r
e
q
u
i
r
e
s
 
h
i
g
h
,
 
s
c
h
o
o
l

e
d
u
c
a
t
i
o
n
,
 
o
n
e
 
w
h
i
c
h
 
r
e
-

q
u
i
r
e
s
 
c
o
l
l
e
g
e
,
 
a
n
d
 
o
n
e

w
h
i
c
h
 
r
e
q
u
i
r
e
d
 
s
p
e
c
i
a
l
i
z
e
d

e
d
u
c
a
t
i
o
n
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
o
c
c
u
-

p
a
t
i
o
n
 
w
h
i
c
h
 
r
e
q
u
i
r
e
 
a

s
p
e
c
i
f
i
c
 
c
o
n
t
e
n
t
,
 
e
.
g
.

m
a
t
h
e
m
a
t
i
c
s
 
i
t
s
 
a
 
n
e
c
e
s
s
a
r
y

k
n
o
w
l
e
d
g
e
.

1
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
w
o
 
e
m
p
l
o
y
a
-

b
i
l
i
t
y
 
s
k
i
l
l
s
.

1
.
 
_
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
s
k
i
l
l
s

a
d
e
q
u
a
t
e
 
f
o
r
 
j
o
b
 
o
r

e
d
u
c
a
t
i
o
n
a
l
 
e
n
t
r
y
 
i
n

a
n
 
a
r
e
a
 
o
f
 
i
n
t
e
r
e
s
t
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
d
e
-
,

v
e
l
o
p
 
t
h
e
 
c
a
p
a
b
i
l
i
t
y

o
f
 
b
e
i
n
g
 
a
b
l
e
 
t
o
 
m
o
v
e

i
n
t
o
 
a
 
j
o
b
 
o
r
 
f
u
r
t
h
e
r

e
d
u
c
a
t
i
o
n
.
'

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

1
.

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

e
d
u
c
a
t
i
o
n
a
l
 
n
e
e
d
s
 
r
e
l
a
t
e
d

t
o
 
a
 
s
p
e
c
i
f
i
c
 
o
c
c
u
p
a
t
i
o
n
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
:
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
c
o
n
t
e
n
t

a
n
d
 
s
e
q
u
e
n
c
e
 
o
f
 
e
d
u
c
a
t
i
o
n

n
e
c
e
s
s
a
r
y
 
f
o
r
 
a
 
s
p
e
c
i
f
i
c

o
c
c
u
p
a
t
i
o
n
.

t
o
 
l
i
s
t
 
t
w
o
 
v
a
l
u
e
s
 
o
f
 
g
e
t
-

t
i
n
g
 
p
r
e
r
e
q
u
i
s
i
t
e
s
 
e
d
u
c
a
-

t
i
o
n
a
l
 
p
r
e
p
a
r
a
t
i
o
n
 
b
e
f
o
r
e

j
o
b
 
e
n
t
r
y
 
o
r
 
j
o
b
 
c
h
a
n
g
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
t
h
e
 
e
d
u
-

c
a
t
i
o
n
a
l
 
r
e
q
u
i
r
e
m
e
n
t
s

f
o
r
 
a
 
s
p
e
c
i
f
i
c
 
j
o
b
.



G
o
a
l
:

D
e
v
e
l
o
p
i
n
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
E
s
t
a
b
l
i
s
h
t
n
g
 
a
n
d
 
M
a
i
n
t
a
i
n
i
n
g
 
H
e
a
l
t
h
y
 
S
o
c
i
a
l
 
R
e
l
a
t
i
o
n
s
h
i
p
s
.

: S
u
b
g
o
a
l
s

,
1
,
.
,

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

.

7
-
9

1
0
-
1
2

1
.

'

.

D
e
v
e
l
o
p
 
i
n
t
e
r
p
e
r
-

s
o
n
a
l
 
s
k
i
l
l
s
.

.

.

.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
r
e
e
 
j
o
b
s

t
h
a
t
 
p
e
o
p
l
e
 
l
i
v
i
n
g
 
c
l
o
s
e

t
o
 
h
i
m
/
h
e
r
 
h
o
l
d
:
 
a
n
d
 
n
a
m
e

o
n
e
 
i
n
t
e
r
p
e
r
s
o
n
a
l
 
s
k
i
l
l
=

_
.

.

.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
h
o
w
 
i
n
t
e
r
p
e
r
-

s
o
n
a
l
 
s
k
i
l
l
s
 
c
o
n
t
r
i
b
u
t
e
 
t
o

h
i
s
/
h
e
r
 
p
e
r
s
o
n
a
l
 
f
e
e
l
i
n
g
s

o
f
 
w
o
r
t
h
.

.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
"
t
h
e
 
p
r
o
b
a
b
l
e

c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
d
i
f
f
e
r
e
n
t

t
y
p
e
s
 
o
f
 
i
n
t
e
r
p
e
r
s
o
n
a
l
'

r
e
l
a
t
i
o
n
s
h
i
p
s
.

1
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i

i
m
p
o
r
t
a
n
c
e

,
i
n
t
e
r
p
e
r

s
o
n
a
l
 
r
e
l
a
t
i
o
n
s
h
i
p
s
.

G
i
v
e
n
 
a
n
 
o
p
p
o
r
t
u
n
i
t
y
 
b

h
a
v
e
 
a
 
j
o
b
 
i
n
t
e
r
v
i
e
w

w
i
t
h
 
a
n
 
e
m
p
l
o
y
e
r
,
 
e
a
c
h

l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e
 
b

d
e
m
o
n
s
t
r
a
t
e
 
u
s
e
 
o
f
 
i
n
-

t
e
r
p
e
r
s
o
n
a
l
 
s
k
i
l
l
s
.

2
.

.
.
.
)

x
:
.

. D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
s
o
c
i
a
l

r
o
l
e
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
a
n
d
 
d
e
s
c
r
i
b
e
 
t
w
o

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
,
o
f
 
d
i
g
n
i
t
y

i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
s
e
l
f
 
a
n
d

o
t
h
e
r
s

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
r
o
l
e
 
o
f

o
n
e
 
s
i
g
n
i
f
i
c
a
n
t
 
a
d
u
l
t
.

.
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
t
h
a
t
 
s
o
-

c
i
a
l
 
r
o
l
e
s
 
a
r
e
 
v
a
l
u
a
b
l
e

t
o
 
h
i
m
/
h
e
r
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
v
a
r
i
o
i

s
o
c
i
a
l
 
r
o
l
e
s
 
r
e
l
a
t
e
d
 
t
4

g
r
o
u
p
s
 
o
f
 
w
h
i
c
h
 
h
e
/
s
h
e

i
s
 
a
 
m
e
m
b
e
r
.

*

3
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
c
o
o
p
-

o
r
a
t
i
o
n
.

.
-

t

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
a
 
s
i
t
u
a
t
i
o
n

w
h
e
r
e
 
t
w
o
 
o
r
 
m
o
r
e
 
w
o
r
k
e
r
s

c
o
o
p
e
r
a
t
e
 
t
o
 
p
r
o
d
u
c
e
 
a

p
r
o
d
u
c
t
.
o
r
 
p
r
o
v
i
d
e
 
a
 
s
t
r
-

v
i
c
e
,

1
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
 
/
s
h
e
 
u
n
d
e
r
-

s
t
a
n
d
s
 
t
h
e
 
b
e
n
e
f
i
t
s
t
o
f

c
o
o
p
e
r
a
t
i
o
n
 
a
n
d
 
i
n
t
e
r
d
e
-

p
e
n
d
e
n
c
e
 
i
n
 
m
a
k
i
n
g
 
a
 
t
e
a
m

e
f
f
o
r
t
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
v
a
l
u
e
 
c
o
o
p
e
r
a
t
i
o
n
 
a
s

a
 
m
e
a
n
s
 
t
o
 
p
r
o
g
r
e
s
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

o
f
 
w
o
r
k
i
n
g
 
c
o
o
p
e
r
a
t
i
v
e

w
i
t
h
 
o
t
h
e
r
 
m
e
m
b
e
r
s
 
o
f

a
 
g
r
o
u
p
.

.

'

4
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
c
o
m
-

m
u
n
i
t
y
 
w
o
r
k
e
r
s

\
'

9

A

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
 
t
o
 
o
t
h
e
r

o
c
c
u
p
a
t
i
o
n
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

o
c
c
u
p
a
t
i
o
n
s
 
a
r
e
 
i
n
t
e
r
r
e
l
a
t
-

e
d
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
t
 
t
o
 
l
i
s
t
 
a
n
d
 
d
e
s
-

t
r
i
b
e
 
o
c
c
u
p
a
t
i
o
n
s
 
i
n

t
h
e
 
P
u
b
l
i
c
 
S
e
r
v
i
c
e

c
l
u
s
t
e
r
.



G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
E
s
b
a
b
l
i
s
H
i
n
g
 
a
n
d
 
M
a
i
n
t
a
i
n
i
n
g
 
H
e
a
l
t
h
y
 
S
o
c
i
a
l
 
R
e
l
a
t
i
o
n
s
h
i
p
s
.

S
u
b
g
o
a
l
s N

.

f

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6
,

7
-
9

1
0
-
1
2

5
.
 
D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

t
i
o
n
 
f
o
r
 
f
l
e
x
i
b
i
l
-

i
t
y
 
a
n
d
 
a
d
a
p
t
a
b
i
l
-

i
t
y
 
i
n
 
s
o
c
i
a
l
 
r
e
-

l
a
t
i
o
n
s
h
i
p
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
f
e
e
l
i
n
g
s
 
h
i
s
/

h
e
r
 
f
a
t
h
e
r
 
o
r
 
m
o
t
h
e
r
 
h
a
s

a
b
o
u
t
 
h
i
s
 
o
r
 
h
e
r
 
w
o
r
k
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
r
 
d
e
f
i
n
e
 
w
o
r
k

i
n
 
t
w
o
 
d
i
f
f
e
r
e
n
t
 
w
a
y
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

o
n
e
 
m
e
m
b
e
r
 
c
a
n
 
a
d
a
p
t
 
t
o

f
a
c
i
l
i
t
a
t
e
 
g
r
o
u
p
 
a
c
t
i
o
n
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
a
c
c
e
p
t
 
t
h
e
 
v
a
l
u
e
 
o
f

c
h
a
n
g
e
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

'
a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
h
a
s

a
l
t
e
r
e
d
 
a
 
s
o
c
i
a
l
 
r
o
l
e

o
v
e
r
 
a
 
p
e
r
i
o
d
 
o
f
 
t
i
m
e
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
r
e
a
-

l
i
z
e
 
t
h
a
t
 
a
 
v
a
r
i
e
t
y
 
o
f

r
o
l
e
s
 
c
o
n
t
r
i
b
u
t
e
 
t
o

h
i
s
/
h
e
r
 
d
e
v
e
l
o
p
m
e
n
t
 
a
s

a
 
p
e
r
s
o
n
.

6
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

L
.
,

s
t
a
n
d
i
n
g
 
o
f
 
i
n
t
e
r
-

r
e
l
a
t
e
d
n
e
s
s
 
o
f

o
c
c
u
p
a
t
i
o
n
a
l
 
r
o
l
e
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
o
n
e

j
o
b
 
w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o

o
r
 
i
s
 
r
e
l
a
t
e
d
 
t
o
 
a
n
o
t
h
e
r

j
o
b
*
:

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
n
e
 
j
o
b
 
w
h
i
c
h

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
o
r
 
i
s
 
r
e
-

l
a
t
e
d
 
t
o
 
a
n
o
t
h
e
r
 
j
o
b
.

I
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
t
h
a
t

g
r
o
u
p
s
 
o
r
 
i
n
d
i
v
i
d
u
a
l
s
'

h
a
v
e
 
h
e
l
p
e
d
 
h
i
m
/
h
e
r
 
o
r

-

c
o
n
t
r
i
b
u
t
e
d
 
t
o
 
t
h
e
 
S
l
e
e
t
-

1
.
:
 
o
f
 
'
h
i
s
 
/
h
e
r
'
 
n
e
e
d
s
,
.

I
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
t
h
e
 
v
a
l
u
e
s

.
w
h
i
c
h
 
h
a
v
e
 
a
c
c
r
u
e
d
 
t
o

h
i
m
/
h
e
r
 
f
r
o
m
 
g
r
o
u
p

m
e
m
b
e
r
s
h
i
p
 
a
n
d
 
d
i
s
c
u
s
s

t
h
e
s
e
 
i
n
 
t
e
r
m
s
 
O
f
 
f
e
e
l
-

i
n
g
s
 
a
b
o
u
t
 
h
i
m
s
e
l
f
/
h
e
r
-

s
e
l
f
.



\
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G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
C
a
r
r
y
i
n
g
 
O
u
t
 
C
i
v
l
c
 
R
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
a
t
 
W
o
r
k
 
a
n
d
 
i
n
 
t
h
e
 
C
o
m
m
u
n
i
t
y
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s
.

K
-
3

4
-
6

7
-
9

1
0
-
1
2

1
.

D
e
v
e
l
o
p
-
u
n
d
e
r
,

s
t
a
n
d
i
n
g
 
o
f
 
r
i
g
h
t
s
,

p
r
i
v
i
l
e
g
e
s
,
 
a
n
d

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s

o
n
 
t
h
e
 
j
o
b
,
 
i
n
 
t
h
e

h
o
m
e
,
 
a
n
d
 
i
n
 
t
h
e

c
o
m
m
u
n
i
t
y
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
o
n
e

w
a
y
 
i
n
 
w
h
i
c
h
 
w
o
r
k
 
r
e
q
u
i
r
e
s

r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

1
1

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
w
o
r
k
o
e
q
u
i
r
e
s

r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
o
w
 
t
h
a
t
 
i
n
d
i
v
i
d
u
a
l

r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
i
s
 
r
e
l
a
t
e
d

t
o
 
t
h
e
 
s
u
c
c
e
s
s
 
o
f
 
a
 
g
r
o
u
p

p
r
o
j
e
c
t
.

k

1.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/

s
h
e
 
k
n
o
w
s
 
t
h
e
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
i
e
s
 
w
h
i
c
h
 
h
e
/
s
h

h
a
s
 
t
o
 
t
h
e
 
s
o
c
i
e
t
y
 
i
n

w
h
i
c
h
 
h
e
/
s
h
e
 
l
i
v
e
s
.

2
.

,
.
- )

D
e
v
e
l
o
p
 
u
n
d
e
r
-

e
n
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PART II

LEARNING EXPERIENCES

This part of the guide contains the set

of objectives, learning experiences, and
evaluation procedures for the given grade
levels.' The objectives are sample objecn
tives and the learning experiences are

suggested tasks, materials, and equip-
ment. Suggestions are given to indicate
the class or settings in which the learn-
ing experiences might be used.
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GRADE 4

SELF - REALIZATION

V'

.

Developing capabilities for achieving
self-realization. through self-under-
standing and decision-making.
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Grade 4

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self appraisal.

Learner Objective 1: Each learner will be able to describe his/her per-
formance in each subject area.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Mathematics) A

(cons'truction paper, string,- stapler, paper, pencils, pens, rulers)

1. Encourage learners to read the written remarks on their work papers
and tests. Have learners note written remarks for a two-week period
as a check for improvement.

2. Have each learner make a folder to stare his/her returned papers.

3. If possible show the film, "Keep Up With ?ourStudies;" available
from Coronet Films, 65 East South Water Street, Chicago, Illinois
60601.

4. Allow.tPme during the wee( for learners to discuss their accomplish- *
ments in subject areas. Learners may wish to share their Weaknesses
as well as their strengths with the class.

5. ,Allow time during the week for a personal conference with learners
to describe their' performance to them concerning all subject areas.

6. Have learners make a rating chart whereby they keep a personal record
of all their marks.

7. Discuss with learners Ways of predicting grades in subject areas
based on past performance.(rating charts, written remarks, etc.).

Evaluation

Self-Evaluation, Teacher Observation. Each learner will predict his/her
grades. Teacher-will observe and record learner's capability to predict
performance with accuracy.
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Grade 4

GOAL: Developing capabilities fOr achieving self-realization through
self-understabding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 2: Each,learner will be able to list or.describe three
personality variables about himself/herself.

arning E nces

I.
t

LEARNING'EXPERIENCE A: (Social Studies) A
. I.

1. Have.learners'inte:view metbers.of their families to request informa-

tion which
.

describes them as a member of their families. Have the
learners r port their findings to the clefs fof discussion.

1

2. Create a '-ituatiOn for the fearners to 'give oral deScriptions of
themselve and how they relate to othet learners. Have the class
react to he learner's descriptions by evaluating the accuracy of
them. . *

3. If possible, show the film, "People Are Alike And Different," availa-
ble from Coronet Films, 656Bast Ssth INTater. Street, Chicago, Illinois
60601.

LEARNING EXPE IENCE B: (Language Arts) A a

144

(paper, p-n) `t

, ,

1. Have lear ers write five or six sentences describing,themselves and
I how they interact with their'clasmates. .,

,
.

2., Have learn re read their sentences to the class for discussion and
comparison%

3, If possible *take photographs of the learners in classroom situations
." that might est help to describe them. Share'the 15hotographs' with

the learner allowing him/her to evaluate the pictures.

LEARNING EXPERIE CE C: (Art) 'A

(drawing pap r, penCil, ruler, crayons, paints,.mural paper, news-
print, scis ore, bulletin board)`' q

1. ,Have the lear ers draw a seltf-portrait pf themselves and allow them
to describe t e drawing to ehe Encourage the class to react

to the learne 's descriptions.

I

41/4"
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/

2. Have learnerg,thoose paftne4s. Each learner will trace the outlines

of his/her, partner on newsprinf. Have learners cut out their °tin

body outline ancftaiilt features, 'clothes, etc.

3. Mount all out],ines on bulletin board Jr wall and discuss simllarities,-

and differences with class.

4

4

4

I

ON.

4

,r
Evaluation .

Teacher-made test, fill-in or setlf-evaluation rating chart. Each learner

will list three of his/her personality traits.

4
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Grade 4

GOAL: Developing capabilities for achieving self - realization through
self-understanding and decision - making.

SUBG L Develop awareness and understanding-of self.

Learned Objective 1: Each learner will be able to list.br describe one
-personal strength and one personal weakness..

Learning Experiences

LEARNING EXPERIENCE A: (Physical education) A

1. Sti late a discussion by stating that some people are good in some
activities and weak in others. Encourage learners to express tho,se
activities they may do well and those not done as well as they would
like.

2. Relate discussion to other subject areas. Emphasize that everyone
hag strengths and weaknesses in many different areas.

,....
.

3. Have learners participate in several activities to emphasize that
each has strengths and wea esses.

1.7

LEARNING EXPERIENCE B: (MatheAtics) A

1. Prepare a number of exercises which require various mathematics
skills. After learners complete the exercises have them note which .

skills they are strong in and which ones they are weak in.

2. Lead a discdssion on the fact that everyone has strengths andyeak-..
nesses in many differen areas. Have learners give examples of their
strengths and weakne)s-d in al-eas other thari mathematics:

z
EVgluat ion

Ora4 quiz. Each 1
weakness..

41.

oh

er will name one personal strength and one personal ,
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Grade 4

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 2: 'D v lop awareness and understanding of self.

Lear er Objectiv .2: Each learner will be able to describe a method of
strengthening a personal weakness.

Learning Experiences

LEARNING EXPERIENCE A: (Physical Education) A

1. Have learners express weaknesses they may have'in the area of physical

education. Have other learners who have strengths in those areas re-

late how they'acquired their strengths. Lead discussion on weaknesses

in other subj6114 areas and means of strengthening them.

2. In individual conferences, encourage learners to reveal their weak-

% nesses. Help. them develop methods whereby they may strengthen their

weaknesses.

LEARNING EXPERIENCE B: (Language Arts) A

1. Have learners orally list weaknesses they may have or are aware that

others have. Keep discussion as impersonal as necessary. Encourage

class to offer suggestions which may help to strengthen weaknesses

listed. If class fails to listTinknessewhich are evident in some
learners, list those and discuss ways of strengthening them.

2. Individually,help learne to develop strategies to combat one of

ill

their weaknesses.-

N

fax

EvalufiOn (
Oral quiz, individual conference. Each learner will describe one way in

which he/she can strengthen one personal weakness.
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Grade 4

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 2: Develop awareness and understanding of self.
I

Learner Objective 3: ,Each learner will be able to list or describe two
;reasons for knowing one's weaknessens and strengths.

earning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(blackboard)

1. Have learners ask a parent or working friend'one of the strengths
needed in their job. Have each learner share results with class.
List j\ob and needed strength on the blackboard.

2. Discuss with class reasons for knowing one's strengths and weaknesses.
Relate to occupational choice.

10.

LEARNING EXPERIENCE B: (Language Arts) A

(Book: What Could I Be? by Walter Lifton, available from Science
Research Associates, 259 East Erie Street, Chicago, Illinois 60611,
$1.32)

1. Have learners discuss their strengths and weaknesses in relatioll's4ip
to their school work.

P

2 Read to the class th'e story, What Could I Be?

3. Have learners,discuss'how knouti.dg one's strengths and weaknesses could
affect job choice. Discuss reasons for knowing one's strengths and
weaknesses.

7

Evaluation
c

Teacher-made test. Each learner will name two reasons for knowing one's
strengths and weaknesses.
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Grade 6

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 3: Develop understanding of decision-making process.

Learner Objective Each learner will be able to describe or list the
steps involved in making a decision.

Learning Experiences

LEARNING EXPERIENCE A: (Health) A

1. Assign a health project where the learners will'work together in com-
mittees to complete the project.

2. At the completion of the assignment have learners discuss the method
that was used in making decisions to complete the project.

LEARNING EXPERIENCE B: (Language Arts) A

1. Give learners accurate, inaccurate, complete and incomplete informa-
tion and have them make decisions based on the information they re-
ceived. For example, utilize Unfinished Stories for Use In The Class-
room, available from the National Education Association, 1201 l &th

Street, N. W., Washington,D. C. 20036. Encourage them to give
.reasons why they were able or unable to make decisions.

2. Create hypothetical situations for the learners to dramatize. Have

_them discuss their reasons for making certain decisions in the pro-

*cess.

LEARNING EXPERIENCE C: (Mathematics) A

(textbook)

1. As a group have learners demonstrate and discuss their seasons for .

making certain decisions in computing mathematical problem-solving
examples a particular way.

2. Rel:afe decision-making process in this task to,decision-making in gen-

', eral e.g., what information must you have, what are the basic steps.

'
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LEARNING EXPERIENCE D:' (Mathematics) A

(play money, canned and boXed goods or pict res of goods)*

° 1. Develop a classroom store whereby the learn will make change using
play money as the purchaser buys certain store items.

2. Discuss choices made. Discuss how amount of money affected, purchase,

etc. 1

Evaluation

Teacher-made test. Each learner will list the steps in making a decision.
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Grade 4

GOAL: _Developing capabilities for achieving self-realization through
self-understanding and decison-making.

SUBGOAL 4: Acquire skills of decision. making, risk-taking, value clari-

fication, and goal-setting.

Learner Objective 1: Each learner will be able to describe or'list
sequence of career development

Learning' Experiences

LEARNING EXPERIENCE A: (Social Studies) A

1. Invite learners from lower and upper grade levels (kindergarten through
third grade and fifth and sixth'grades) into the classroom to discuss
the types of things they have learned about occupations. Following

the visits; have the learners compare and contrasi their knowledge
of occupations for this with that of the lower and upper grade levels.

2. If possible invite various workers (include schopl personnel) to visit
and.tell class the sequences of their personal career development.. If
.visito'rs cannot be obtained, use pictures to discuss career development
sequence with class.

*0,

Evaluation

Teacher-made test,'matching or multiple choice. Each learner will iden=

tify steps in the development of a career.
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Grade 4

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 4: Acquire skills of decision-making, risk - taking, value,clari-

ficiation, and goal-setting.

Learner Objective 2: Each learner will be able to list or describe two
occupations in which he/she is interested.

Learning Experiences-

Grade

xperiences

LEARNING EXPERIENCE A: (Social Studies) E

1. If pos;itle,have learners read and discuss the book What Could I Be?
by Walter Lifton available from Science Research Associates, 259 East

Erie Street, Chicago, Illinois 60604 ($1.32/copy),

2. Have learners role-play interested jobs and describe the functions of
those jobs. Learners should give their reasons why they are interest-
ed in certain jobs as opposed to others.

3. =Have learners select two occupations in which they are interested and
have them a) interview persons who are engaged in the occupations,
b) research the occupation in the library. Have learners prepare a
report to share their findings with the class.

LEARNING EXPERIENCE B: (Art) E

(construction paper, drawing paper, scissors, paint)

1. Wave each learner identify himself/herself with a'self-made hat or
other identifying garment or piece of equipment, and pantomime the
duties of\vrkers about whom he or she is interested. Have other

learners guess the name of the workers being portrayed.

2. Have learners state why or why not they are interested in the various

occupations.

Evaluation

Oral'quiz. Each learner will name two occupations in which he/she is
interested and describe the duties of workers in these occupations.
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oe Grade 4,

GOAL: Developing capabilitAs for ahrevAng'self-realilation through
self-understanding and decision.makkh6. bly

SUBGOAL 4: Acquire skills.of,decisio0:Makin'g,
andgoal-seteni.

'

Learner Objective 3: Eeob learner will be eble'to list two occupations
in which he/sp&.lia's no interest:' . -

:Jo,
...

Learning Expapiences,

LEARNING EXPERIENCE A: (Health, ScienCe) t

1. Aid learners in determining and listing the various` occupations re-
lated to each science'or health unit.

2. Have learners express orally those occupations which are not'intereSt-
ing to them. Encourage learners to relate their reasons why the jobs
are not interesting'to them.

LEARNING EXPERIENCE B: (Social Studies)

(3 x 5 cards, masking tape)

1. Write various j=ob titles on 3 x 5 cards. Tape one card or the back
of each learner.' Tell learners they are to gues the occupation by

asking other learners questions whin can be answered with a yeS or
no response. They can ask only three questions/of each learner and
will be given"20 minutes to determine theirjoll title

11

2. After 20 minutes, have learners tape their cards on front and have
each name two of the jobs written on the bards that he/she is not
interested in and give reasons why.

Evaluation

Oral quiz. Each learner will name two occupations in which he/She is not
interested and, give one reason for his/her diSinterest.
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Grade 4

GOAL: Developing capabilities for achieving self-realizationfthrough
self-understanding and decNon-making. ,

SUBGOAL 5: Develop understanding of the relationship between work and
life style.

/
. .

Learner Objective 1: Each learner will be able to list ,t7a-describe ways
in which workL4 relates to the way one lives.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(post.er pictures of workerS)

1. Stimulate a discussion through pictures depicting work that is done
by familiar membvts in the learners' immediate community (doctor,
teacher, sanitation worker, minister, etc.)

2. Have the learnei-s compare and contrast the worker's pay, material
possessions, leisure time, working hours, etc.

LEARNING EXPERIENCE B: (Mathematics) A

(canned and boxed food items or pictures of various food items, play
_money),,

1. Establish'a grocery store in the classroom. Have learners choose a
specific job that interests them. Give them their weekly salary using
play money. Learners are then to make their weekly food purchase from

the store.

2. After all learners have made their purchases, discuss the effects
their pay had on their- purchases, discuss other necessities their
salary must buy.

Evaluation

Teacher-Made test. Each,learner will list one way in which working re-

- lates to the way one lives.
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Grade 4

GOAL: Developing capabilities for achieving self=,realization through
self-understanding and decision-making. e

SUBGOAL 5: Develop understanding of the relationship between Work and
life style.

Learner Objective 2: Each learner will be able to describe or list ways
in'Which his/her attitudes relate to SchoOl. per-
formance.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Mathematics) A

1. After 'he completion of a project in social studies or mathematics
have learners evaluate their performance. Encourage them to talk
about the way they felt during the time of their work on the project.

2. Develop a class discussion centered around the learners' attitudes

and work performance.

LEARNING EXPERIENCE B: (Physical Education),

1. Have learners play a game which involves all learners.

2. Stimulate a discussion concerning the way they played the game and

the kinds of things, which caused them to play that way. Emphasize

whether or not they had success in what they did and.why. Relate-to

other subject areas.

LEARNING EXPERIENCE C: (Language Arts) A

(blackboard)

1. List various attitudes on the blackboard such as patient, friendly,
humorous, cheerful, dependable, honest, responsible, ambitious,
courteous, etc.

2. Lead class discussion on how each attitude can affect school perform-

ance. Also relate thei'e attitudes to job performance.

Evaluation

Oral quiz. Each learner will describe one of his' /her attitudes and tell

how this.attitude affects his/her achievement in school.
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Grade 4

GOAL: Developing capabilities for achieving self-realization through
self-underst ding and decision-making,

, SUBGOAL 5: Develop understanding of the relationship bet een work.and

life style.

Learner Objective 3: Each learner will be able to list or describe ways
in which his/her study habits relgte to school
success-

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(paper, pens) -

1. Invite upper-grade pupils into the classroom to discuss with learners
how they have had success 41 thein school work through goon study hab-
its. Flowing the visit, learners should discuss the study methods
and amount of success those pupils are making in school.

/

2. If possible, tape r
4
ord person discussing the good study habits to-

ward school succ Have the learners listen to the tape. At the

conclusion of the Ve,-havethellearners discuss the advantages of
good study habits as opposed topoor ones. 4

. Encourage the learners to think of other learners who are doing well

in school. Have the learners discuss thos% persons and make inferences
about how good study habits contribute to individual success.

4. Have the learners write short paragraphs describing their ways of
studying and how ha 't telped them in their school work. Have the

learners read their co itions to the class for discussion.

LEARNING EXPERIENCE B: (Mathematics) A

1. Invite a mathematics teacher or one who is in the mathematics field
to come to the classroom and discuss with the learners how signifi-
cant it was to have good study habits to do well in school. Have

the learners discuss the important things stated at the talk.

2. Have one of the better mathematics pupils, from an upper grade
speak with the-learners about how they were successful in mathematics
through good study habits. At the conclusion have the learners dis-

-cuss the significance of the talk.

Evaluation

Orals quiz. Each -learner will describe one of his/her study habits and

tell how this habit affects his/her achievement in school.
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Grade 4

GOAL: Developing capabilities for being economically efficient as

;producer and consumer of goods and-services.

SUBGOAL ?: Develop understanding of variety of occupations, interrela-
tedness of occupations, and knowledgyof occupational classi-
fication 'and job descriptions:

-Learner Objective 1:, Each learner will tie able to describe or list types
of workers in the community,or in the school.

Learning Experiences

.LEARNING EXPiRIENCE.A:. (Social Studies) A'

It.

1 If possible take learners on a field trip'to the immediatc, community
of the school to visit the local police station, fire station, ust- .

nesses, post office, Abrary, etc., to talk with the varifts workers.
Following visit, discuss functions and kinds of work done. If field'

trip is, not ppssible, make a map of the neighborhood, take a simulated
walk, and discUsa wprkers "seen:" '

2. Invite school or community workers or parents into the Classroom. to
.discuss their occupations. Have learners discuss the similarities,
differences, *likes and dislikes of these jobs. If.visitors are not
available mount pictures of various workers on a bulletin-board and
label with job title. Discuss job duties of workerS.

LEARNING XPERIINCE B: (Science) A

(writing paper, envelo

1. ListseveraL icience-r
write,to%requesting in
Have class divide into

0
write to. .

pesstshins)1

elted workers di companies for learners to
formation about community workers or Sobs.-
groups according to their choice of whom to

2. Discuss letter writing:techniques And kinds of questions which need
to be asked tO elicit needed informatiod: Aideach group in writing
its letter.

3. Have learners share results with rest of class.

k

0
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,LEARNING EXPERIENCE (Art) A

ariting paper, drawing paper, paint or crayons, bulletin board)

1. Depending on class abilities, either as a group or individually haye
class name occupations which begin with each letter of the alphabet.

2. Have Earners draw'illustrations for three of the occupatiOns. Have

SS each le present one drawing to the class and discuss the worker
drawn. isplay pictures on bulletin board. 4

t.

LEARNING EXPERIENCE D: ocial Studies) A

.
(picture: "How Many Occupations Can You Find," available from
`Department ofd Public Instruction, Honolulu,'Miac. No. 103)

istribute copies of picture of Hawaii scene.

Have learners name as many occupations as they can find in the pici-
,ture andmstate where they wirk. _Learners may wish to organize a
contest c)4see who can name,tAb boOt, .OccupatIons. ...

'
'*V Y

LEARNING EXPER1ENCEE: Studies) A

1. Take learners on walking lours throughout the'school building to ob-
serve and speakwithfmembers of the custodial staff atiouttneir job
titles and duties. After the tours have learnets discuss the contri-
butions'each worker makes to'the school:,

'

2. Invite various Members of the school staff into-the cLassroOm to dis7
cuss their roles as school workers (teachers, nurse,' doctor,Trincipal,
guidance counselor, attendance teacher, social worker, etc.). Have

learners discuss how'epch_worker'contributed to, their, well being as /,
pupils.

_

LEARNING EXPERIENCEeP: (Language 4rts) ,A
/ .

(paper, pens)
° ,

.

-e

'1. Aave learners selecta particuiarschool worker they art familiar pith
and write: a short paragraph describing the contributions that worker
makes to 'the school. . - I

.

.

.e.

2. Have learners share their paragraphs with the class for discussion.

r
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LEARNING EXPERIENCE (Healih) A r
. .

. 1. Invite the school doctor, nurse, first aiA person or health room
mother into the ,classroom to discuss how they work to ptomote good

health ha Its for the learners.

2. Have lear ers list good health hats which need to be followed.

3. Have learners discuss the importance of these workers,to the school.

LEARNING EXPERIENCE 11:- (Art). A

t$
(drawing paper, pencils, crayons, rulers)

1. Have learners draw pictures illustrating the work of various school
workers they are,familiar with. Have learners describe their pictures

to the class for discussion.

2. Have learners make scrapbooks shoWing the various work activities which

take place in.school.

Evaluation

.

0

t.

,Teacher -made test. Each lea er will name three kinds of 'work found in

the schools or community.



..-.Grade 4

GOAL: Developing capabilities for being econimically 'efficient as

producer and consumer of goods and servi s, ..,
'4

SUBGOAL 1: Develop understanding of variety of ccupatIOns, interrelated-
ness of occupations, and knowledgeof'occupational elassifi4
cations- and job descriptions. .

f ..: .

Learner Objective 2: Each learner will be able to list Dr describe two
ways to classify occupations. 9

Learning Experiences

. LEARNING EXPERIENCE A: (Social Stydies) A

1. Develop an activity whereby the learners classify whether a worker is
involved with people, things or ideas. Help the learners by grouping
job titns under appropriate headings. Then give them other job ti-
tles and have them group the titles independently. -

2. Have class compare and contrast their results through discussion.
Discuss other ways of classifying occupations.

LEARNING EXPERIENCE B: (Art) A

(bulletin board, drawing paper, magazines, paint)

1. Have learners make 4 bulletin board illustrating the classification
of,certain occupations into categories of working inside or outside,
working intthe city or country, working with people or animals, etc.

2. Make appropriate headings for bulletin board and have learners cut
out, or draw pictures to put under proper heading.

3. Discuss various ways of classifying jobs.

.16

Evaluation

leacher -made test. Each learner will list two ways to classify occupa-
tions
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Grade 4

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services. t

SUBGOAL 2: Develop understanding that occupations exist for a purpose

and contribute to the dignity of the individual.

Learner Objective 1: Each learneryill be able to describe one occupa-

° tion which has an effect upon a portion of society
and contributes to individual growth.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studiels) A

1. Have the learners interview their parents to find out which occupa-

tions and persons in the community through their work affect society.

The learners should report theirresplts to the class for discussion.

2. If possible, have the learners take a field trip to the local muni-

cipal building to speak with city or county government officials about

their work as it affects members in the community. Following the field

trip, the class should discuss the job titles and how they have an ef-

fect on the community.

LEARNING EXPERIENCE B: (Language Arts) A

(paper, pens, newspapers)

1. Have the learner ead and clip articles in the newspaper to find out

the various ac tions in the community (mayor, councilmember, etc.)

which affect.th eople within the community. Have,the learners dis-

cuss their results with the class.

2. Have the learners write short compositions listing job titles in the

community and describing how these jobs affect the people within the

community. The compositions should be read to the class' for discus-

. sion.

LEARNING EXPERIENCE C: (Science, Health) A

1. Invite various persons who are in the science and health fields to

come to the classroom and tell about their occupattions and haw, they

have an affect upon society.
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2. The, learners should discuss each occupation and its affects upon
society following each visit.

Evaluation

Teacher-made test. Each learner will describe one occupation which has
an effect on the population of Hawaii.
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Grade ,4

GOAL: Developing capabilities for being economically efficient as pro-

ducer and consumer-of goods and.services.

SUBGOAL 3: Develop appreciation Cor the"value and worth of work, appre-
ciate the contribution of occupations to society andthe
economy,"and appreciate that work means different things to
different people. 4

Learner Objective l; Each learner will be able to list or describe two
contributiOns which a specified occupation has made
to the improvement of society.

Learning Experiences

LEARNING EXPERIENCE A: (Social 'Studies) E

(blackboard, writing paper, pens)

1. Have.learners interview persons in various occupations (teacher, doc-
tor, military worker, sanitation worker, scientist, etc.) to 'find -out
how their work improves society.

2. Discuss questions to be asked. List on blackboard and have learners
Copy them. Haye learners choose a partner and decide upon whom to
interview.

3. At the conclusion of interviews, have learners report their findings
to class for discussion.

LEARNING EXPERIENCE B: (Science, Health) E

(paper, pens)

1% Invite workers from the science and health fields- to come to the
classroom to discuss with the class'how they help to improve society.

2." After each visitor's talk, the learners should write the worker's job
title and list under it contributions it makes to the improvement of
society.

LEARNING EXPERIENCE C; (Language Arts, Art) E

(paper, pens;.drawing paper, "paint, stamps, envelopes) 4
1. Have class divide into groups of four or five members and decide upon

a person to write to requesting information relating how his/her work'
helps make improvements to society.
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2. Discuss with entire class,what questions to ask in the letter. Give

assistance as needed to each group in writing their letter.

3. Have each group draw pictures of worker they write to. Have groups

designate one person to share results with entire class.

'LEARNING EXPERIENCE D: (Language Arts) E,

(newspapers, blackboard)

1. Assign learners to read the local newspaper to:find various persons
or organj.zations advocating or making certain improvements to society.
Discuss findings with entire class.

2. Write he job titles and corresponding improvements to society on
blackboard.

4

Evaluation t

Oral quiz. Each learner will name one occupation and describe one way
in which it has contributed to the improvement of Hawaii.

'

17C
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Grade 4

GOAL: Developing capabilities for being economically efficient as pro-
.ducer and consumer of goods and services. Ow

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things to
different people.

Learner OblectiVe 2: Each learner will be able to list or describe ways
in which a worker he/she knows contributes to the
economic good of his/her city.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

1. Invite local government officials (cOuncilperson, mayor, superinten-
dent of schools, fire commissioner, police commissioner, etc.) into
the classroom to speak with the learners about their jobs and how
they affect the city.

2. Following each speaker, have learners discuss the speaker's job as
affects the city.

xt.tt

LEARNING EXPERIENCE'B: (Language Arts) A

1. Help learners write to the local Chamber of Commerce requesting in-
formation concerning ways it contributes to the growth of the city.
Have learners share their information with the entire class.

Z. In a discussion encourage learners to make inferences_about-the ad-
vantages of having a Chamber of Commerce.

LEARNING EXPERIENCE C: (Mathematics) A

1. Invite property owners into thesclasSroOm to speak with the learners
about ways in which their property taxes benefit the city. Have

)
learners discuss the signifi?li

.

ceof property taxes.

2. Discuss how prop)Xty owners benefit the City. Discuss variety of
jobs held by propltrty owners.

At
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LEARNING EXPERIENCE D: (Science; Art) A
V

(scissors, paste, construction paper, cardboard, magazines, news-
papers, roll of shelving paper, paints, crayons)

1. Invite a sanitation worker into the classroom to talk about the im-
portance of his job to the community. Following his talk, have
learners discuss the advantagea of this worker's job to city inhabi-
tants and the disadvantages should the city not have this type of
work.

2. Show pictures of various city workers and discuss contributions they
make to the city.

3. Have learners make a collage depicting city workers of various occu-
pations which are important to city inhabitants.

4. Have learners paint a mural illustrating how various ways city workers
are importaht to the people in the area.

Evaluation

Teacher-made test. Learner will list three ways in which workers con-

tribute to the e nomy of cities in Hawaii.

. a
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Grade 4

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different thing's to
different people.

Learner Objective 3: Each learner will be able to describe or participate
in a task which contributes to classroom goals.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

1. Encourage learners to help develop rules for working together. Create

jobs within the classroom to be done in turn by each learner. Learn-

ers will evaluate each other's performance.

2. Set up activities to foster social interactions and concern about
others. For example, make the selection of a class host/hostess,
send class-made get well cards, establish tutorial services rendered
by learners.

LEARNING EXPERIENCE B: (Physical Education) A

1. Have class decide upon several games or activities to be completed by
everyone during a one-week period. Have learners help each other as

needed so, everyone achieves the goal.

2. Lead discussion on participation in group activities and the accompany-
ing responsibilities.

7

Evaluation

(

Observation. Teacher will observe and record participation of.,g001_
learner in a task contributing to classroom goals in a one-week time

interval.
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=, Grade 4

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and serVices.

SUBGOAL 4: Develop understanding that new occupations develop in response'
to needs of society.

Learner Objective 1: Each learner will be able top list three occupations
which have developed within his/her lifetime.

Learning Experiences

LEARNING EXPERIENCE (Language Arts) E

(stamps, envelopes, pens, paper)

1. Have class divide into groups of four or five members., Help each
group write letters to the local employment office requesting infor-
mation concerning occupations which have been developed within the
past ten years.

2. Have each group share their. results with the class for discussion.

LEARNING EXPERIENCE B: (Science) E

1. Invite persons who work in the science field (high school or college
science teachers, doctors, nurses, etc.) into the classroom to dis-
cuss the newly developed science' occupations.

2. Have class discuss how these occupationi'might influence their lives.

LEARNING EXPERIENCE C: (MAhematics) E

1. Invite high school or college mathematiCs teachers, accountants, bank
managers:etc., into the classroom to discuss those occupations which
have been developed within the past ten years in the mathematics field.

2. Have learners list the occupations and discuss how they affect their
lives.

Evaltation

' Teacher-made test. Each learner will list three occupations which devel-
oped during his/her lifetime.
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Grade 4

GOAL: Developing capabilities for being economtically efficient as

producer and consumer of goods and servikes.

SUBGOAL 4: Develop understanding that new occupations develop in res-
ponse to needs of society.

Learner Objective 2: Each learner will be able to list or describe one
occupation which has been developed for the pur-
pose of fulfilling a need of society.

Learning Experiences

LEARNING EXPERIENCE A: (Social.Studies) A

1. Have class participate in the game "Voyage to Another Planet." Tell
class that life has been discovered on another planet and at the
, lanet's request the United States is sending a space ship there.
everal`people are needed to help those on the planet. Besides the

/crew of the space ship only eight people can go.

2. Have class divide into groups of four or five. Have each group choose
from the following list the eight people they think should go on the
space ship:

carpenter nurse
clergy,member secretary

.

scientist farmer

teacher , child
doctor

1

musician
bricklayer dentist
dietitian social worker
fireman

/

policeman_ .,

/

3. Have eachgroup presen.their choices to the rest of the class. Dis-

cuss and compare similarities, differences and reasons for choices.

LEARNING EXPERIENCE B: Language Arts) A

(books on occupations which fulfill societal needs, e.g., I Want to
Be a Space Pilot, 1961, Childrens Press, Inc., 1224 West Van Buren
Street, Chicago, Illinois, 60607; How Airplanes Help Us, 1971, by
Edith McCall, Benefic Press, 1900 N. Narragnset Street, Chicago,
Illinois 60639; A Young Scientist Looks at Skyscrapers, 1964, by
George Barry, McGraw-Hill Co., 750 Third Avenue, New York, New York
10017; Wizard of Electricity, 1965 by Eric Kerry, MacMillan Co.,

New Ybrk, New York, 10022; Let's Go Logging, 1962, by George Herman :4i

G. P. Putnam's 'and Sons, 200 Madison Avenue, New York, New York,

10016; Maybe I'll beA Dairy Farmer, 1959 by Mildred.Letton and
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D. and B. KaiiW National Dairy Council, 111 North Canal Street,

Chicago, Illinois 60606;1Youi Hospital A Modern Miracle, 1962, by
Margaret Cosgrove, Dodd, Mead and Co., Inc:, 432 Park Avenue, New

Ybrk, New York 10003; The Schoolmasters, f067,.by Leonard Fisher,
Franklin Watts, Inc., 575 Lexington Avenue, ..New York, New York,
10022; What Does a.oret.-Ranger Do?;-1964;by Wayne Hyde,' Dodd

`Mead and Co., 432 Park'Avenue., New York, New York 10004; I Wa

to be a Dentist, 1960 by Carla Greene, Children's Press, 1224
West Van Buren Street, Chicago, Illinois 60607)

As a group read certain.books about occupations which fulfill nee
of society.. 4

2. Following the readings have learners discuss and list occupat
. which fulfill needs of society.

A

Evaluation
WI%

g

4(

.

Oral quiz. Eagh learner will name-one occupation and describe one way,
in which the occupation has contributed to the welfare of people living

in Hawalli.

"
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Gracie 4

GOAL: .Peveloping capabilities fOr being economically efficient as

,^pToducer and consumer of goods and. services.

4SUBGOAL 6: Devqlop understanding Of the relationship bttweeh education
and work.'

Learner Objective 1: Each learner will be able tp describe or ligt the
educational needs related to a specific occupation.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) E

(newspaptrs, blackboard)

1.'Help learners read the want ads (emplOyment section) of the local
newspaper to discover some of the educational requirements of various
jobs. Encourage learners to express why an educational background is ,

necessary to occupations. ,

\ $
,

.
. .

2., List jobs and educational requirements on blackboard and discuss.
,...

,,,,

41,

LEARNING EXPERIENCE (Physical Education, Mathematics) E
,

(blackboard) ."
1.' List a number of physical' education or mathematics related job titles,

on.tRe blac4board. Have each learner choosefive titles and find out
theeducational Tequirements. Disou§s,wiifi learners how they can de- A

termine this;ask a person who has. the job, gsk librarian for help in

o
1pOking it,up,'ask parents for help.

2. 'Upon completion, write job titles on board and aslearners tell their
results write them on blackboard. Compare and contrast necessary
educational requirements for the various job's.

.

O
Evaluation

Teacher-made test, matching or multiple choice. Each learner will iden-

tify educational prerequisites for certain occupations listed by the

teacher.

79.
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Grade 4

=-GOAL: Developing capabilities for being ecikomically efficient a, s pro-

ducer and consumer of goods and services.

SUBGGOAL 6: Develop undrsandint of the relationship between education,
and work.

Learner Objective 2: Each learner will be able t4 describe,the Contept
. and sequence ofetnicatiOn necessary for a specific

.occupation.
a

Learning Experiences

ks,

LEARNiRdinaPERiENCE4: (Social Studies) A

IA

1. Inform"learners that they will, be given certain school and classroom
jobs to perform as they-)acquire new academic skills to_do-tile jobs

adequately.
,

-adeque,tely. Emphasitithat each person muSt'ledrn certain4things
beldre taking on cer d jobs. .-

,-

.1.

: .

.

2., Have learners pair off, select a job in which they'are currently in-
- Irterested, and ititerviewa worker to find out the education and train-

. 91.grr equiremerics to obtdin the particular job. Aid, earnrs inde
,,

terMining andwriting questions to be asked. The learners should
report their findings to the class for discussion and comparison.

- ,

Y :
,

3. Discuss and corkre classroom jobs-end their sequences and information
learners obtained, from interviews.

'

LEARNING TASK Br (Language Art's) ,.

. I.
(stamps,. envelopes, paper, pen),

ti

1. Have class divide into Several groups and select.a job in which they
are currently.intereste4. Aid each group ixi writing a letter to a
particular :worker requesting information pertaining to the necessary'

education. and training for the jot!!
. .

. - ,' , ,.

.2. Have each grouvreport findings to entire class. ilacuat_rias*rits. n,

. .

I I

70.

Evaluation .

.,.

Teacher-made 'test, multiple choice or matching. taiLlearne-twtAl identify
, y

sequence of education dad training to acquire'deiignifelajobs'found in

*await., , - ,

...

.....
.
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SOCIAL RELATI SHIPS

.0P

Developing capabilities for establish-
ing and ,.maintaining healthy social rei
lationships.

10 13214
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Grade 4

GOAL: Developing capabilities for establishing and maintaining healthy
social relationsips.

SUBGOAL 1: Develop interpersonal skills.

Learner Objective 1: Each learner will be able to describe how inter-
personal skills contribute to his/her personal
feelings of worth.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(construction paper, magic marker, scotch tape, string)

1.' Have the class play'the game, "I Am Likeable and Loveable." Have
each learner wear a piece,of Construction paper with the title, "I
Am Likeable and Loveable" attached near his/her chest throughout the
day. Have the learners interact and observe the positive and nega-
tiVe interactions they have with other learners. Have each lea2ner
tear off a small piece of, his /her construction paper for each time

he/she senses a negative reaction frRm another member of the class.
Have the learner tape the torn piece;bf construction paper back into
i'ts original

1'
-place -ICII-dIch poSitive interaction he/she hgs.

IA
'TN.,Near the and of class, have each learner observe his/her signs and

discuss how the.class made him/her feel as a member of the class.

3. Optional: Take movies of the class while 'the learners. are involved
in group activities. Show the movies to the class. After the movies
have been shown, encourage learners to describe how the group contri-
buted to their personal feelings_ of worth.

4. Optional: Divide the class into small groups and have each discuss
a'spe4ific topic. Tape 'record portions of the discussion 'in each

group. Following the discussion, have the lea ners listen to the
'tape. Encourage Iearnerk to discuss how they t the group made

them feel good about the4elves.

Evaluation

Oral quiz. Each learner widdescribe one way in which:participating in
a group contriutesto a person's feelings of worth,

83 , L
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Grade 4

GOAL: Developing capabilities for establighing and maintaining healthy
social relationshifs.

SUBGOAL 2: Develop understanding of social roles.

Learner Objective 1: Each learnei will be able to describ4 the role of
one significant adult.

r-

.11

,Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) E

(paper, pens)

1. Have the class interviiew adults to find out as math information about
these individuals as possible. As,a group decide upon questions to
ask. Have each learner copy questions.

2. Following the. interviews, have the learners share their findin1gs with

the class for discussiod.

3. Optional: Have learners take snapshots of adult models. Have learners
piste snapshots at the top of a sheet of paper .and write a paragraph
under each describlng the models.

4. Have 4earners Write shqrt sentences or paragraphs describing their
favorite adult. Have learners share composition with class for dis-

cussiqn. 4 ,

S

Evaluation

Oral quiz.

'14

Each learner

fir

will describe the role of a significant adult.'

84
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Gride 4

GOAL: Developing capabilities fOr establishing and maintaining healthy
social relationships.

SUBGO42 3: Develop understandini of cooperation.
,

Learner Objective 1: Each learner will be able to identify a situation,
where two or more workers cooperate to produce -a_
product or provide a service.

Learning Experiences
f

LEARNING EXPERIENCE A: (Social Studies) E

1. Take the class on field trip to a local factory to observe situa-
tions where workers work cooperatively in producing products. After
the field trip, haye learners describe the situations where coopera-
tion was being implemented. If field trip is'not po'ssible,.show film
or pictures of a factory and'discuss workers seen end how they inter --

. act.

2. Have learners ask parents or a friend how they,(parents, friends) must
work' scooperatively with otheK workers on the job.- Have learners share
their results by describing. situations where workers function cooper-
atively in order to complete certain tasks.'

LEARNING TASK B: (Language Arts, Art) C

(paper, pens, rollitof shelving-paper, scissors, paints, crayons,
-iventils, brushes)

1. Have class wcitt short paragraphs or describe orally situations where
they must'work cooperatively-with other Aassroom workers in ordef
to perform their clas'sroom jobs well.

L
-. _ .

.

2. Present snapshots or poster piCtures of cooperative work.among workers
. in the procesS of'compdeting products. Have learners identify each

situation and describe ; what is taking place.

3. Have class divide into groups to make murals illustrating various
situations where persons Work cooperatively in producing, products.

I

Evaluation

Oral quit. Each learner will list two workers who cooperate to produce
a product,

85
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Grade 4

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 4: Develop understanding. of community workers.

Learner Objective 1: Each learner'will.be able to iist,or describe two
occupation' which Contribute to other occupations.

Learning Experiences

LEARNING EXPERIENCE A: (Social, Studies) E

(filmstrips or picture illustrating cooperative work situations,

e.g., a) "America At Work Series," available from Eye Gate House,
Inc., 146-01 Archer Avenue, Jamaica, New York 14435; b)."Bread,"

available from Encyclopedia Britannica Educational Films,*Inc., 425

N. Michigan AVenue, 60611; è) "Farmer Don and

.the City," and "Food for the City Productavailable frolrailey
Film ASsociates, 11559 Santa Monica Boulevard, Los pgeles, Cali-
fornia,90025; d) "Where Does Our-Oeat Come From?", available from
Coronet Instructional Films, Coronet Building, 65 E. South Water

Street, Chicago, Illinois 60601)

Present fiimstrips, movies, or'still pictures to the learners which
illustrate ho4'an,ptcupation is related to another.

2: Following the pres ntation, have learners ttame and describe those
jobs which areinterrelatech Have them compare and contrast jobs.

A 4

3. If possible, invite w6tkers of several occupations from supermarkets,
factories, farms, etc., into the classroom to discuss how certain
products are dependent on many different types of workers before'they

are in their 4nal_korm, Following the visitors' discussions have
learners name anddetcribe as many jobs as they can which are interre-

LEARNING EXPERIENCE B: (Art) A.

{roll' of shelf paper, paints, Crayons, brushes, pencils, scissors)

1. Develop a discussion with the class centered around the question of
how finished products get to the market;, for example;imilk, cheefe,
pineapple, coffee, or sugai. Guide the discussion.in such away that
learners will name the types of workers wbo took part in the process -

of finalizing the products.
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4
2. After discussing several prdducts,.have each leawer list .'the wdrkers.

who are' necessary to coMplete a certain product anat interests hj.m/

her. Learners shotad share lists4w,ith 'the class for further discus-
'ion. 45,

..

,
.

3. nave learners form groups to make murals depictillg.people of various
,occupations working on a specific product in an attempt'to .get it to

market. They are to exhibit the interrelationship of occupations
. .

needed to complete the product.
'.v.

,

6

Evaluation.
*

4

Oral quiz. Each learner will name two occupations, For each occupation

he7she.will list two other occupations that contribute to the first one.

'f 87 v
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Grade 4

GOAL beveloping oapabilitiqs for establishing and maintaining healthy
social relationships. -,

,

SUBGOAL 5: Develop appreciation forlixibility and adaptability in
social.re,Laxionships.

Learner Objective 1: ach learner will be' able to describe or define
1..prk in two different ways:

I
Learning Experiences--

LEARNING EXPERIENCE A: (Sodial'Studies4 A
4

'(paper, pens) .

.

1. .Develop,the concept that work Ndans different things 'to different,
people. Have learners interview theirAparents or a friend to find
out what work means to them. Following the interviews, have learners
share thekt results with the class for'discussi'on.

.

2. If Ro ssible,,invita persons (non-worker, volunteer worker, average
worker, afflue, worker) into the classroom to discuss what work
*ens to them,. After the visits, have learners compare and contrast
the_meaning-of work among these persons.

3. Have learners write a paragAPh,explaining what work means to them.

.4ZARNING EXPERIENCE B: (Language Arts) A

(paper, pens)

1.. Stimulate a brief cussion with the class based on the concept that
people feel differently' about work, that there are many definitions
of work.

2. If possible show one of the following films: a) "The Meaning of Work,"

. available from Popular Science Audio Visuals;..' 5235 Ravenswood AvenuT, .

ChicagO, Illinois 60640; or b) "Why Do nople Work," available fromt
Visual EducAtion Consultants, 2066 Helena Street, Madison, Wisconsin
53701.

3. Have learners write five or six sentences expressing what,work means
-41

'to them. Have learners share their sentences with the class for fur-
discussion.

Evaluation
f

Teaper-made test. Each-learner will define work'two ways.
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Grade 4

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 6: Develop understanding of interrelatedness of occupational
roles.

Learner Objective 1: Each learner will be able to describe one job which
contributes to or is related to another job.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(social studies textbook; encyclopedia, library books)

I Have a local grocery store owner come int e classroom and discuss

how. the work depends on other workers (wholesale market person, milk
delivery person, baker, truck farmer, dairy farmer, freight handlers,

etc.), If unable to have grgper come to the classroom, use series- of

pictures to illustrate different workers. Following the discussion

of the workers, have learners make a list of the grocer's dependent

workers.

O

2. Have learners read related books to find out how certain occupations
are dependent on ,other occupations. 11a/e 1?arners report findings

to,the class for discussion,
...t 1

k

LEARNING EXPERIENCE B: (Language Arts)zA
$

(pictures, bulletin board, scisscirs:constructiod paper, drawing
paper, crayons, paints, pencils4"

1. Have learners role play 'to demonstrate how their classroom jobs rely

on'the work of others to allow them to performi.their work well. En-.

, courage the'clas6 to discuss the interdependg e of jobs.

2. Have learners use,the'bulletin board.toidiSpl y the concept of how
work roles are interrelated. Stimulate a dis ussion centered on the
work which was necessary to complete'the'bull in board.

LEARNING EXPERIENCE C: (Science) A

1 -

I. Let learners select a health-or science occupation in which they are

interested and 1.117e them interview someone who is engaged in the Occu-

pation.. Discuss questions to be. asked and have learners copy them.

-Have learners prepare a report on the interview relating the inter-

dependency of the job and allow them to share the findings with the
9 class.
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/
Develop a class science fair whereby the learners may construct a
science project displaying the interrelatedness of science occupa-
tions.

a

LEARNING EXPERIENCE D: (La guage Arts, Art A

paper, car board, magazines, news-

on a simulated rip to a market, a depart-
factory, a resort tel, etc. Have learners
eras they might se as well as those not seen
ly related tothe ork being done. Discuss
d interdependence iof4workers.

.

depicting th interdependence of work

1.

2.

(scissors, paste, construction
papers)
:

.

Tell class they are going
ment store, a pineapple
orally list all the-wor
but who have jobs direc
-job duties of workers a

Have learners make a collage
that occurs in places "ifisited."

a

\

'4 Evaluation

a

. .-
,

L
Oral quiz. Each learner will name one job and describe the duties and
then name another job that is related, to the first one.'and describe its
Autles.

o
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GRADE 4

CIVIC RESPONSIBILITY

Developing, capabilities for carrying
out cj.vic responsibility at work and in
the community.

401

7-9 6-12 13- 14
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Grade 4

GOAL: Developing capabilities for eatiying,outcivic responsibility at
work and in the community.

SUBGOAL 1: Develop, understanding,of rights, privileges, and responsibi-
lities on the job, in the home, and in'the community.

Learner Objective I: Ea4 learner will b'e able to list or describe ways
in which work requires-responsibility.,

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) . A

1. Set up classroom'jobs whereby the learners receive job titles'(itten-
dance courier - collects attendance Cards; horticulturist - watArs
plants; sanitation worker - empties the wastebasket; milkman - deli-
vers the milk; supervisor - observes and aids other workers) for, the

.task they are to perform. They will perform their jobs at Various
intervals of the day. The,class will evaluate the'learners'
formances in a discussion once or twice a week. /

2. Invite the learners' parents into the clattrooM to talk with the
class about the responsibilities they must maintain in their occu-
pation; and jobs at home. Following the talk, h'ave the learners
discuss'the importance othete responsibilities to the speakers'
jobs: A

LEARNING EXPERIENCE B: (Language Arts) A

1. Have learners discuss with the class the things they must do to per
form their school work well (punctuality, completing work, study,
being alert, pay attention, do neat work, etc.)

2. Relate discussion to attributes all workers must have.`

3. If possible, have the learners listen to a tape recorded conversation
of a worker describing his -job and hie.$)sresponsibilities to the job.
Encourage the learners to make judgments about the importance of this
worker's responsibilities to-hisjob.

6

Evaluation

Teacher-made test. Each learner will list three rules which workers
must, follow to be responsible on the job. 4111F"

4
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Grade 4

,'GOAL: Developing capfbilities.for carrying out civic responsibilities
at work and in the'community:

SUBGOAL 3: Develop understanding of importance of rules in society.'

.Learner Objective Each learner,will.be, able to describe or list

responsibilities of the adult citizen.

Learning. Experiences

LEARNING .EXPERIENCE A: (Language Arts) A

l: Have learners discuss the characteristics of admired adult models.
. They can compare these characteristics with their own. Have learners

express the kinds of things they must do to.further develop charac-
teristics of these adult models.

2. Have learners role -play adult models and their responsibilities. The

responsibilities should include voting, community participation,
taxation, etc.

,Evaluatinn

Yi

-made test. Each learner efill list three responsibilities.of an

izen
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'PREFACE

4

The' philosophical base for Hawaii's Car4er Development Continuum
was determined by a stuq,of existing official documents, reports

of studiessmade, arid an,analysis dfthe oh-going pro-grams-in the

schools.

Realizing that the greatest
c
portion of an individual's life is

spent,in the pursuit of his career or Careers, it behooves the
Department'of Education to provide's, continuing experience to all
-students through the schools' curriculum which develops an aware-
ness of the relationship of self to home, school and community.

Each student needs.to be' made aware of 'the worth and dignity of

work through field observations and exploratory experiences inte-
grated with Classrbom instruction in'academic skills.

/
Through these experienceseach student will.become acquainted with 5

the many different fields of endeavor and become aware of his own
abilities so as'to be able to choose7a career in-which he will be'
both successful and content;

Finally, the curriculum should instill in the student the ,ideS
that education does not end hut continues throughout,life, Whether

he gods directly into his chosen fieldor seeks further formal
ucation.

=

The Career Development Continuum curriculum guides, K-3, 4-6, 7-9,,
and 10-12, provide fora broad approach to the economic, social
and psychological development of each individual, involving life

.c.,styles'and values. These guides suggest instructional experiences
for developing the'capability of coping with the world in which,

tie indiVidual lives and will live in.thedfuture.

ti

-e e:
TEICHIRO HIRATA, Superintendent
Department,),..of-Educa4on

1:;)

r , ;)).
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OVERVIEW
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n.rt I is intended to give an overall pic-

ture of the design for a total.career de-

velopment continuum, from Kindergarten to
Grade 14, and to eettabi.ish a- frame of ref-

erence for relating thii'curriculum guide

to the total continuum. .
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CHAPTER 'I .

INTRODUCTION

r

r

'.1

.

This

.

is a guide Allt integrating a set,,of systematically AeqUenced
and logically coordinated career development experietes into as existing
cuiricuaum. It is intended that this guide will assist teac ounse-

.

lors, and administrators sin tieveloping.and implementing a c p-
- .

ment curriculum within the existing Instrmational,and guidaa ...tramp .

in schools. This guide -is' part of a set df _guides `designe,,d for four -

l's:* Kindergarten to. Grade 3, Grades 4 OD 6, Grades 7 to 0,'and:
.10 to 12.
vl

4

Organization

The guiae is organized into three major_parts
I, comprised of-four chapters, presents an overview
velopment continuum, extending from Kindergarten t
establishes the, conceptual frame of reference for

curriculum,. The four chapters in-Part I-are:

CHAPTER-I INTRODUCTION
Organization of ,the guide
Directions for Users

,

,CHAPTER II RATIONALE ,.
Assumptions undergirding developMent of a career develop-

ment continuum,
Reasons for developing the curriculum guide

and an appendix. Part

of'the total areer de-
o Grade 14. It'also
the career development

. .

7

CHAPTER III CONCEPTUAL I4QDEL .

I

.

. .

, Conceptual frame ofreference-fdr-the career development
continuum and the curriculum gnide

. ,
v- /

7 )

CHAPTER IV GOADS,, SUBGALS, AND OBJECTIVES
Major goals of careen development

,v Subgoels ,for, each major goal '

Relation of objectives in one level to those in other
levelsa.

Part II of,the curricultim guide contains a set of; learning experiences

to implement career development objectives. The,experiences can be used'
ditectly or can be used as examples by teachers dand counselors who want to
develop,learningexperiences for the learners i i their schools.

/

' Art III.of the curriculum guide, contains background information on

the development of the,guide.

T e ix"Contains a list of sources f
software to use with-the- learning- tasks, a gl

phy, and a-subject index:

r obtaihing hardware and
sdery of terms, a bibliogra-

.

t



Directions for Users

1,1

'This curriculuniguide is intended to help teachers andQcounselors
provide learning experiences which wilt aid learners in becoming fully
functioning persons capable of realizing career development. The learn-
ing experiences included, n this guide can be incorporated Into existing
classy and ,guidance activities andcan serge as examples to help in de-
velopEng new objeceives. and.learning tasks to meet the needs of all learn
ers.fn Hawaii schools.

The,utlk will be able to get the most benefit from the guide by read
,

ing Part I.to gain an orientation to the total career development continu-
um concept and to establish i'fraTe of reference for relating a particular
guide to the others in the continuum.

Part II of the guide has been designed.to implement the idea of a ca-
reer development continuum by the use of a common set of four major goals
And their subgoals. To insure articulation across grade evels, the same
goals and subgoals are repeated in each of-the curriculum guides. Each
subgoal is accompanied by one Or more related learner objectives. Each
learner objective, in turn, is accompanied by several learning experiences:
The objectives amid learning experiences implementing a particular subgoal
at One level are related to objectives and experiences for the.same sub-
goal at other grade levels. In early levels, ,activities stress awareness;
in middle grades, emphasis'is on exploration; and in upper grades., the
emphasit on exploration continues with additional stress on preparation.

Each ,learning experience describes the steps involved, lists the
software/hardware needed to carry out the activity, suggests classes in
which it maybe used, and suggests an evaluation technique. Each learning
experience Is also identified by a code symbol to indiPate whether it is
primarily related to awareness (A), exploration (E), or preparation

(?).. For'further ease of use the learning experiences have been grouped
by major goal and have been color coded. The four major goals are:

Goal 1:' Developing capabilities for achieving self-realization
through self-understanding and decision-making. (Color

_coded LAVENDER)

-Goal 2: Developing capabilities for being economically efficient
as producer and consumer of godds and services. (Coloi
coded ORANGE)

Goal 3: Developing capabilities for establishing and maintaining
healthy social relationships. (Color coded PINK)

;
Goal 4: Developing capabilities for carrying out civic responsibi-

,lities at work and in.the community. (Color coded GREEN)

The Appendix of the'guide includes complete citations for all recom-
mended hardware/software, as well as, listing additional sources of'career
education materials. Also ocated in the Appendix,seption is a cross in-
dex which groups learning'experiences by curriculum subject.

4
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The' objectives, the learning experience and the evaluation methods
1presented.i these guides are intended to serve as examples. is anti-
cipated that teachers and counselors will adapt the activities in the

.guides and Will develop additional learning objectives and experiences
to meet the needs of the learners with whom they are working.-

.

S
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CHAPTER IT

RATIONALE
.>4.

, "----) dz57"--.'
,

-,.--

This chapter aets forth the frame of reference within which the set
of career development curriculum guides was developed. The development_

,,,, of the guides was organized to provide flexibtlity in expanding and fm-

4 proving instruction. and guidance in Hawaii. The guideaare,intended to
provide suggestions for and stimulation to development of programs and

ko4

professional growth of teachers, counselors, and'admipistrators. The ."

guides, are designed to articulateelementary, secondary, and post-second-
ary grograms and integrate academic education; vocational education, and

Ai. guidance. . , .0.

..'-'27
The four curriculum guides impCiement a set of assumptions'about

learners, the nature of career development, interventions for achieving,'
career development, and the nature of the environment. Xhesejaasump
tions combine to establish a rationale underlying the development of tbe

curriculum guides. .' -

i
A

Assumptions abp learners.

t .

Each indiVidual must reach a level of self-unde standing and must
develop attitudes, knowledge,and skills necessary fo engaging in goal-

directed behaviors which are vocationally and avoca nall/productive
and perionally satisfying. The individual needs t now about.Occupa-
tions and must have competency in specific tasks, but this is not suffi-

cient. He/she also must know the ways in which tasks combine in occupa-
tions., and must understand the relationships among occupational elements'

in job clusters (Venn, 1964). The person must know about available
opportunities and be able to relate knowledge of self to the lkupational
demands in choosing from among available courses of action. Each indi-

vidual must understand his/her capacities for development atoan early
age, so aspirations and decisions can be realistic. The movement'from
a rural, agrarian to an urban, industrialized society has resulted in a
highly specialized, technologically-based economy with a highly mobilet
population and a changing work-leisure structure. The work. ethic, which

placed pride in craftsmanship and individual achievement; has been chal-

lenged. It is becoming more difficult to find identity in an occupation.
Most people must anticipate a series of job changes during the course of

their working years. Many occupations will become obsolete and new ones

will be born. . Nearly half the students we see in high school wi
have unstable or multiple trial careers (Super, 1964, p, 3);" The m
ment away from argrarian-based economy which tYPifies.the nati n is

nounced'in the state of Hawaii. The need is great for prepari
children and youth of Hawaii for coping with a world of work and leisure

in a state of rapid change.

. 6



The Hawaii career development cohtinues implements the following
assumptions ab9ut learners: 1-

v

1.,,Every individual'shotild have the opportunity to develop to ,the
maximum his/her capacity for considereerisk-takIng.

2. Every'individual should have .the oppOrtunity to clarify.and
refine knowledge alioutself and personal - aspirationshrough
planned assessment-and'evaluatiOn.

3. Every individual should have the opportunity to gain a clear
understanding of careers, to have an opportunity to explore
career options, and, to be Prepared for career. implementation.

4. Every individual should have the opportunity for participation
in various skill activities as a prelude to decisions concerning
specific kill areas and eventual development of entry-level
skills.

5. Eveuy individual should have the opportunity for learning the
.process of job entry and advancement, including mastery of
skills'of job seeking and career plgcement

6. Every individual should have the opportunity to develop a clear
understanding of the relationship of'the,educatiOnal process
and career development.

$.

7. Every individual should have the opportunity for healthy and
fulfilling career development.

Assumptions about the nature of care development.

The essence of career development i the persOn. Career development

is person-oriented. Career development _s an ongoing process of indivi-
dual development, continuing from infan y through maturity. This develop-

mental process takes place through a s stematic sequence of experiences
and decisions of the individual in an nvironment. These experiences
and decisions contribute to the formulation of positiye self-identity
and achievement.of Vocational and avocational maturity. Self-concept is

a key construct in career deVelopment. "Individual values have been
treated as the major synthesizing force in self-concept and the major
dynaiic force in decision-making (Katz, 1966. p. 3),." Career development

is concerned with all the factors which contribute to or.militate against
acquisition of values, attitudes, knowledge, and skills and their imple-
Mentation in meaningful and productive occupational and avocational roles.
Career development is concerned with self, civic, social, and economic
facets of the whole person.

The career development continuum implements the .follpwing assumptions
about the nature of career..development:

7
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,

1. Career development ieoa pracess of fndividual growth. toward voca-
tional maturity'and self-ideptity, realized,.through a systematic
sequence of work experiences and implemented in occupational
roles and the self - Concept.

2. Career development is an 4ngoPing process extending from infan6',.

through Maturity,concerned with all factors and conditions which
contribute to -or militate against acquisition of values, atti-
tudes, knowledge, a13& skills and their implementation in meaning-
ful and productiveso4upational

, 3. 'Career development of the individual.is 6yclical in nature, and
.

is subjedt to intervention to correct or facilitate development
.

of self and achievement of career' identity. *° ,

T

4. Career development is implemented, through career awareness,
career exploration and goal-setting,'pre-service preparation,
placement, and follow-up.

and,5. Career development is concerned with self, civic, social, ands
economic development of each person over a lifelonecontinuum.---1
in relation to the tonal spectrum of the work world.

ssum tions about effective interventions to achieve career develop ment.

,Healthy career development does not happen by chance. There'must be
a. systematic approach to articulation and, integration of planned experi-
ences from kindergarten through adult education to foster and enhance
career development. The interventions to facilitate career development
of each individual must be impleMented in planned experiences to bring
about the cognitive, affective, and.psychowtor changes needed to realize
self - identity, and vocational maturity. There must be a concerted effort

involving- academic education, vocational education, guidance, and work
experience.

An effective intervention to achieve career development of the di-

vidual must include the efforts and inputs of learners, school pers nnel,
parents, community leaders, labor and industry.representatives,and busi-

nessmen. The experiences to facilitate career development must include
planned opportunities for learning and practicing decision-making and

value clarification. The intervention must pzbvide an opportunity to
articulate facets of particular jobs or careers and to expand this knowl-
edge to other facets of careers. An effective career devklopment inter-
vention must provide an opportunity for growth of an int rnalized value
system to help each individual move to.self-fulfillment ough apprecia-

tion of.his/her own career role.

An effective program to facilitate career Aevelopmentimust be part
of a total curriculum,_ involving school, home, and community, and Must
be totally articulaeed'ind integrated laterally across school and commu-
nity, and vertically from pre-school through adulthbod. The content andi
nature of learning experiences must be focused on careers, with programs
structured around career opportunities, occupational information, work

8 ,
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, attitudes and value's, job entry skills; and.higher leV'el technicel,skillS:0,_ , ,

An effective career development intervention must proVide ror ,ajuidance ' o '''' °

component which assists individUals to make sound lffe-ddcisions, helps,
them prepare for work role's implementing, their career'&4ces, and pre-pie.

pares them for relating self-developmentlexperiences40,)career develop-

meet. Career development of the individual is'achie'vedthrough provision
of an integrated instruction-guidance program geared to a sequence of

developmental tasks Olavighurst, 1953).
, .

.

A career development,continuum must implement the'same major goals
..

.,

or themes at every growth level. Adminitration, instruction, and gui-
dance must be linked in a concerted effort to provide the kinds of'inter-
vention needed, to realize career development,- Effort must be made'it

every level of the educational process, frani kindergarten through adult

education, to implement a continuum of systematically related expek,tences
designed to help each individual realize his /her full potential for.ca-
reer development.. The, resources of the State of Hawaii must be brought
to bear on the "problem of providing a totally integfited and articulated '

program of career development experiences for the children and youth of

the state. Government,,education, labor, industry, and community groups
..*

must work together to implement a planned program to prepare the childreh ..,

and'youth og'the state for facing the challenges of a rapidly changing

society.

The career development continuum implements the following assumptions

about effective career development interventions:

1. Career development interventions must focus on interaction of
academic education, vocational education, guidance, and work

_experience. .

',.:
.

i ,

.
.

l

4 .
. 2. Career development interventions.shoulbinclude the eforts and

inputs of learner, school pentonnel, parents, corimun
a

ity, labor,

industry, and business. .

3. Career developmentinterventions must provide opportunities for
experiences'in learning and practicing decision - making.

4. Career development comprehensive programs to develop self,"civic,
social, and economic capabilities must provide career develop -

rr
activities according to the individual's' developmental

clevel and needs.

5.t Career development prtgrams of activities. must provide each
learner the opportunity to clarify and refine knowledge about

-1
self and,aspiration's for future thrbugh a planned process of

self-atAssment and evaluation.

6. Career development programs o activities must articulate facets
of particular jobs br.careers,and expand this knowledge to other

. .

facets or careers. '

1,

4.
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7. Career development programs must provide'for discussion and
growth:of an internalized value system which helps' each person
move toward self-fulfillment.

Z. Career development interventions must provide for participation
in various skin. activities as a prelude to decisions' conceTn-
ing specific skill areas and eventual development, of entry
level skills.

9. Career development programs must provide assistance to the
individual in learning the process necessary for job entry and
advancement and in developing the skills of job seeking and ca-
reer placement. Y

10. Career development interventions must provide individualization
of learning experiences and participation in group learning and
guidance activities.

11. Career de elopment interventions must provide a systematic ap-
proach imp mented jointly by school and community, with person-
nel from the world of work participatipg'witfi educational and .-
guidance personnel to design, implement,'apd evaluate the experi-

, ences supporting career development. ,

12.. Career development interventions must be part of the total cur-
riculum and must be totally articulated and integrated, laterally
across school and comm nity, and `vertically from pre-school
through adulthood.,it

13. Career development interventions must be implemented in learning
experiences and activities focused on careers--elementary.and±
secondary programs structured around career opportunities, occu-
pational information, attitude development; high school programs
around career exploration.and job entry skills; and community
colleges around technical skills.

14. Career development guidance interventions must assist individuals \isi

to make sound life-decisions, help them prepare for work roles
implementing their career choices, and prepare. them for relating
self-developmental experiences to reality.

r

15. Career development interventions must be organized around a
'functional .priority of-life roles, with career7identity and self -

identity providing the central focus.

16. Career development interventions must be based on a developmental
concept, which provides for integrated instruction and guidance
geared to a sequence of developmental tasks (Havighurst, 1953X.

10
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General assumptibns about-the-gfiiitonmenP.

A nufibqrAf basic premises about the envirOiii nt underlie the con-
:\

ceptual model of career development which establi.g the frame of ret-
,

'erence for the career development curriculum guidea.--, e following
assumptions, which reflect the rapid social and economlcschange.charac-
terizing post World War II society, the existing social'ind institutional

''' ',arrangements, and some Qf the mere critical problems and iqsues that .
.---- ,

-,k

confront society In generaland Hawaii in particular are: ' I. --s

...,

. /
..,

1. Rapid technological and social change
necessary to prepare youth and adults
benefit of the individual and society

will continue making it
to, use techrielogy for the

,

2. Preparation for workis a major objective of education.'

3. Vocational education and academic. education must be filsed and
integrated':

4. Children and y-outh:must be able -to relate to the adult world of
work, equipped to o assume civic :iespensibility, capable of per- 441 .

sdnal usefulness apd satistactien,,and able to establish and
maintain social relationships.

z

5. Effective education must provide for intensive guidance and
counseling.

6. 'Continuous articulation of education must be provided from
kindergarten through grade 12 and into post secondary education
and training.

Z. Vegational=technical education,. academic discipline, and guidance
and counseling must be fused and integrated.

The rationale underlying the Hawaii Career Development Continuum
assdmes the need for systematic planning and continuing evaluation of
the career of each individual.- It asqlimpq that healthy career develop-
ment does not happen by chance. Zaccaria (1969) documents the assumption
that skills and knowledge are not spOntaneous occurrences. They must be
developed in systematic ways. The accomplishment of healthy career de- .

velopment forthe individual calls for a loRg-term, continuing interven-
tion.

There must be continuing assessment of the individual potential so .

career growth and advancement can be faOlitated. The assessment must
begin early in rife. Each person must understand capacities for develop-
ment at an early age, so aspirations and decisions cap be realistic from ,

the start. The interventions to facilitate healthy career development of
each individual must be implemented in planned experiences which will
result in individuals being prepared for personally satisfying and socially,
constructive occupational roles, as well as achieving 'self-realization,
implementing civic responsibilities, and maintaining healthy social re-
lationships.

= 21



CHAPTER III

CONCEPTUAL MODEL OF CAREER DEVELOPMENT CONTINUUM

This chapter presents the conceptual model of the Career- Development.'
Continuum, which undergirded,design of the curriculum. The development
of the career developmen,conceptual model was accomplished as a prerequi-
site to. the design of curriculum guides to articulate career development
learning experiences from,Kindergarten through Grade 14. The conceptual
model was developed to establish a framework for integrating career
development learning experiences into the existing academic, vocational,
and guidance curricula. The model is based on two assumptions: 1) that .

education must be relevant to the needs of the learners and conditi s

the social and economic settingt; and (2) that the delivery of ed ca-
tion must be organized and implemented to optimize individual well-b 'ng
and social welfare. The conceptual model implements two major premises:'

. the potential for career development is realized by providing
experiences to assist the individual to become a fully func-
tiOning person

. . the potential fpr individual careedevelopment is realized by
,arranging a sequence of tasks and-concepts to facilitate indi-
vidual progress from one developmental level to another.

The conceptual model encompasses three major components: (1') areas

of growth which must be developed for the individual to achieve career
development; (2) sequence of experiences which must be iimplemented by the

individual in the course of career develophent; and (3) components of the

. environment in.which,decisions and experiendes must be Implemented to ac-
.complish a totally integrated syatem for achieving career deVelopment.

The areas of indjAdual growth are expressed as thedour major goals

of career "development. The goals are implemented in,experiences of the
individual interacting with.the environment to achieve self and career.

identity. The sequence of objectives to be achieved is from awareness
to exploration and preparation. The model illustrated in Figure'l

elucidates ihis.conceptualization of a career developpentContfnuum.

0 Inspection of Figure 1 reveals that theindividual achieves career
and self-identity, becoming a fully funt,tioning person, through a series

s
of decisions and experiences in the school.

/
community, home, and work/ .

leisure settings. This is accomplished as 4e/she grows and develops in
* , 4

four areas: self-realization, economic efficiency, social relationships,
and civic responsibility. Growth and developmieft are realized as the
individUal progresses through a sequence of expediences ranging from
awareness to exploration and skill preparation una(l he/she'becomes a
fully functioning.persdn. The interrelationships among the three basic
components of the conceptlil model are shown in Figu& 1. This figure

4' identifies three basic components essential for achievetent df career
development: .

, 4

4
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Fig. 1 Conceptual model of career development
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if

1 . individual growth and development through

self - realization

feconomic efficiency
social relatiOnships
civic responsibility

. an environment in whiCh growth occurs in

home

school
work/leisure,-

,

. . a sequence of experiences-through

awareness

exploration
preparation-placemer

. Areas of individual career development

4. Career developtent is seen as the continuing growth of an individual
toward complete self and career fulfillment; achieved through a sequen e
of Ynteractionscind decisions in the school, home, community: and work

leisure environments. Career development is the process of growth and
development of the individual 'into the full realization of-potential as
a person with self. and career identity. The individual becomes a fully

.fuAtioning person through achievement of four goals:.

. . achieving sell.:_realizqtion through the development of communi-

cation and computation skills, personal values, goal-setting;
and decision-making capabilities.

. . becoming economically efficient as producer and consumer of

goads and services
_

-
.

. . . being able to establish,and maintain healthy social reflation-

ships at home, on the job; in the family, in .the community
(

. . being able to carry out civic responsibilities at work and in '

the community.

Sequence of career development

The individual grows andadeVelops into,a fully fundtioning petson as
he/she progresses through a sequence of awareness,, exploration, and prep,
aration and skill development in relation to the four areas of individual

growth and development. The individual must'first become aware of self

and the environment; then must explore career opportunities,and develop
goal-setting capabilities; prepare- for job entry, achieve.technological
competencies, and learn the skilld, of Job placement. -These career devel-
opment dimensions are'related sequentially, with career and self-awareness

15



being prerequisite to career exploration, which, in turn, precedes prep-,

aration and placement. Awareness of self and career is achieved as the
individual acquires an understandinvof,self. and the lifestyles related
to different kinds Of careers. Exploration of careers is accomplished'
through hands-on or simulation experiences as the individual deyelops
the knowledge, attitudes, interests,-and abilities required for different
kindi Of occupations, develops the capabilitieW.of goal - setting, under-

stands risk-taking, and value structuring, and acquires the skills of
decision-making." Preparation involves-the development of entry level
job skills And capability of planning for continuing career development.
Placement involVeslearning the job-seeking techniques necessary for
placement and upgrading. /

The career development continuum7isseen as a lifelong process in
which each individual achieVes full potential as a fully functioning
person. This is accomplished.through a systematic' sequence of experiences

and decisions resulting-in the individual becoming a person capable of
`being economically efficient, able 'to be civically responsible, alpable .

of achieving self - realization, and capable of establishing and maintaining
healthy social relationships.

The continuum is realized through'a sequence of career development .

experiences aimed at:achieving the four goals, extending from K through
, Grade 14, involving awarehess,'exploration, preparation, and placement.
This continuum is shown in Figure 2.

Examination of Figure 2 shows that the dimensions Of awareness, explo-
,,,

ration, preparation and placement. are incorporated in learning experiences,
from Kindergarten through Grade 14. The emphasis on awareness, exploration,
preparation, or placementr,is not constant, but changes, depending on the
grade level, growth of the individual, ancr-the social situation. In gen:-

eral, the emphasis in Kindergarten through Grade 6 is developing career
and self-awareness. From Grade 7 to Grade 9, emphasis is on.career.
exploration and goal-setting, but awareness and preparation can be in-
cluded. From Grade lt) to Grade 14,.the emphasis is on preparation and
placement; bdt awareness and- exploration are included also. The conceptual
model subsumes the need to provide interventions to develop, Improve, and
increase career and self-awareness rover the entire life span of the indi-
vidual. The assumption is made that the individual never reaches the stage
in life when there no, longer is the potential for increasing or sharpenirig
awareness of self and career. The time of greatest potential for develop-
ing awareness,'however, is in the elementary grades, when the individual
is concerned primarily with, the developmental tasks of middle childhood:

Q

learning physical skilfs..needed for ordinary gamps

building wholesome attitudes toward oneself

learning to get along with,peers

'learning an appropriate-social role

16,
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Fig. 2 .Scope and sequence model of career development
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I

developing fundamentai skills in,reading, writing and calculation

develoiing concepts needed 'for' achieving personal independence

-*. r
developing conscience,-morality, and scat of values

.

y' developing attitudes to social groups and situatibns.

It assumed thlt to some degree the goals of career development
are realized through career exploration over the entire life span of an
inaividUal.4It is held that even in middle childhood when the'individnal
is concerned primarily with tasks related to development of concepts and
skills for everyday living--communication, computations interpersonal re-
latfonships--there is some opportunity for,eareer,e2Mration, ana some
initfal'experiences relating to goal-setting. The major emphasis, however,
on career exploration and goal-setting is at the middle school grades,

. when the individual is concerned with the developmental tasks of preado-:
, lesceAce: .
, .

achieving new and more mature, relations with peers of both sexes

'.achieving a social role

accepting ont's physique and using body effectively
0

achieving emotional independence of'parents_and other adults

achieving assurance of economic independence.,

It is assumed that to some degree there is a potential/for develop-
ment of skill proficiencies starting at an early age and &Anti:ming,
-through the mature years. The greatest emphasis, howeve, on preparation
for job or further education is inadblestence and '1 adulthood. The
line between career exploration and preparation is much le '-definite
than that which marks the transition from awareness to exploration.- The
needs of the individual and the social situation exert more influence at
this end of the continuum than at the beginning. For the individuals who .

willgo directly from secondary school into the world of work, preparation
must begin earlier than for those who will continue schooling. in college
or'technical sthpol. The emphasis on preparation apd placement comes at
the time when individuals are concerned with developmental. tasks of ado-4

:_lescence and. p'aily addlthood:

selecting and preparing'for an occupation

preparing for marriage and family .

developing infellectualskills-and concepts for; civic competence

desiring and,-achieving socially'responsible behavior

, acquiring a.set of values arid: an ethical system

selecting a mate
0
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0

0

learning to live with 'a marriage partner
6

starting a family

rearfng children

managing a home

getting started in an occupation

taking on civic responsibilities

finding a congenial social group.

Career developtent is accompfrjhed over a lifelong continuum as the
individual realizes his/her potential and achieves career identity through
development of knowledge, skills, And attitudes to implement'self-reali-
zation, econoMic efficiency, social relationships, and civic iespondi-
bilities.

Experiences implementing career 'development

Career.aevelopment of the person is realized through interaction of
the individual with four aspects of the environment:' school; home, work/
leisure, and community.

Cwreer development is a lifelong process through which the
individual realizes his/her potential and achieves self and
career identity. This is accomplished' through-a systematic
sequence of planned interventions to reinforce the sequence of
development along the continuum of awareness, exploration, and
preparation.

The four dimensions of'the environment in whiChexperientes and
decisions are implemented to reinforce career development, are:

. . . school, where the individual is afforded the opportunity
participate in purposefully created and contrived experiences
to bring aboUt changesin behavior

. . . home, where the indiVidual is afforded the opportunityto inter-
act' with members of a family and..to maintain a way of life

.1. . work /leisure, where the individual is afforde4"the opPortunity
to peiford labor,:as a means of'earninga living or engage in
activities for the- sake of.personalfulfillment-and,enjoymeut

. . . community; where' the,person is afforded the opportunity to:in-

. teract with other individuals who share'folkwaks, mores;
taboos, rules, and laws.

1
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Through the experiences provided in school, home, work /leisure, and

community, the individual grows into a person. The indiVidual achieves
self-realization, is 'capable of maintaining economic efficiency, can
execute civic responsibilities, and can establish and maintain healthy,
social'relationships. The school, working in consort with the home,
community, and work/leisure world, plays a key role in facilitating
healthy career development.

'Implementing the conceptual model in a delivery system

The delivery of career development is accomplished through planned
interventions which areprovided through the intetfacing of instruction,
administration and guidance. Formative and summative evaluation is main-
tained as an integral part of the delivery system to provide quality con-
trol and accountability. Vocational education, academic education, and
guidance are interrelated in the common pursuit of career development of
the°individual. The basic philosophy of career development expostulates
that:

1. career development is a lifelong continuum

2. career development follows a systematic sequence of awareness,,

exploration, preparation and placement

3. career development of the individual is accomplished as the indi-
vidual,achieves self, civic, social, and economic development
and growth

e-

4.' career development is achieved through experiences and decisions
which facilitate the growth and development of the individual.'

These assumptions combine to define a conceptual, model whic1-1 when
implemented in the school setting, will result in an integrate and arti-

culated Program of instruction and guidance, Kindergarten through, Grade

14. This program is designed to develop self-realization, social rela-
tionship skills, civic respondibility capability, and economic efficiency
capabilities,Of every child in Hawaii.

The career development continuum is conceptualized as an integral,
part of the total educational system in. Hawaii. Delivery of the career_
development, curriculum-to learners in Hawaii's schoolsrequires joint
and collaborative efforts of instructional, guidance, and administratiVe
personnel. .

c
'44

Administrators,can contribute to,the delivery of career development
to'llakaii'd schools by: . .. ,

1. scheduling to allow for career development

2. offering in-service and pre-ervice training to prepare -teachers
and counselors

20 Pq. ,



"3. budgeting to allow for materials and equipment acquisition; re- ,

pair, and maintenance -'
sa.

4. ,providing facilities

5. maintaining a climate which supports career development eoncepts

6. coordinating with community agencies and grobps.

Counselors can contribute to delivery of career development in

Hawaii's schools by:

1. worki4 with teachers to createa Career development center

2, providing job placement and follow-up assistance to learners

3. cooperating in the planning and organizing of schodl-community'

programs

4. developing learner pbjectives, learning experiences, and evalua-

tion methods

6

5. integrating learning experiences into guidance activities -

6. reinforcing career development objectives and subgqals in group

and individual co eling:

Teachers can contribute to delivery of career development in Hawaii's

schools by:

1; designing learner objectives, experidnces, and evalliabion methbds

to achieve career development goals

2. introducing into the different subject areas experiences which

will assist learners to achieve a healthy career identity and

self-concept

3. allowing for individupl differences by selecting'objecerVes and

tasks appropriate for the' individual learner or group of learners

4. using objectives and tasks from levels.in the career continuum

to meet the needs of individual learners

3% providing feedback to guide revision and modification in the

curriculum guides.

A model for a delivery system of career development is shown in

Figure 3. * t
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Figure 3 presents a model for the organ tional structure to. de-

liver a career development continuum in Hawaii. When the delivery system
is implemented in the school setting, an integrated and articulated pro-
gram of instruction and guidance, K throhih Grade 14, is achieved.'

Staff development, material development, community participants, data
collection, information processing, and curriculum development are inte-
gral parts of the total system for delivering career development.

The esbence of career development is the person. Career devel-

opment is person-oriented. Career development is an ongoing
process of individual development; continuing from infancy
through maturity. This developmental process takes place
through a 'Systematic sequence of experiences and decisions of
the indivi duaZ an,environment. These experiences and deal-
sions contribute to the formulation of a positive self-identity
and realization of vocational cold apocational maturity.
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CHAPTER IV

GOAIS, SUBGOALS44.AND OBJECTIVES OF CAREER' DEVELOPMENT

This chapter describes the development of goals, subgoals, and ob-
jectives of career development, Ind presenti the model for achieving a

continuum through the process of relating goals, subgoals, and objectives
across levels.

sit

A. goal statement'is acollection of words or symbols describing a
general intent or desired outcome.. A goal is a broadly defined intended
outcome, ,such as "achieving self-fulfillment." A goal ,sets the direction,
and indicates the general nature of the desired outcome, but does not
specify thelcharacteristics of the expected outcome. Goals reflect a
philbsophical frame of reference add rare charadterized by broadness in
intent and scope. A goal is a statement of general purpose. Goals are
somewhat idealistic, but should not be.so far removed from reality as to
h! meaningless.

"A subgo4 is a component of a goal. Earth goal is made up of two br
More parts. ' Subgoals describe in general terms the knowledge, skills and
attitudes which must be achieved in order for the goal to be reached:
Subgoals are,expressed in general terms to describe what the person will
'understand, 4! skills that will be developed, or the nature of the atti-
tudes or values to be acquired in border for the goal to be realized.
goals tend to describe the total person or group of persons; subgoals
refer to the psychomotor, affective,, or cognitive dimensions of an indi-
vidual or particular group Cf individuals.

Behavioral objectives are collections of words describing specific,
pertinent, attainable, measurable, and observable behaviors that will
result from planned interventions. Behavioral objectiVes are written in
terms which can be evaluated, and specify the criteria of effectiveness.
A behavioral objective must:

. . identify and name the desired behavior

. . . describe the,..conditions under which the behavior will take

Place
. ep4cify limitations or constraints

cif), acceptable levels of performance.

The con eptual mode/ prescribes the gOlis for career development.
There are four goals which must be achieved for an indiVidual to become`',/

a fully fultioning person:

. . , '&coming capable of achieving self-realization

. . .'hecoming cap#ble of maintaining economic efficiency a$ 'a pro-
ducer and .consumer

. . . hecoming'capable-of establishing and maintaining healthy soci
r relationships

. . . 1ecoming capable of' executing civic responsibilities.

25
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The goal of self-realization is the development.of knowledge, skills,
and attitudes or values to make an individual the person he/she is capable
of becoming, with a heightened self-awareness, a realistic self-concept,
a positive self-image, a realistic value system, and decision-making capa-
bility. Achievement of self-realization involves development of communi-
cation and computational Skills, acquisition of basic knowledge about
health, and generation of feelings of self commensbrate with potential
abilities. Self-realization involves mastery of basic skills in reading,
writing, speaking, listening, and mathematics. .

- The goal-of economic efficiency is the development of knowledge,
skills, attitudes or values to make an individual a person capable of
managing hame,and family affairs, and supporting self and dependents at
a living standard above -the poverty level in'a manner contributing tp
individual well-being and social welfare.. Achievement of economic effi-
ciency involves developing the skills required to be an effective produc-
er and consumer of services and goods, and the capability of benefiting
from avocational pursuits. This goal, subsumes the development of knowl-
edge, skills, and attitudes required for getting and maintaining gainful
employment and the management of income for the welfare of the person
and dependents. It also involves productive management of tiWe devoted
to avocational interests.

The goal of civic reslionsibility is the development of knowledge,
skills, attitudes or values to make the individual a person capable=of
contributing in an organized, lawful way to the welfare of the group.
Civic responsibility means achieVing an awareness of and participation
in neighborhood and local community issues and affairs, awareness of po-
litical issues and laws of the land'at local, state, national, and inter-
national levels, and respect for the rights and property of others in
-school, community, home, and work-leisure settings.

The goal of'sodial relationships is the development of knowledge,
skills, attitudes or values to make an individual a person capable of
coping with social situations and relating to other human beings in
terms of realities; expectations, and standards of society. The goal
subsumes the development of interpersonal and interrelationship skills
needed. to.function effectively in the home, community, school, and pork-
leisure settings%

- For each of the goals, a set of subgoals,has been defined. The major
goals and subgoals are shown in Table I.,
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Inspection of Table 1 reveals that the same subgoals are implemented
at each level of the continuum. It is this repetition of subgoals which
insures articulation across grade levels.

Each subgoal is translated into a set of learner objectives, against
_ which the teacher or counselor can compare the outcomes to determine effec-
tiveness of the.learning experiences. The objectives are designed to take
into account the.need for the learner to progress through the stages of

! awareness and exploration to skill preparation and placement. "The learn-
er objectives specify knowledge, skills, and attitudes to be developed,
reinforced, and strengthened to realize career development. The objec-
tives in Part II of the curriculum guide are generally stated learning

- outcomes. These expected outcomes must be expressed as behavioral objec-
; tives,since the effectiveness of the learning tasks can be determined only
if evaluation is criterion referenced. To define a behavioral objective,
it is essential to take into consideration the limitations and constraints
in the situation and the characteristics of the learners. Since the cur-
riculum guides will be used by teachers and counselors in different school

.; settings, the definition of behavioral objectives will need to be done by
the teachers and counselors, taking into account the learner characteris-
tics, environmental conditions, resources and constraints in the particu-
lar school setting. The teacher or counselor should convert each learner
objective into a behavioral objective. Each definition of a behavioral

- objective should include: (1) operational description of the behaviors
. to be developed; (2) de conditions under which the desired behaviors
will be demonstrated; (3) limitations and constraints; and (4) criteria
for acceptable performance.

Each.behavioral objective developed by teacher or counselor should,
pass a quality test. Ryan (1973) developed and described a SPAMO quality
test for behavioral objectives. This test requires that each objective

' satisfy five criteria in order to be of the desired quality to provide a
basis for accountability. The criteria are: (1) Specificity; (2) Perti-
nence; (3) Attainability; (4) Measurability; and (5) Observability. At

objective is specific if it is expressed in terms clear and precise rather
than being vague or ambiguous. It is pertinent if it is relevanto the
learners and the setting. Any objective which cannot be shown to be im-

`portant for career development is not pertinent. An objective is attain-
: able if it is within the realm of possibility for the particular group of
learners and the situation. An objective is measurable if procedures for .

. quantifying the desired outcomes are available. An objective is observ-,
able if the desired outcomes can be seen either directly or inferred on
the basis of behaviors that dan be seen. The learner objectives included
in Part II of the curriculum guide are intended to be suggestions. They.
were developed putside the context of any particular school. They must
be oonverlod to behavioral objectives which are appropriate for a parti-
cular school setting. .

ik

p. The relationships among goals, subgoals, and objectives are shown, in
Figure 4.
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Examination.of 'Figure 4 reveals that within each of the four major
goal areas of career development, basic concepts have been identified by
the subgoals which must be achieved. The subgoals represent broad areas
of learning which must be mastered to develop the knowledge, skills, and
attitudes implementing self-realization, economic efficiency, social re-
lationships, and civic responsibility. These four goals are the founda-
tion of the career development model. It can be"seen that subgoals are
converted into learner objectives relating to awareness, exploration, and
preparation. The way in which the goals'and subgoals are coriverted into
a sequence of related objectives -to.establish a continuum of career dc
velopmerit is shown in'thecharts on pages 31 to'41.

Examination of the charts on pages 31 to 41, which depict the rela-.
tionships among goals, subgoals, and objectives, shows the way in which
the continuum of career development is accomplished through implementatiOn
of learning experiences to achieve:a sequen,tial set of objectives related
to a single subgoal. It is expected that naming experiences will be. .

implemented in the early grades to develop awareness in relation to self-
realization, economic efficiency, social relationships, and civic respon-
sibility. In the middle-grades% related objectives will focus on explo-
ration, and in the upper levels, the related objectives will emphagize
skill development. The four goals constitute the foundation for the ca-
reer development model. The subgoals represent broad areas of learning
content which implement he four goel areas. The objectives define the
outcomes in relation to awareness, exploration, and preparation. The
matrix of subgoals and objectives, by developmental levels, establishes
a scope and sequedce for each of the four goals. By studying the charts
shoWing the objectives by levels, it is possible to identify the way in
whidh objectives appearing in the four curriculum guides are related.
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v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
,
f
0
r
A
c
b
i
e
v
i
n
g
 
S
e
l
f
-
r
e
a
l
i
z
a
t
i
o
n
 
T
h
r
o
u
g
h
 
S
e
l
f
-
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
 
D
e
c
 
e
i
O
r
r
-
m
a
k
i
n
g
.

S
h
b
g
o
a
l
s
'

")
. K
-
3

L
e
A
i
n
e
r
,
O
b
j
e
c
t
i
v
e
b
 
b
y
:
L
e
v
e
l
p
r

4
-
6

"
4
,
7
-
9

1.
4

4
.

A
c
q
u
i
r
e
 
s
k
i
l
l
s
 
o
f

d
e
c
i
s
i
o
n
-
m
a
k
i
n
g
,

t
i
s
k
-
t
a
k
i
n
g
,
 
v
a
-

l
u
e
 
c
l
a
r
i
f
i
c
a
t
i
o
n
,

a
n
d
 
g
o
a
l
-
s
e
t
t
i
n
g
.

5
.

D
e
v
p
l
o
p
 
u
n
d
e
r
-

.
'
1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

s
t
a
t
d
i
n
g
 
o
f
 
t
h
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
-

w
a
y
 
w
o
r
k
 
r
e
l
a
t
e
s
 
t
o
 
t
h
e

-

t
w
e
e
n
 
w
o
r
k
 
a
n
d

w
a
y
 
o
n
e
 
l
i
v
e
s
.

.
L
i
f
e
 
s
t
y
l
e
.

4

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

-
 
t
6
-
l
i
s
t
 
o
r
_
d
e
s
c
r
i
b
e
 
s
e
-

-
-

q
u
e
n
c
e
'
o
f
 
c
a
r
e
e
r
 
d
e
v
e
l
o
p
-

m
e
n
t
.

V
2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s
-

i
n
 
w
h
i
c
h
 
1
 
/
s
h
e
 
i
s
 
i
n
-

t
e
r
e
s
t
e
d
.

3
.

E
a
c
h
 
/
e
a
r
n
e
r
 
w
i
l
l
 
b
e
t
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
h
a
s
 
n
o

i
n
t
e
r
e
s
t
.

1
:

E
a
e
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b

t
o
 
d
e
m
o
n
s
t
r
a
t
e
 
k
n
o
w
l
e
d
g
e

o
f
 
b
a
s
i
c
 
a
c
t
i
v
i
t
i
e
s
 
i
n
-

-
v
o
l
v
e
d
 
i
n
 
e
d
u
c
a
t
i
o
n
a
l
 
a
n
d

c
a
r
e
e
r
 
p
l
a
n
n
i
n
g
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
e
l
l
 
t
h
e
 
v
a
l
u
e
 
a
n
d

c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
s
e
v
e
r
a
l

c
a
r
e
e
r
 
c
h
o
i
c
e
s
 
o
p
e
n
 
t
o

h
i
m
 
/
#
e
r
.

1
.

1
,
.
.
.
1
.
1
0
-
1
2
.

.
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
a
s
s
u
m
e
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
y
 
f
o
r
 
m
a
k
i
n
g
 
a
-
,

c
a
r
e
e
r
 
c
h
o
i
c
e
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
w
h
a
t
 
i
e

r
e
q
u
i
r
e
d
 
f
o
r
 
p
l
a
c
e
m
e
n
t

i
n
 
p
o
s
h
-
s
e
c
o
n
d
 
"
r
y
t
 
e
m
-

i
f
p
l
o
y
m
d
h
t
,
 
f
u

r
,
 
e
d
u
-

'
c
a
t
i
o
n
,
 
o
r
 
b
o
t

.
-
A
l
p

.
.
'

.
.

.
E
a
c
h
'
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
-
s
c
r
i
b
e
 
w
a
y
s

i
n
 
W
h
i
c
h
 
w
o
r
k
i
n
g
 
r
e
l
a
t
e
s

t
o
 
t
h
e
 
w
a
y
 
o
n
e
 
l
i
v
e
s
.

,
2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e
,

2
.

!
)
t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
,
t
h
e

w
a
y
 
i
n
 
w
h
i
c
h
 
)
i
s
 
/
h
e
r
 
a
t
t
i
-

,
t
u
d
e
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l

p
e
r
f
o
r
m
a
n
c
e
.

3
.

E
,
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
c
i
e

3
.

t
o
 
e
l
l
 
h
o
w
 
h
i
s
/
h
e
r
 
s
t
u
d
y

h
i
b
i
t
e
,
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l

.
 
s
u
c
c
e
s
s
.

1
.
4
 
E
a
c
h
 
l
e
a
r
n
e
r
'
w
i
l
l
 
b
e
 
a
b
l
e

1
.

t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/
s
h
e
 
u
n
-

d
e
r
s
t
a
n
d
s

4
.

t
h
a
t
 
a
n
 
i
n
d
i
-

v
i
d
u
a
l
'
s
 
o
c
c
u
p
a
t
i
o
n
 
c
a
n

i
n
f
l
u
e
n
c
e
 
o
n
e
'
s
 
l
i
f
e
 
s
t
y
l
e

a
n
d
 
t
h
a
t
 
a
 
p
r
e
f
e
r
r
e
d
 
l
i
f
e

s
t
y
l
e
 
m
a
y
 
i
n
f
l
u
e
n
c
e
 
o
n
e
'
s

o
c
c
u
p
a
t
i
o
n
a
l
 
c
h
o
i
c
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
'
b
e
 
a
b
l
e

2

t
o
 
i
d
e
n
t
i
f
y
 
d
i
f
f
e
r
e
n
t
,

p
e
r
s
o
n
a
l
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
1

.

w
h
i
c
h
 
A
f
f
e
c
t
 
p
e
r
f
o
r
m
a
n
c
e

i
n
 
a
 
j
o
b
 
o
r
 
h
o
b
b
y
.

E
a
c
h
-
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

3

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
i
a
y
 
i
n

w
h
i
c
h
 
v
o
l
u
n
t
e
e
r
 
s
e
r
v
i
c
e
s

-

a
f
f
e
c
t
 
l
i
f
e
 
s
t
y
l
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
b
e
 
a
b
l
e

2
.

t
o
.
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
a
t
t
i
t
u
d
e
s

r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l
 
P
e
r
f
o
r
-

m
a
n
c
e
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

3
.

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
s
t
u
d
y
 
h
a
b

t
t
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l
 
s
u
c
-
:

c
e
s
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
n
a
m
e
 
t
h
e
 
p
o
s
s
i
-

1
l
e
 
n
e
e
d
s
 
o
f
 
a
 
g
i
v
e
n

l
i
f
e
 
s
t
y
l
e
 
a
n
d
 
l
i
s
t

s
e
v
e
r
a
l
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
w
i
l
l
 
s
a
t
i
s
f
y

t
h
e
s
e
 
n
e
e
d
s
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
r
i
v
e
 
s
a
t
i
A
-

f
a
c
t
i
o
n
 
f
r
o
m
 
w
o
r
k
/
e
d
u
-

c
a
t
i
o
n
a
l
 
e
t
p
e
r
i
e
n
c
e
s
.

.
E
a
F
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

"
.
w
a
y
'
 
c
h
a
n
g
e
s
 
i
n
 
l
i
f
e

,
 
s
t
y
l
e
 
a
r
e
 
C
a
u
s
e
d
 
b
y

.

o
c
c
u
p
a
t
i
o
n
a
l
 
a
d
V
a
n
c
 
-

m
e
n
t
.



4

G
o
 
e
l
f
-
 
D
e
v
e
1
o
p
i
n
&
 
c
a
p
a
b
i
l
i
t
i
e
s
.
,
f
o
r
 
A
c
h
i
e
v
i
n
g
 
S
e
l
f
-
r
e
a
l
i
z
a
t
i
o
n
 
T
h
r
o
d
g
h
.
S
e
l
f
-
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
D
e
c
i
s
i
o
n
-
m
a
k
i
n
g
.

S
t
f
t
g
o
a
l
s

.
4
-
6

L
e
a
r
n
e
r

e
s
b
y
,
L
e
v
e
l
s
-

7
-
9

'
1
0
-
1
2

44
-

6
.
/
t
D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

*
.
t
I
o
n
 
f
o
r
 
i
n
d
i
v
i
d
u
a
l

d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
i
n
-

.
t
e
r
e
i
t
a
,
 
v
a
l
u
e
s
,

p
i
p
t
i
t
u
d
e
i
,
 
s
k
i
l
l
s
,

t
l
i
t
i
e
s
,
 
a
n
d
 
a
t
-

.
f
a
d
e
s
.
-

1
.

2

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

A
t
o
 
d
e
s
c
r
i
b
e
 
o
r
,
d
e
f
i
r
j
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
i
s
 
d
i
f
f
e
r
-

e
n
t
 
f
r
o
m
 
o
t
h
e
r
 
p
e
r
s
o
n
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
n
e
 
d
i
f
f
e
r
e
n
c
e

b
e
t
w
e
e
n
 
h
i
m
s
e
l
f
/
h
e
r
s
e
l
f

a
n
d
 
a
n
o
t
h
e
r
 
p
e
r
s
o
n
 
i
n

e
a
c
h
 
o
f
 
t
h
e
 
f
o
l
l
O
w
i
n
g
-

a
r
e
a
s
:

1
)
 
i
n
t
e
r
e
s
t
,

2
)
 
a
b
i
l
i
t
i
e
s
,
 
3
)
 
a
p
t
i
t
u
d
e
s

4
)
 
v
a
l
u
e
s
,
 
5
)
 
a
t
t
i
t
u
d
e
s
.

r

4

1
.

E
a
c
h
 
l
e
a
r
n
e
r
'
w
i
l
l
 
k
n
o

o
f

e
x
i
s
f
i
n
g
 
a
n
d
 
c
h
a
n
g
i

u
e
s
 
o
f
 
v
a
r
i
o
u
s
.
e
t
h
n

a
n
d

r
e
l
i
g
i
o
u
s
 
g
r
o
u
p
s
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
u
n
d
e
r
s
t
a
n
d
 
a
n
d
 
a
p
p
r
e
-

c
i
a
t
e
 
u
n
i
q
u
e
 
v
a
l
u
e
s
 
a
n
d

s
t
a
n
d
a
r
d
s
 
o
f
 
c
u
l
t
u
r
a
l

g
r
O
u
p
s
.

3
.

E
a
c
h
-
l
e
a
r
n
e
i
 
w
i
l
l
 
b
e
 
A
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
f
i
v
e
 
w
a
y
s
 
i
n

w
h
i
c
h
 
p
e
o
p
l
e
 
d
i
f
f
e
r
.

E
a
c
h
"
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
l

a
b
l
e
 
t
o
 
s
h
o
W
 
t
h
a
t
 
h
e
/
.

s
h
e
 
k
n
o
w
s
 
t
h
a
t
 
d
i
f
f
e
r
-

e
n
t
 
p
e
o
p
l
e
 
h
d
v
f
 
f
e
e
l
'

i
n
g
s
 
o
f
 
e
i
g
n
i
t
y
 
a
n
d

w
o
r
t
h
 
f
o
r
 
d
i
f
f
e
r
e
n
t

r
e
a
s
o
n
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
a

a
b
l
e
 
t
o
 
s
h
o
w
 
s
e
l
f
-

i
n
s
i
g
h
t
 
b
y
 
s
t
a
t
i
n
g

w
a
y
s
-
i
n
 
w
h
i
c
h
 
h
e
/
s
h
e

d
i
f
f
e
r
s
 
f
r
p
m
 
o
t
h
e
r
s
.
* F



G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f
 
G
o
o
d
s
 
a
n
d
,
 
S
e
r
v
i
c
e
s
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

1
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
i
n
d
i
n
g
 
o
f

v
a
r
i
e
t
y
 
o
f
o
c
c
u
-

p
a
t
i
o
n
s
,
i
n
t
e
r
-

r
e
t
a
t
e
d
n
e
s
s
 
o
f

o
c
c
u
p
a
t
i
o
n
s
,
 
a
n
d

1
-
1
,

k
n
o
w
l
e
d
g
e
 
o
f
'
o
c
c
u
-
f

p
a
t
i
o
n
a
l

c
l
d
s
s
i
-

f
i
c
a
t
i
o
n
 
a
n
d
 
j
o
b

d
e
s
c
r
i
p
t
i
o
h
s
:

K
-
3

r
)

E
a
c
h

e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
y
p
e
s

o
f
 
w
o
r
k
e
r
s
 
i
n
 
t
h
e
 
c
o
m
m
u
-

n
i
t
y
.

4
-
6

7
-
9

1
0
-
1
2

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

.
 
t
o
'
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

o
c
c
u
p
a
t
i
o
n
s
 
w
h
i
c
h
 
a
r
e

p
r
o
d
u
c
t
i
o
n
-
o
r
i
e
n
t
e
d
 
a
n
d

t
w
o
 
w
i
l
i
C
h
 
a
r
e
 
s
e
r
v
i
c
e
-

o
r
i
e
n
t
e
d
.

1
.

2
.

4
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
y
p
e
s

o
f
.
w
o
r
k
e
r
s
 
i
n
:
t
h
e
 
c
o
m
m
u
-

n
i
t
y
 
o
r
 
i
n
 
t
h
e
 
s
c
h
o
o
l
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
,
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

w
a
y
s
 
t
o
 
c
l
a
s
s
i
f
y
 
o
c
c
u
p
a
-

t
i
o
n
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
c
o
n
t
r
i
b
u
t
i
o
n
s

o
f
 
t
h
e
 
c
o
m
m
u
n
i
t
y
 
w
o
r
k
e
r
s
,

a
n
d
 
c
l
a
s
s
i
f
y
 
t
h
e
m
 
i
n
t
o

t
h
e
 
f
o
l
l
o
w
i
n
g
t
c
a
t
e
g
o
r
i
e
s
:

w
o
r
k
i
n
g
 
w
i
t
h
 
d
a
t
a
,
 
a
n
d

w
o
r
k
i
n
g
 
w
i
t
h
 
p
e
o
p
l
e
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
o
n
e

j
o
b
 
a
n
d
 
n
a
m
e
 
o
n
e
.
o
c
c
u
-

p
a
t
i
o
n
a
l
 
c
l
u
s
t
e
r
.

9

2
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

.
s
t
a
n
d
i
n
g
,
 
t
h
a
t

o
c
c
u
p
a
t
i
O
n
s
 
e
x
i
s
t

f
o
c
i
"
 
a
 
p
u
r
p
o
s
e
 
a
n
d

c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e

d
i
g
n
i
t
y
 
o
f
 
t
h
e

,
*

i
n
d
i
v
i
d
u
a
l
.

S
ib

1.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

w
o
r
k
 
p
r
o
v
i
d
e
s
 
o
p
p
o
r
t
u
n
i
-

t
i
e
s
 
f
o
r
 
e
n
h
a
n
c
i
n
g
.
d
i
g
-

n
i
t
y
 
o
f
 
s
e
l
f
 
a
n
d
 
s
o
c
i
e
t
y
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
n
e
 
o
c
c
u
p
a
t
i
o
n
-

w
h
i
c
h
 
h
a
s
 
a
n
 
e
f
f
e
c
t
 
u
p
o
n
 
a

p
o
r
t
i
o
n
 
o
f
 
s
o
c
i
e
t
y
 
a
n
d

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
i
n
d
i
v
i
d
u
a
l

g
r
o
w
t
h
.

1.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e
 
'
,
1
.

t
o
 
i
d
e
n
t
i
f
y
 
t
e
n
 
c
o
m
m
u
n
i
t
y

w
o
r
k
e
r
s
 
w
h
o
 
c
o
n
t
r
i
b
u
t
e
 
t
o

t
h
e
 
d
i
g
n
i
t
y
 
o
f
 
t
h
e
 
i
n
d
i
-

v
i
d
u
a
l
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
'
t
,
0
 
r
e
l
a
t
e
 
f
e
e
l
-

i
n
g
s
 
a
b
o
u
t
 
t
h
e
 
v
a
l
u
e

o
f
 
h
o
m
e
,
 
c
o
m
m
u
n
i
t
y
,

a
n
d
 
s
t
a
.
5
0
-
w
o
r
k
e
r
s
 
t
o
`

i
n
d
i
v
i
d
u
a
l
 
w
e
l
l
-
b
e
i
u
g
t

'



G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b

l
i
t
i
e
s
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f

G
o
o
d
t
r
a
n
d
 
S
e
r
v
i
c
e
s
.

S
u
b
g
o
a
l

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7-
9

1
0
-
1
2

3
.

D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

t
i
o
n
 
f
o
r
 
t
h
e
 
v
a
l
u
e

a
n
d
 
w
o
r
t
h
 
o
f
 
w
o
r
k
,

a
p
p
r
e
c
i
a
t
e
 
t
h
e
 
c
o
n
-

t
r
i
b
u
t
i
o
n
 
o
f
 
o
c
c
u
-

p
a
t
i
o
n
s
 
t
o
 
s
o
c
i
e
t
y

a
n
d
 
t
h
e
 
e
c
o
n
o
m
y
,

a
n
d
 
a
p
p
r
e
c
i
a
t
e
 
t
h
a
t

w
o
r
k
 
m
e
a
n
s
 
d
i
f
f
e
r
-

e
n
t
 
t
h
i
n
g
s
 
t
o
 
d
i
f
-

f
e
r
e
n
t
 
p
e
o
p
l
e
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
e
l
l
 
h
o
w
 
o
n
e
 
w
o
r
k
e
r

i
n
 
t
h
e
 
:
s
c
h
o
o
l
 
c
o
n
t
r
i
b
u
t
e
s

t
o
 
t
h
e
 
g
o
o
d
 
o
f
 
s
o
c
i
e
t
y
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
n
e
 
w
a
y
 
i
n
 
w
h
i
c
h

a
 
w
o
r
k
e
r
 
h
e
/
s
h
e
 
k
n
o
w
s

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
t
h
e
 
e
c
o
-

n
o
m
i
c
.
 
g
o
o
d
 
o
f
 
t
h
e

lo
ca

l
a
r
e
a
.

.
 
f
 
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
d
 
a
b
l
e

t
,
A
.
t
o
w
l
4
0
0
*
,
-
c
i
P
A
e
O
c
.
V
.
4
4
:
>

.
0
,
4
1
1
$
:
4
1
4
1
A
9
0
,
4
1
0
1
1
1
0
1
0
Y
1
'

)
\
.

I
l
e
 
w
o
r
k
.

E
a
c
h
 
l
e
a
h
t
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

c
o
n
t
r
i
b
u
t
i
o
n
s
 
w
h
i
c
h
 
a

s
p
e
c
i
f
i
c
 
o
c
c
u
p
a
t
i
o
n
 
h
a
s

m
a
d
e
 
t
o
 
t
h
e
 
i
m
p
r
o
v
e
m
e
n
t

o
f
 
s
o
c
i
e
t
y
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
a
 
w
o
r
k
e
r
 
h
e
/
s
h
e

k
n
o
w
s
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
t
h
e
,

e
d
o
n
o
M
i
c
!
g
o
o
d
 
o
f
 
h
i
s
/
h
e
r

c
i
t
y
,
 
S
t
a
t
e
 
o
r
 
n
a
t
i
o
n
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

,
s
w
t
,
4
0
/
$
4
r

,
:
;
.
:
!
:
P
l
t
h
t
C
a
t
f
l
4
A
t
c
,
A
Z
-
g
l
a
W
r
i
:

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
c
l
a
s
s
r
o
o
m

g
o
a
l
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
f
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

c
o
n
t
r
i
b
u
t
i
o
n
s
 
t
h
a
t
 
w
o
r
k
e
r
'
s

m
a
k
e
 
t
o
 
s
o
c
i
e
t
y
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

-
-
.
 
t
o
 
d
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
t
i
o
n

f
o
r
 
e
c
o
n
o
m
i
c
 
r
e
w
a
r
d
s

,
f
r
o
m
 
w
o
r
k
.

"'
O

W
 A

4;
1.

1 
','

.,`
fiv

O

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
e
x
p
l
a
i
n
 
h
o
w

o
n
e
'
s
'
s
e
r
v
i
c
e
 
c
o
n
-

t
r
i
b
u
t
e
s
 
t
o
 
t
h
e
 
c
o
m
-

m
u
n
i
t
y
.

O
f

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
e
c
o
-

n
o
m
i
c
 
i
m
p
l
i
c
a
t
i
o
n
s
 
o
f

'
c
a
r
e
e
r
 
d
e
c
i
s
i
o
n
s
.

4
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
t
h
a
t
 
n
e
w

o
c
c
u
p
a
t
i
o
n
'
s
 
d
e
y
,
,
e
l
-

o
p
e
 
i
n
 
r
e
s
p
o
n
s
e
 
t
o

n
e
e
d
s
 
o
f
 
s
o
c
i
e
t
y
.

4

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
A
b
l
e
,

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
h
o
w

a
n
 
o
c
c
u
p
a
t
i
o
n
 
o
t
h
e
r
 
t
h
a
n

h
i
s
/
h
e
r
 
f
a
t
h
e
r
'
s
 
o
r
 
m
o
t
h
-

e
r
'
s
 
i
s
 
n
e
c
e
s
s
a
r
y
 
t
o
 
h
i
s
/

h
e
r
 
f
a
m
i
l
y
 
e
x
i
s
t
e
n
c
e
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
h
r
e
e
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
h
a
v
e
 
d
e
v
e
l
o
p
e
d

w
i
t
h
i
n
A
r
i
s
/
h
e
r
 
l
i
f
e
t
i
m
e
.

Z
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
o
n
e

o
c
c
u
p
a
t
i
o
n
 
w
h
i
c
h
 
h
a
s
'
 
b
e
e
n
.

d
e
v
e
l
o
p
e
d
 
f
o
r
 
t
h
e
 
p
u
r
p
o
s
e

o
f
 
f
u
l
f
i
l
l
i
n
g
 
a
 
n
e
e
d
 
o
f

s
o
c
i
e
t
y
.

l
r

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
w
a
y
s
 
i
n
 
w
h
i
c
h

n
e
e
d
s
 
o
f
 
s
o
c
i
e
t
y
 
r
e
l
a
t
e

t
o
 
t
h
e
 
o
c
c
u
p
a
t
i
o
n
d
l

s
t
r
u
c
t
u
r
e
 
a
n
d
 
d
e
v
e
l
o
p
-

m
e
n
t
 
o
f
 
n
e
w
 
o
c
c
u
p
a
t
i
o
n
s
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
c
o
m
m
u
n
i
t
y
 
s
e
r
-

-
v
i
c
e
b
 
t
h
a
t
 
e
x
i
s
t
 
t
o
 
m
e
e
t

t
h
e
 
p
r
e
s
e
t
r
d
t
l
i
v
i
c
.
,
n
e
e
d
s

o
f
 
h
i
d
/
h
e
r
 
c
o
m
m
u
n
i
t
y
.

1.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
d
.
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

w
h
i
c
h
 
t
h
e
 
n
e
e
d
s

o
c
i
e
t
y
 
h
a
v
e
 
c
h
a
n
g
e
d

h
o
w
 
t
h
e
 
w
o
r
k
 
s
t
r
u
c
-

a
s
 
b
e
e
n
 
a
l
t
e
r
e
d

t
o
 
t
h
e
s
e
 
c
h
a
n
g
e
s
.

...
..

...
..

.

a



4

t
i

-
G
o
a
l
:

D
e
v
e
l
o
p
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f
 
G
o
o
d
s
 
a
n
d
 
S
e
r
v
i
c
e
s
.
.

S
u
b
g
o
a
l
s

-
L
e
a
r
u
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6
,

7
-
9

4U
4U

V
tIn

1

5
.
 
D
e
v
e
l
o
p
 
e
m
p
l
o
y
a
b
i
-

l
i
t
y
.
s
k
i
l
l
s
.

4
4
6
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p

b
e
t
w
e
e
n
 
e
d
u
c
a
-

t
i
o
n
 
a
n
d
 
w
o
r
k
.

r

E
a
C
h
 
l
e
a
r
n
e
r
 
w
i
l
l
,
b
e
,
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
,
t
o

s
h
o
w
 
t
w
o
 
f
a
c
t
o
r
s
 
n
e
c
e
s
s
a
r
y

f
o
r
 
j
o
b
 
s
u
c
c
e
s
s
.

.
,
,
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
n
e
 
o
c
c
u
p
a
t
i
o
n

w
h
i
c
h
 
r
e
q
u
i
r
e
s
 
h
i
g
h
 
s
c
h
o
o
l

e
d
u
c
a
t
i
o
n
,
 
o
n
e
 
w
h
i
c
h
 
r
e
-

q
u
i
r
e
s
 
c
o
l
l
A
g
e
,
 
a
n
d
 
o
n
e

w
h
i
c
h
 
r
e
q
u
i
r
e
d
 
s
p
e
c
i
a
l
i
z
e
d

'
e
d
u
c
a
t
i
o
n
.

i

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
s
o
c
c
u
-

p
a
t
i
o
n
 
w
h
i
c
h
 
r
e
q
u
i
r
e
 
a

s
p
e
c
i
f
i
c
 
c
o
n
t
e
n
t
,
 
e
.
g
.

m
a
t
h
e
m
a
t
i
c
s
 
a
s
 
a
 
n
e
c
e
s
s
a
r
y

k
n
o
w
l
e
d
g
e
.

1
'

.
E
a
c
h
 
l
e
a
r

t
o
 
l
i
s
t

n
e
c
e
s
s
a
/
y
 
f
o
r'
4
1
1
1
,
 
b
e
 
a
b
l
e

a
c
t
o
r
s

s
u
c
c
e
s
s
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

e
d
u
c
a
t
i
o
n
a
l
 
n
e
e
d
s
 
r
e
l
a
t
e
d

t
o

4
s
p
e
c
i
f
i
c
 
o
c
c
u
p
a
t
i
o
n
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
c
o
n
t
e
n
t

a
n
d
 
s
d
q
u
e
n
c
e
 
o
f
 
e
d
u
c
a
t
i
o
n

n
e
c
e
s
s
a
r
y
 
f
o
r
 
a
 
s
p
e
c
i
f
i
c

,
1
5
o
c
c
u
p
a
t
i
o
n
.

Q
i
-

.
E
a
c
h
 
l
e
a
r
n
e
w
i
1
1
q
5
e
'
a
b
l
e
 
'
-

1
.

E
a
c
h
 
l
e
h
r
n
e
r
 
w
i
l
l
 
b
e
,

t
o
 
d
e
'
S
c
r
i
b
e
 
t
w
o
 
e
4
l
o
y
a
-

A
b
l
e
 
t
o
 
l
i
s
t
 
s
k
i
l
l
&

b
i
l
i
t
y
 
s
k
i
l
l
s
.

.
a
d
e
q
u
a
t
e
 
f
o
r
 
j
o
b
 
o
r

"
-
-
-
,

e
d
u
c
a
t
i
o
n
a
l
 
e
n
t
r
y
 
i
n

,
'
 
a
n
 
a
r
e
a
 
o
f
 
i
n
t
e
r
e
s
t
.

,

.
'

E
a
c
h
 
l
e
a

e
r

,
d
e
-

v
e
l
o
p
 
t
h
,
e
 
c
a
p
e
 
i
l
i
t
y

o
f
 
b
e
i
n
g
 
Q
i
b
l
e
 
t
O
'
m
o
v
e

i
n
t
o
 
a
j
o
b
 
o
r
 
f
u
r
t
h
e
r

e
d
u
c
a
t
i
o
n
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

1
.

t
o
 
l
i
s
t
 
t
w
o
 
v
a
l
u
e
s
 
o
f
 
s
e
t
-

t
i
n
g
 
p
r
e
r
e
q
u
i
s
i
t
e
s
 
e
d
u
c
a
-

t
i
o
n
a
l
 
p
r
e
p
a
r
a
t
i
o
n
 
b
e
f
o
r
e

j
o
b
 
e
n
t
r
y
 
o
r
 
j
o
b
 
c
h
a
h
g
e
.

)

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
t
h
e
 
e
d
u
-
-

c
a
t
i
o
n
a
l
 
r
e
q
u
i
r
e
m
e
h
t
s

f
o
r
 
a
s
p
e
c
i
f
i
C

;1
'



0

G
o
a
l
:

D
e
l
i
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
E
s
t
a
b
l
i
s
h
i
n
g
 
a
n
d
 
M
a
i
n
t
a
i
n
i
n
g
 
H
e
a
l
t
h
y
 
S
o
c
i
a
l
 
R
e
l
a
t
i
o
n
s
h
i
p
s
.

0

.
.

S
u
b
g
o
a
l
s

.

.

L
e
a
r
n
e
r
 
C
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

.

.
.

.

K
-
3

4
-
6

7
-
9

,

1
0
-
1
2

.

.

1
.
 
D
e
v
e
l
o
p
 
i
n
t
e
r
p
e
r
-

s
o
n
a
l
 
s
k
i
l
l
s
,

.

0
1

.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
r
e
e
 
j
o
b
s

t
h
a
t
 
p
e
o
p
l
e
 
l
i
v
i
n
g
 
c
l
o
s
e

t
o
 
h
i
m
 
/
h
e
r
 
h
o
l
d
,
 
a
n
d
 
n
a
m
e

o
n
e
 
i
n
t
e
r
p
e
r
s
o
n
a
l
l
O
i
l
l
.

1

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
h
o
w
 
i
n
t
e
r
p
e
r
-

s
o
n
a
l
 
s
k
i
l
l
s
 
c
o
n
t
r
i
b
u
t
e
 
t
o

,
h
i
s
 
/
h
e
r
 
p
e
r
s
o
n
a
l
 
f
e
e
l
i
n
g
s

o
f
 
W
o
r
t
h
.

.
'

1

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
p
r
o
b
a
b
l
e

c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
d
i
f
f
e
r
e
n
t

t
y
p
e
s
 
o
f
 
i
n
t
e
r
p
e
r
s
o
n
a
l

r
e
l
a
t
i
o
n
s
h
i
p
s
.

.

1
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
t
h
e

i
m
p
o
r
t
a
n
c
e
 
o
f
 
i
n
t
e
r
p
e
r

s
o
n
a
l
 
r
e
l
a
t
i
o
n
s
h
i
p
s
,

G
i
v
e
n
 
a
n
 
o
p
p
o
r
t
u
n
i
t
y
 
t
o

h
a
v
e
 
a
 
j
o
b
 
i
n
t
e
 
v
i
e
w

w
i
t
h
 
a
n
 
e
m
p
l
o
y
e
r
,
 
e
a
c
h

l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
)
a
b
l
e
 
t
o

d
e
m
o
n
s
t
r
a
t
e
 
u
s
e
 
i
x
 
i
n
-

t
e
r
p
e
r
s
o
n
a
l
 
s
k
i
l
l
s
.

)
t
,
,

s
t
a
n
d
i
n
g
 
o
f
 
s
o
c
i
a
l

2
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

r
o
l
e
s
,

.

1
.

-

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
a
n
d
 
d
e
s
c
r
i
b
e
 
t
w
o

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
d
i
g
n
i
t
y

i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
s
e
l
f
 
a
n
d

o
t
h
e
r
s
.

1
.

.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
r
o
l
e
-
o
f

o
n
e
 
s
i
g
n
i
f
i
c
a
n
t
 
a
d
u
l
t
.

,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
,
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
t
h
a
t
 
s
o
-

,

c
i
a
l
 
r
o
l
e
s
 
a
r
e
 
v
a
l
u
a
b
l
e

t
o
 
h
i
m
/
h
e
r
.

1
.

.
,

.

E
a
c
h
 
r
e
a
m
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
v
a
r
i
o
i

s
o
c
i
a
l
 
r
o
l
e
s
 
r
e
l
a
t
e
d
 
t
o

g
r
o
u
p
s
 
o
f
 
w
h
i
c
h
 
h
e
/
s
h
e

i
s
 
a
 
m
e
m
b
e
r
.

.

3
.
 
D
e
v
e
l
o
p
"
U
n
d
e
r
-

'

'
S
t
a
n
d
i
n
g
 
o
f
 
c
o
o
p
-

-
 
e
r
a
t
i
o
n
,

k
-

[

.
-

A

1
.

.

E
a
c
h
 
l
e
a
r
h
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
a
 
s
i
t
u
a
t
i
o
n

w
h
e
r
e
 
t
w
o
 
o
r
 
m
o
r
e
 
w
o
r
k
e
r
s

c
o
o
p
e
r
a
t
e
 
t
o
 
p
r
o
d
u
c
e
 
a

p
r
o
d
u
c
t
 
o
r
 
p
r
o
v
i
d
e
 
a
 
s
e
r
-

v
i
c
e
.

v
i
c
e
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/
s
h
e
 
u
n
d
e
r
-

s
t
a
n
d
s
-
t
h
e
 
b
e
n
e
f
i
t
s
 
o
f

c
o
o
p
e
r
a
t
i
o
n
 
a
n
d
 
i
n
t
e
r
d
e
-

p
e
n
d
e
n
c
e
 
i
n
 
m
a
k
i
n
g
 
a
 
t
e
a
m

e
f
f
o
r
t
.

,

,

-
2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
v
a
l
u
e
 
c
o
o
p
e
r
a
t
i
o
n
 
a
s

a
 
m
e
a
n
s
 
t
o
 
p
r
o
g
r
e
s
s
.

1
.

'

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

o
f
'
w
o
r
k
i
n
g
 
c
o
o
p
e
r
a
t
i
v
e
:

w
i
t
h
 
o
t
h
e
r
 
m
e
m
b
e
r
s
 
o
f

a
 
g
r
o
u
p
.

-

4
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
c
o
m
-

m
u
n
i
t
y
 
w
o
r
k
e
r
s
.

.

*

.
/

.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s

4
w
h
f
c
h
 
c
o
n
t
r
i
b
u
t
e
 
t
o
 
o
t
h
e
r

o
c
c
u
p
a
t
i
o
n
s
.

4

1
:

E
a
c
h
 
l
e
a
r
p
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

o
c
c
u
p
a
t
i
o
n
s
 
a
r
e
 
i
n
t
e
r
r
e
l
a
t
-

e
d
.

,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
-
a
n
d
 
d
e
s
-

c
r
i
b
e
 
o
c
c
u
p
a
t
i
o
n
s
 
i
n

t
h
e
 
P
u
b
l
i
c
 
S
e
r
v
i
c
e

c
l
u
s
t
e
r
,



G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
E
s
t
a
b
l
i
s
h
i
n
g
 
a
n
d
 
M
a
i
n
t
a
i
n
i
n
g
 
H
e
a
l
t
h
y
 
S
o
c
i
a
l
 
R
e
l
a
t
i
o
n
s
h
i
p
s
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7-
9

'
5
.
1
 
D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

"
 
t
l
o
n
 
f
o
r
 
f
l
e
x
i
b
i
l
-

f
t
t
y
 
a
n
d
 
a
d
a
p
t
a
b
i
l
-

'
i
t
y
 
i
n
 
s
o
c
i
a
l
,
 
r
e
-

.
l
a
t
i
o
n
s
h
i
p
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
f
e
e
l
i
n
g
s
 
h
i
n
/

h
e
r
 
f
a
t
h
e
r
 
o
r
 
m
o
t
h
e
r
 
h
a
s

a
b
o
u
t
 
h
i
s
 
o
r
 
h
e
r
 
w
o
r
k
.

N
E
a
c
h
 
1
.
a
t
n
e
r
o
i
.
4
1
1
1
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
,
r
 
d
e
f
i
n
e
 
w
o
r
k

i
n
 
t
w
o
 
d
i
f
f
e
r
e
n
t
 
w
a
y
s
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
4
1
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
A
i
c
h

o
n
e
 
m
e
m
b
e
r
 
c
a
n
 
a
d
a
p
t
 
t
o

f
a
c
i
l
i
t
a
t
e
 
g
r
o
u
p
 
a
c
t
i
o
n
.

1
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

2
.

t
o
 
a
c
c
e
p
t
 
t
h
e
 
v
a
l
u
e
 
o
f

c
h
a
n
g
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
'
b
e

-
a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
,
h
a
s

a
l
t
e
r
e
d
 
a
 
s
o
c
i
a
l
 
r
o
l
e

o
v
e
r
 
a
 
p
e
r
i
o
d
 
o
f
 
t
l
m
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
$
i
l
l
 
t
e
a
-

l
i
z
e
 
t
h
a
t
 
a
 
v
a
r
i
e
t
y
 
o
f

r
o
l
e
s
 
c
o
n
t
r
i
b
u
t
e
 
t
o

h
i
s
/
h
e
r
 
d
e
v
e
l
o
p
m
e
n
t
 
a
s

a
 
p
e
r
s
o
n
.

6
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
i
n
t
e
r
-

r
e
l
a
t
e
d
n
e
s
s
 
o
f

o
c
c
u
p
a
t
i
o
n
a
l
 
r
o
l
e
N
.R
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
o
n
e

j
o
b
 
w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o

o
r
 
i
s
 
r
e
l
a
t
e
d
 
t
o
 
a
n
o
t
h
e
r

j
o
b
.

*
1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
n
e
 
j
o
b
 
w
h
i
c
h

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
o
r
 
i
s
 
r
e
-

r
a
t
e
d
 
t
o
 
a
n
o
t
h
e
r
 
j
o
b
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
h
e
l
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
t
h
a
t

g
r
o
u
p
s
 
o
r
 
i
n
d
i
v
i
d
u
a
l
s

h
a
v
e
 
h
e
l
p
e
d
 
h
i
n
t
 
/
h
e
r
 
o
r

c
o
n
t
r
i
b
u
t
e
d
 
t
o
 
t
h
e
 
m
e
e
t
=
,

i
n
g
 
o
f
 
h
i
s
/
h
e
r
 
n
e
e
d
s
.

I

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
k
l
l
 
b
e

a
b
l
e
 
t
o
 
L
i
s
t
 
t
h
e
 
v
a
l
u
e
s

,
,
.
.
/
w
h
i
c
h
 
h
a
v
e
 
a
c
c
r
u
e
d
 
t
o

.
:
'
h
i
m
/
h
e
r
 
f
r
o
m
-
g
r
o
u
p

m
e
m
b
e
r
S
h
i
p
 
a
n
d
 
d
k
a
p
u
s
s

t
h
e
s
e
 
i
n
.
t
e
r
m
s
-
o
r
f
e
e
l
-

i
n
g
s
.
a
b
o
u
t
 
1
4
m
S
e
f
f
/
h
e
r
l

3
,



G
o
a
l
:

D
e
y
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
C
a
r
r
y
i
n
g
 
O
u
t
 
C
i
v
i
c
 
R
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
a
t
 
W
o
r
k
 
a
n
d
 
i
n
 
t
h
e
 
C
o
m
m
u
n
i
t
y
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
 
-
3

4
-
6
 
*

7
-
9

s
i
x

1
0
-
1
2

1
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
r
i
g
h
t
s
,

p
r
i
v
i
l
e
g
e
s
,
 
a
n
d

-
r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s

o
n
 
t
h
e
 
j
o
b
,
 
i
n
 
t
h
e

h
o
m
e
,
 
a
n
d
 
i
n
 
t
h
e

c
o
m
m
u
n
i
t
y
.

1
.

E
a
c
h
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
o
n
e

w
a
y
 
i
n
 
w
h
i
c
h
 
w
o
r
k
 
r
e
q
u
i
r
e
s

r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
r
a
y
s

i
n
 
w
h
i
c
h
 
w
o
r
k
 
r
e
q
u
i
r
e
s

r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

2
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
w
a
y
s

i
n
 
w
h
i
c
h
 
p
a
r
t
i
c
i
-

p
a
t
i
o
n
 
i
n
 
c
i
v
i
c

g
r
o
u
p
s
 
c
o
n
t
r
i
b
u
t
e
s

t
o
 
i
n
d
i
v
i
d
u
a
l
 
a
n
d

-
P
.
.

g
r
o
u
p
 
g
o
a
l
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
a
 
t
a
s
k

w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
c
l
a
s
s
-

r
o
o
m
 
g
o
a
l
s

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

w
a
y
s
 
i
n
 
w
h
i
c
h
 
t
h
e
 
e
n
v
i
r
o
n
-

m
e
n
t
 
i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
l
i
v
e
s

r
e
l
a
t

c
a
r
e
e
r
 
a
n
d

c
i
v
i

r
o
u
p
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
t
A
b
l
e

J
f
i

t
o
 
s
h
o
w
 
t
h
a
t
 
i
n
d
i
v
i
d
u
a
l

r
e
s
p
o
n
s
i
b
i
l
i
t
y
-
i
s
 
r
e
l
a
t
e
d

t
o
 
t
h
e
 
s
u
c
c
e
s
s
 
o
f
,
 
a
 
g
r
o
u
p

p
r
o
j
e
c
t
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
t
a
t
e
 
a
d
v
a
n
t
a
g
e
s
 
.
a
n
d

d
i
s
a
d
v
a
n
t
a
g
e
0
,
 
o
f
 
p
a
r
t
i
c
i
-

p
a
t
i
o
n
 
i
n
 
c
i
v
i
c
.
 
g
r
o
u
p
s
.

1
.
 
(
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
-
s
h
o
w
 
t
h
a
t
 
h
e
/

s
h
e
k
n
o
w
s
 
t
h
e
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
i
e
s
 
w
h
i
c
h
 
h
e
/
s
h
e

h
a
s
 
t
o
 
t
h
e
 
s
o
c
i
e
t
y
 
i
n

w
h
i
c
h
 
h
e
/
s
h
e
 
l
i
v
e
s
.

3
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
i
m
-

p
o
r
t
a
n
c
e
 
o
f
 
r
u
l
e
s

i
n
 
s
o
c
i
e
t
y
.
'

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
r
u
l
e
s
 
f
o
r
 
a
 
g
r
o
u
p

o
f
 
w
h
i
c
h
'
h
e
/
s
h
e
 
i
s
 
a
 
m
e
m
-

b
e
r
.

1
.

E
a
c
h
 
l
e
a
r
n
e
f
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
i
e
s
 
o
f
 
t
h
e
 
a
d
u
l
t

c
i
t
i
z
e
n
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
.
 
a
b
l
e

t
o
.
l
i
s
t
 
r
e
a
s
o
n
s
 
f
d
r
 
e
s
t
a
b
-

l
i
s
h
m
e
n
t
 
a
n
d
 
e
n
f
o
r
c
e
m
e
n
t

o
f
 
l
a
w
s
 
w
i
t
h
i
n
 
h
i
s
/
h
e
r

c
o
m
m
u
n
i
t
y
.

1
.

-
E
e
c
k
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
t
h
e

p
r
o
c
e
s
s
 
o
f
 
p
a
r
t
i
c
i
p
a
-

t
i
o
n
 
i
n
 
o
n
e
 
c
i
v
i
c
 
a
c
t
i
o
n

g
r
o
u
p
.

4

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

'
a
b
l
e
 
t
o
 
.
s
h
o
w
 
t
h
a
t
 
h
e
/

s
h
e
 
k
n
o
w
s
 
t
h
e
 
r
u
l
e
s

f
o
r
 
o
p
e
r
a
t
i
o
n
 
o
f
.
c
i
v
i
c

g
r
o
u
p
s
-
-
p
a
r
l
i
a
m
e
n
t
a
r
y

a
n
d
 
o
t
h
e
r
 
g
r
o
u
p
 
p
r
o
c
e
-

d
u
r
e
s
,
 
a
n
d
 
s
t
r
u
c
t
u
r
e
s
.

4
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

s
t
a
n
d
i
n
g
 
o
f
 
r
e
l
a
-

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
t
h
e

t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
,
 
.

r
e
w
a
r
d
s
,
 
o
t
h
e
r
 
t
h
a
n
 
m
o
n
e
y
,

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s

w
h
i
c
h
 
a
r
e
 
r
e
l
a
t
e
d
'
t
o
 
w
o
r
k
 
-

a
n
d
.
 
r
e
w
a
r
d
s
 
i
n

i
n
g
.

w
o
r
k
 
a
n
d
 
l
e
i
s
u
r
e
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

.
1
.

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
r
e
-

w
a
r
d
s
,
 
o
t
h
e
r
 
t
h
a
n
 
m
o
n
e
y
,

'
 
*
w
h
i
c
h
 
a
r
e
 
r
e
l
a
t
e
d
 
t
o
 
w
o
r
k
-

i
n
g
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
i
h
i
l
i
z
a
y
s
 
i
n

w
h
i
c
h
 
w
o
r
k
 
i
s

v
a
l
u
e
.

'
1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

o
f
i
 
m
a
i
n
t
a
i
n
i
n
g
*
-
e
c
o
-

n
o
m
i
q
 
s
e
l
f
-
s
u
f
f
i
c
i
e
n
c
y

i
n
 
c
o
n
t
e
m
p
o
r
a
r
y
 
s
o
c
i
e
t
y
.



ry

G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
b
 
f
o
r
 
C
a
r
r
y
i
n
g
 
O
u
t
 
C
i
v
i
c
 
R
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
a
t
 
W
o
r
k
 
a
n
d
 
i
n
 
t
h
e
 
C
o
m
m
u
n
i
t
y
.

S
 
u
 
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4-
6

7
-
9

S
.
 
D
e
v
e
l
o
p
 
c
a
p
a
b
i
l
-

i
t
i
e
s
'
f
o
r
 
m
a
k
i
n
g

e
f
f
e
c
t
i
v
e
 
u
s
e
 
o
f

r
e
s
o
u
r
c
e
s
 
a
n
d

u
n
d
e
r
s
t
a
n
d
 
r
e
l
a
-

t
i
o
n
 
o
f
 
e
n
v
i
r
o
n
-

m
e
n
t
 
t
o
 
w
o
r
k
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
'
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
t
h
e
 
e
n

r
o
n
m
e
n
t
 
t
o
 
a
 
p
a
r
t
i
c
u
l
a
r

j
o
b
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
'
d
e
s
c
r
i
b
e
 
t
h
r
e
e

r
e
a
s
o
n
s
 
f
o
r
 
p
r
o
p
e
r
 
u
s
e

a
n
d
 
c
o
n
s
e
r
v
a
t
i
o
n
 
o
f
 
n
a
t
u
-

r
a
l
 
a
n
d
 
h
u
m
a
n
 
r
e
s
o
u
r
s
e
s
,

a
n
d
 
n
a
m
e
 
o
n
e
 
c
a
r
e
e
r
 
*
i
l
i
a

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
c
o
n
s
e
r
v
a
-

t
i
o
n
 
o
f
 
t
h
e
s
e
 
r
e
s
o
u
r
c
e
s
.

1

6
.
 
D
e
v
e
l
o
p
 
a
b
i
l
i
t
y
 
t
o

p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
v
a
-

r
i
o
u
s
 
k
i
n
d
s
 
o
f

c
i
v
i
c
 
g
r
o
u
p
s
.

1
4
,

.
 
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

p
a
r
t
i
f
i
p
a
t
i
o
n
 
i
n
 
a
 
g
r
o
u
p

h
e
l
p
e
d
 
h
i
m
/
h
e
r
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

h
i
s
/
h
e
r
 
p
a
r
t
i
c
i
p
a
t
i
o
n
'
 
i
n

a
 
g
r
o
u
p
 
c
o
n
t
r
i
b
u
t
e
d
 
t
o

h
i
s
/
h
e
r
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f

t
h
e
 
r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
o
f

c
i
t
i
z
e
n
s
h
i
p
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/
s
h
e
 
r
e
c
o
_
g
r
-

n
i
z
e
s
 
t
h
a
t
 
p
e
r
s
o
n
a
l
.
-
-
-

w
a
i
t
s
 
o
f
 
p
u
n
c
o
a
a
f
i
t
y
 
a
n
d

d
e
p
e
n
d
a
b
i
k
L
t
y
'
a
r
e
 
i
m
p
o
r
t
-

a
n
t
f
a
c
t
6
i
s
 
i
n
 
f
a
c
i
l
i
t
a
t
,
-
,

i
n
g
,
t
l
i
e
 
w
o
r
k
 
o
f
 
o
t
h
e
r
s

a
n
 
o
c
c
u
p
a
t
i
o
n
a
l
 
s
e
t
-

,
t
i
n
g
 
o
r
 
c
i
v
i
c
 
g
r
o
u
p
.

1

1
0
-
1
2

(

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
I
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
o
r
 
4
4
8
-

c
r
i
b
e
.
t
h
e
 
r
e
l
a
t
i
o
n
 
o
f

o
c
c
u
p
a
t
i
o
n
s
 
t
o
 
c
o
n
s
e
r
-

v
a
t
i
o
n
 
o
f
 
r
e
s
o
u
r
c
e
s
.

I

- 
-

a
c
h
f
e
a
r
n
e
r
 
w
i
l
l
 
b
e

.
a
b
l
e
 
t
o
 
r
e
l
a
t
e
 
t
h
e

v
a
l
u
e
 
o
f
 
c
o
o
p
e
r
a
t
i
t
v
e

e
f
f
o
r
t
s
-
t
o
 
t
h
e
 
a
c
H
i
e
v
e
-
s

m
e
n
t
 
o
f
 
g
o
a
l
s
 
f
o
r
 
c
o
m
m
o
n
,

g
o
o
d
.

t
o

,
t
.
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PART II

LEARNING EXPERIENCES

This part of the guide contains the set

of objectives, learning experiences, and
evaluation procedures for the given grade
levels. The objectives are sample objec-
tives and the learning "experiences are
suggested tasks, materials, and equip-

ment. Suggestions are given to indicate
the clads or settings in which the learn-

t
ing experiences might be used.
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GRADES 10-12 -

SELF-REALIZATION

Developing-capabilities for achieving
. self-realization through self-tinderl,

standing and decision-making

0

4-6 -4 7-9
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LeVel 10-120

GOAL:' Developing capabilities for achieving self-:realization...through

self- understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.
.4

/. ... . ,,.._

.

i

Learner Objective 1,; Each learner will be; able to. show that he/she

knows the'vocabulgry for lie_in. various situations

-and can assess his/her performance in'communication ,e
------'

skills related eo specific job requirements._
.---2 - 0

Learning Experiences
r

i

LEARNING EXPERIENCE A: (Business Education =-TypIng) p'

(printed paatter'tontaining technical copy),

, , ,
.. . . .

1. Provide various printed matter containing technical copyaerospace,
medical, scientific, engineering, or mathematical. Have learners
realize that in many cases they might consider jobs/ that involve

highly technical language. .
,a

- 1

2. t Have learners disCuss what a typist-or secretary iigtt do in such a
job--whether it would be,better to look up the words and gain some
understanding of the technical language; or just type what comes..

--
-(Adapted from Career Education Reso urce Guide, p. 2* 1972,-General

Learning Press, Mortistown,.New Jersey)
_ .

LEARNING EXPERIENCE B: (Home Economics, Industrial Education, Business
Education) p

(duplicating facilities and paper, newspapers, "Kupau Speaks for

Labor," by J. Chun,, Jarrett Intermediate)

1. Duplicate a checklist of the follOwini occupation-related words:
interest, aptitude, vocation, seasonal work; automation, white-
collar job, blue-collar job, remuneration, fringe4tienefits, aVoca-.
tion, contract, apprentice, wages, salary, trade, compensation,
wholesale, retail, job description, promotion,odemotion, semiskilled,

bonus, and commission. Have learners go over the words to make sure

they are familiar with thein,all. 1,

2. Have.leathers make a list of vocabulary words associated vithclhe
occupation of their choice. Check this hitt and suggest additions.

.

3. Have learners look in the classified section of the neWspaper under,
the7"help wanted" section for words associated with their occupa-

tional choice.'

49
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W-N

4. Hay lehrners fiaten to the tape3,"Kupau, Speaks "for Labor,"' by
. J. un.

(Adapted from Guidance Curriculum Guide': Career Development, Inter-
mediate Level, Publication No TAC 71-3815, p. 108, Hawaii'State

.
Department_of EduCition, Office of Instructional Services, Honolulu)

---\-LEARNIN ERIENCE C;......alathematits)., p

- (films on ematics-related careers', for example: Career'Planning. . ,

and Vocatiohal Guidance, Popular Science Audio-Visuals)

4 .-Have learners view a filmstrip c 7 mathematics-related careers.
.--. . .

.

4
2. Have. learners discuss the new(oacupations which have been opened by
: the widespread use of cpmputeri. Have learners cite ways in which

.
mathematics skills are used:

.

, 3.
,

--',,

3. Present same of the apeciat .computer languages which computer' ell
workers use.' Have learners understand the reasons for use:of such
special languages as FORTRAN.

.

s

4

0 '0
LEARNINGiEXPERIENCE D: (English) p

1. Have'learners role play a,sitdation like, the following: - an individ-
uai has to cow a rather complicated situation to three people;.
father, teacher, and best friend. Have 'earners compare the language
used in the three situations and generalize.about the differences.
Have learners observe that they use the most slang with each.other,
the most formality seth the teacher,"and that other subtle. changes .

of language pattern are dictated by situation. -

.

2. Have learners give reasons why different vocabulary and style is
necessary for communicating in different situations. -

C
0

'
.- .

LEARNING EXPERIENCE E: (Hone. Economics. Industrial
Educatipn) "P

b a

1. Explain to the class that part of learning an'employment skill,is
learninea nWandvapeialized vocabulary. related to the skill.
Have learners name new terms they are adding to their vocabularies,
such as Aames.of tools; processes and materials.

2. Have.learners keep. notebooks of specialized v6cabularywords.

.4 O.

, orN
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4, a

Evaluation. Vey
)

Teacher-Ate test: Learners= will rate 'themselves on theik,communication
skills-in.relation,to the requirements for five occupation h.

,

6. e:
$'

$ .., a

A 0.-
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. .

GOAL: lleveloping capapilitZes for ac ieving self-realization through
self-understaliding and decisi -making.

Level 10-12

.

SUBGOAL 1: Acquireskals of self-aLpiaisal.
1

Learner 06jec'tive 2; Each learner
preparation
0.his/44r q
tunities.

Learnin

ill be able to complete a career
lan which is realistic intermsoof
alifications and b) existing oppor-

eriences

..

LEARNING EXPERIENCE A: (Busines Education Home Economics, Industrial
Education) p

Have learner, in counseling interview, devise a career contract.
.

The goals of the contract rethe following:
.

a.

b.

c.

d.

. . ,

examine and synttesize goals and values;
become aware of the'f rces-"and events that influence decisions;
test tentative decisi ns through .a variety- of tryout experiences- -
.on the job, ad volu teers, and through directed observation;

use the'many resourc s available to obtain specific information
about post high ed cationaJ and wotk options..

e
2. Have learpers.pariodicaryreview

. LE

(Adapted frim,"A Model or Career
by L. Sunny Hansen, Per onnel and
December, 197 , p. 248

and revise their contracts.

Development Through Curriculum,"
Guidance JoUrnal, Volume 51, No. 4,

NING-EXPER

$40

(filmstrips
"How to Make A C re
World of-Work, Park
1.1mXte'd: Choosing -a

Vocation," Guidance
School District)

nglish) E
4

ealing with choosing a career; for example:
Depision," Essential Education; "Exploring the
," S%iety;for Visual Education;:"Careers Un-
Career" and "Careers Unlimited:4 Selecting a
ssOcistes; "Life Career Game:," Palo Alto Unified

.

ilmstrips or listen to tapes dealing with choosing
arners play the "Life Career Game."

1. *flame learners view

a career and have 1

Have learAera ihte
ey.may wish to be

iii

iew a personnel officer frpm a company or agehcy
employed by.

,
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Have learners,read employment opportunity bulletins posted at public
'libraries and liat,those for which they think they might qualify.

4. Have learners list the educational or training requirements needed
for their career choice and where it can be achieved.

(Adapted from Guidance Curriculum Guide: Career'Development, Inter-
mediate Level, Publication No. TAC.71-3815-, p. 110, HaPaii State
Department of Education, Office of instructional Services, Honolulu)

LEARNING EXPERIENCE Czo(Business Education, IndustriaiNducation, Home 4
Economics)"

(career reference materials, for example: a)Incyclopedia of Careers
and Vocational Guidance, Doubleday and Co., Inc.; b) Occupational
Oiook Handbook, Superintendent of Documents; c) Dictionary'of Oc-
cupational Titles, U. S. GoveAlent Printing Office; d) Handbook of
Job Facts, Science Research Associates; e) "Occupational Profiles,"
JohMon Publishing Co.; f) A Guide to Occupations in Hawaii, Career
Information Center)

1. Vave learners use available references to investigate several lobs
they are interested in. The list should include:

a. nature for work
b. where employed
c. training required
d. qualifications
e. employment outlook4

**,

2. Have learners define job families and pb levelsunskilled, semi-
skilled, skilled, technical, professional. Have learners identify

.t!he characte ics, training needed, and qualifications for each
level. Have rners discuss factors' influencing level of job at

which indivi s work or which they select as goals.

3. Have learners classify jobs according to the education needed.

4. Have learners invite'a representative fbom the state employment
service or chamber of commerce to discuss employment opportunities
and the need for qualified personnel in Hawaii.

(Adapted from Official'Occupational Skills Program Handbook - Voca-
tional-Technical'Educailon, A Handbook for the Occupational Skills
Program for'Special Education Students, p. 26$ 1971, Hawaie State
Department of Education, Office of Instructional Services, Honolulu)
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LEARNING EXPERIENCE D: (SocialStudi Industrial Education, Business
Education, Home conomics) E

(Post High School Occupational T Ining Opportunities Ln1lawaii
Public/Institutions, 1972-1973, pationaLInformation and
Guidance Service Center Universi lof Hawaii),

1. Have learners feed the brochure, *fitlaLgigh221QsganaLianal
Training-OPportunities in-Hawaii gdblic Institutions,-1972-1973

2. Have learners discuss opportunit
them. Have learners'invite adm
in which they are interested. H
the training programs, the requi
opportunities for graduates.

a7.

and programs which interest
ions officers from the programs
4 learners prepare questions about
gents for them, and the placement

LEARNIKEXPERIENCE_E:,(Home aconomi .

Education) E- *:=
.

("What You Should Know Before Yo

.Business Sclueation, Industrial,

0 to Work".and "Getting and.
Keeping Your First Job," Guidanc Aspociates; dr simailar ayailahle
films)

Have learners view and disduss t Y6U..Should KnOw"What
Before You_Go to Work" and "Gett g and Keeping Your First Job." '

2. Have learners invite a personnel irector from an industry related
to the course-to discuss the per nal attribUtes looked f9r in hiring
people as well as the needed edu ional qualifications.

3. Have learners relate in writing a iscussion of persobal factors-and
Oerional educational or training heeds as related'to.their career
choices. - ,

ff....,

.
films,

(Adapted from K-12 Guide for Int
Local Curriculum, pp. 43-44, Cha
Worthington, Ohio)

LEARNING EXPERIENCE F: (Science

(films/filmstrips on Apience carapr for example, "Technidians,?
7 Doubleday Multimedia)

ma-
1. Have learners view a file% ce-related occupations.

2. 'Have learners name and researc
an interest. Have learners dis
money it may take to achieve th career choice.

ratin14Career DevelopmeUt into
b's A. Jones Publishing Co

*

.

Areers in science in which they hatre
As if they can afford the time and

111,- 55



LEARNING EXPERIENCE G: (English) E

(pens, papers; duplicating facilities)

1. Have learners compile a career information newspaper about their
community. Each learner will select,a career which is of interest,
or for which he/she has already made preparations. Each will pre-"

pare a feature article about the career, including education required,
opportunities in the community, approximate pay, thumbnail sketch of
accompanying lifestyle, and other fringe benefits of the chosen career.

J t

7.
ti

2. Have learnerg seek help in writing their articles from workers in
the community by conducting interviews.

3. Have learners read the compiled newspaper and find out,,more informa-
tion about careers of interest to their classmates. Hold class dis-
cussion for exchange of questions and answers.

.4 Ai I ,e

Evaluation

PH'

Observation. Each learner will complete a written career plan,setting,
forth his/her profile of interests, aptitvdev, and abilities.
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/ Level 10-12

GOAL:, Dgveloping capabilities for achieving self-iealizatiOn through
self-undetstanIng and decision-making.

SUBGOAL 2: Develop awareness and understanding of self.

Learner Objective 1: Each learner wily be able to deionstrate that he/
she understands the relationship of personal fact-
ors to careers.

,

Learning Experiences

*LEARNING EXPERIENCA A: (Industrial Education) _121

(paper, pens, Bulldozer by Meader, Stephen W., Harcourt Brace JoVa--
. :nOich, Inc.)

t .

1,1,.1Hay.e$leartlets read Bulldozqx, a novel #5)mtp ,boy, just out ofjpch9ol
who finds an old sunken tractor while out fishing. The boy repairs'
the tractoi.,and develops his own business around the machine. At

the coaltision of the book,' the boy is awarded a contract over an
unscrupulous and wicked competitor. _

4.1

j.,

A AA-

2. ',Have learnerd relate what they have learned from the novel about the'
job activities of building contractors and truck drivers.

3. Have learners describe the personal characteristics Of the main
.character and state how they contribute. to his business success.

4. Have Ieirnets research and list busigess opportunities afforded by
the: skill iisey are studying.

LEARNING gXPERIENCE B:' (Social!Studies) E

r

(Interest Inventory Test, Kuder Preference Record;-"IheUse of In-
terest Inventories," by E. Chong, Jarrett Int,ermediate)

1. Have le,Lers_take the Interest Inventory Test. '
(

--
2. Have learners take the Kuder Preference Record. After taking and

,

obtaining results of the Kuder Preference Record, learner will '

. tify his/her highest interest area and list all the j6bs he/she Can
/ 'think of which would fit,Into this area.

. . .
.. . , :

3. "Have learneri, listen to the tape, "The Use of Interest Inventories."

. ,..,
, .-2.)

I
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LEARNING EXPERIENCE'C: (Art) p

(resource guides, occupational'reference books, art. materials)

1. Have learners discuss the native abilities an individual might,have,
and gram) the abilities inte-dategories. "Have learners develop a
chart 4==bulletin-board illus'ttating this range of abilities. Haye
learners adapt the arrangements.show.fi_or devise one of their own.

c.

ersua-
sive
ability

writing
ability,

Perstiasion

Physical'

Musical

.4.

.

2. .Dividelclass'intOmiall.spsearch tedusti one for each ability fhe
learne'rs have identified.' Suggest thA'eacfi team develop a collage

or m+1 of occupations foi_whioh th8.4bility they are iesearthing
.7

-
is a quisite,. 1-,

%'.

3.. Vhen &11,committeej have completed their -assAgnmentp.,:117,eve class

IF revie and evaluate the selections, .Haye. ldarne Aiscuss the di-'
.

versify of occupations in'each*Otegory: H4Ve arneis taken to

roocFupations in-each category that areamft s and occupateons
thStequire various combinations of abikities.

a

3.
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4. Have learners,turn the conversation to the frequent necessity for
compromise between needs'and goals in selecting a career and to the
natural sense of inbecurity that such indecision can create.

-7,

5. Have learners *make private evaluations of their own abilities and ..

interests, and check their, personal ideas about ..possible career
'goals against the chart. Emphasize that the chart is only a tool
and far from complete. Have learners who are worried because their
abilities and goals do not seem.,py fit, talk privately_with acounse-
lor or research their career goals more carefully. Allow individuals
to alter the chart to reflect their personal circumstances..

LEARNING EXPERIENCE D: (English) E .

(reference books, poems, paper,pens)

1. Collectbooks,.articlea, short stories, and poems about real and
fictitious people who haVe conspicuous natural talents (mathemati-
cal, musical, linguistic, scienctific, or oratorical, for example):
Have learners discuss the ways in, which these people used or neglect-

e4 their talenti.

2. Have learners devise imaginary peoplepeers in age grbupwho
bit the same or different natural talents. Have learners write
lifestyle.ptofiles for each imaginary person and speculate about
career opportunities for each.

3. Have learners adaptthis experience to the evaluation of career di-
rections.that handicapped 'persons might select,

-

4. Have learners emphasize, in discussion, ,ehat every occupation requires
particular knowledge, abilities, attitudes, and talents.

Adapted from Career Education Resource Guide, p. 166, 1972,, General
rning Press, Morristown, New Jersey)

LEARNING EXPERIENCE E: (Social Studies, English) .p

(reference.'books on occupations, materials for making charts)

1. Have Learners think back over their lives andAot down names of per-
sons they admired, wanted to imitate, thought of as hero or heroinq.
Learners ihbuld include individuals they know personally, both adults
and peer's; individuals they know about through television, movies,
books, and observation; and fictitious characters in novels and car-

toons.

58
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2. HaVe each learner develop-a list of personal qualities he/she 'finds
attractive, amusing, awe - inspiring, appealing in the individuals

selected. Have learners develop a tally system to determine how
many of the heroes and heroines shared the same qualities.

3, Divide learners into. groups to compare their lists of personal qua-
lities, and develop a composite master sheet on which qu lities are
listed in order, from most-often-mentioned to Ieast-oft n-mentioned.
Have each group make a copy of its master sheet for us with the

.entire class later.

4. Have each group use as many qualities from the final list as possi-
ble and create a fictitious man and a-fictitious woman. Have groups

develop a cartoon strip, a series of.overhead projection slides, or
a short skit as aMeaus of introducing the fictitious individuals
and their qualities to the class. After the presentations, have
learners hold a popularity contest, and vote for their favorite
heroes and heroines.

f t.

5. Have learners role play their characters in a variety of work situa-
tions. ,Have learners adt and react in ways that demonstrate their
characters' personal qualities. The work situations selected should

be familiar to the class, yet have a problematical twist. Fort exam-.

ple:

A toy manufacturer who has alWays let his 6 employees do their own

thing and make one of a kind items is 'atiout.Ed'go bankrupt.,, His'
competition is mass producing toys, selling the products for, less,

and getting rich oil VdiUMB rather -than quality. The near-bankrupt

manufacturer informs histmpioyek tliit.tlwysyW switch .ever the
assembly line production methods next week. What happenst_t

1
. .

Four executives (two of whom 'are women `of a large tannery meet to-

discuss.a pctitiOn fq a 7(pMen's li6 grchip'that the compeWg6150.9.a.*.

free day-care center for employees' pre-schOol children. the pro-
ject would be tremendously expensive, since 3/4 of the employees are

women, and 243 of them hate very young Children at hothe./ What hap-

pens?'

During a national economic slump, a group of Individuals who'heid

prestige jobs and who were used to being boss in their field suddenly

find themselves out of work. In arole play situati , they hold -

a meeting to take stock of each other's experiences, abilities, and
talents, discussing the variousjobs they formerly h ld, And to try

to form a business together. After they select a siness prpject,

they negotiate the division of labor. Who will per orm secretarial

duties?: -Who will handle finances, advertising? o will hold the

top management position?

59
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e 6. Following each role play situation, have the class evaluate the at-
tributes of each chracter. What attributes enabled the person to
function well in the group? What attributes seemed inappropriate
or a hindrance in thi situation?

7. Combine the master sheep developed by the groups into one long eva-
luation sheet. Have learners rate themselves on the listed qualities.

(Adapted from Career Education.Resource Guide, pp. 189-190, 1972,,
General Learning Press, Morristown, New Jersey)

LEARNING EXPERIENCE*F: (Social Studies) E

(paper, pens)

1. Have learners choose one or more fictional or historial characters
who would be unique if they were alive today.

2. Havg learners develop .an empldyability profile for each character,
based on the evidence in what they have read. Have each learner
work independently, though several may select the same character.
Have the class compare ideas.

3. Have learners use the same procedure--individual speculation followed.
by group interaction - -to select two or three satisfactory jobs for
each 'character.

HaVe learners divIdeinto small groups and create a lifestyle for
each character--a fitting place to live, hobbies to follow, clubs
he/she might belong to, opinions he/she might hold on contemporary
issues, ,and"actions he/she might take.

(Adapted from Carder Education Resource Guide, 200, 1972, General
Learning "Press., Morristown, New Jersey)

Evaluation

Teacher-pade test, essay. Learners will write, in a 45-minute class
period, an essay about a career in which they are, interested. They will
state wIriAt personal characteristics or talents are of value In suiting
a person to this occupation, and what external influences or events
might lead one to consider this occupation, and what, if any, relatio4
there is between these external influences and.the personal characteris-
tics. Criterion of acceptability determined by teacher.
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'Level 10-12 '

4e

"41

GOAL: Developing capabilities for achieving self-realiiatiop through
self-understandirig and decislion7baking.

SUBGOAL Develop awareness and understanding of self.

Lerner Objective 2: Each learner will be ableta describe the meaning.

.' of maximizing one's potential.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) E

.

(biographies and encyclopedias, or World Landmark records about
famous people, Imperial Film Corporation).

1, Have learners make a study of fan us figures from history or politics
who have made the fullest use of their potential.by making changes
in the course of events. Have each learner choOse ohe person and
present a report to the rest of the class about this person. Have

Learners Prepare reports, using teachers, caunselors,'and outside
resource persons, films, tapes, or records in preparing their pre-

sentations. The focus of the study should be on Wthe persons'

under consideration.tade full use of their endowments, and how they
rose to overcome adversity.' Examples of individuals who used their

powers and talents for good'r ill include:

King Kamehameha
.Wington Churchill,
Napoleon
William the Conqueror
Sir Welter Raleigh

eAdOlph Hitler
Sun Yat -sen

Joan of Arc
Ben Gurion
Catherine the Great.

2. Have learners identify, in class discussion, after pre'sentation of

reports, the elements of human potential that one can choose to ex-

ploit or ignore. ,

LEARNING_EXpERIENCE B: (Industrial Education, BUsiness Education, Home
Economics) E

.

1. Have learnera create role play situations related:-to the course work

on the theme, "Why Work?" E*ample: Two learners portray.a person
who could well afford to retire but who does not want to, and a per-

son who would love to retire but cannot.

Mil



2. HaveHave learners c onsider t1 question, "Why might a Pers.On who-Alai
plen of, money and who does not need,to-work want to work anyway?".

3. ,Hav learners scan theaemployment'sectiqn of the newspaper and select
three jobs that offer the sane salary. Have learners discuss how and.
why they would'select one job over the others.'

4.- Have learners consider the use of human potentiality.in choosing a
rcareer, egardlesa-of4itijinancial rewards.
.

. .

. 4i, -
,

(Adapted from CareeiPEducatIon Resource Guide, P. 168, 1972, General
Learning Press,, Eorristbwn,- New Jersey)

Z 0

6

LEARNING EXPERIENCE C: (English) E

(
-(bilferential Aptitude Test)

. 0

1. Rave learners discuss ways in which they think they can best fulfill
their oWnp_oteniial, considering diet the first step is to assess

i,, realistic- ly what their potential is.

.. , . .

2. Have ers take the Differential Aptitude Test, Discuss the re-
... - sults:114;c adiyidual conferences*with thg learners.-

o
. .

-,.. o
Have learners invite employers and personnel Workers to discuss with
the class various aptitudes needed in their particular assignments. .

....c-- .

A

4." Havvleirnees'write a short statement relating the use of aptitude
testing to the fulfillment of human potential::

(Adapted from A Guide for Develo mental Vocations Ada
K -12, p. 93,'1968, Oklahoma State Department of Education, Tulsa)

0

I

LEARNING EXPERIENCE D: (Home Etonomics, Business Education, Industrial
Education) P

(paper, liens).

%Have learners consider that one thing they will have to master to
use their potential to the fullest in their future occupational lives
is the'management of time. Have learners list three things they wish
they-had more free time to do, and three things in which they spend
a great deal of time that they feel are not worthwhile.

V.'
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4

c
2. Have learners keep a schedule of their use of -time for one week.

At the end of the week, haye learners tally up how many, wakingkliburs
they spent studying, attending school, Matching tele;vsion, playing.
sports, reading non-clais books and magazines, shopping,-and in other*
activities.- 4

Have learners compare their taLlies withthe lists of things dreg*
want to do and things at which they felt time was wasted. Have
learners make a plan to adjust their allocation of time in order'to
fit in some activity they wish to do., This may necessitate sacri-,
ficing time away from some leisure time activity, such as televisioWl
watching, or doing some necessary activity pore efficiently. '

4. Have learners keep track of their time for anothei week. After a month

has elapsed, have "learners compare the tallies and see if they have
improved their time management, or if they need to work harder. .

LEARNING EXPERIENCE E: (Home Economics, Business Education, Lpdustrial
Education) 11)'

(Vocational Planning Inventory, Science Reaearch.Associates)
/

.

1. Have learners consider the idea that'one way to maximize their pyei
use of their potential is through intelligent planning for carters.
Such planning must be with self-evaluation in the lightpl'Career -A
oRportunities.

2. o;',Haye learners take the Vocational Plgnning inventOy, and apply the
results to occupational planning, taking as many private conferences
with teachers and counselors as the learners think necessary. .

LEARNING EXPERIENCE ,F; (English) p

"( "The-Love Song of J. 'Alfred Ifrufrock." by T. S. Eliot)

1. Have learners read T. S. Elio 's poem, "The Love Song of J. Alfre
Prufrock."

2. Haye learners discuss.the significance of the character of Prufrock
as a modern man who lets all his opportunities slip by, in,a defeated,
existence. Have learners define the use of human potential in terms
of the poem.

Evaluation

Teacher-made test., Each learner will describe the meaning of maximizing
one's potential.
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r' Level 10-12

o

GOAL: Developing capabilities for achieving self-realthation through
self - understanding and decision-making.

. . ,

SUBGOAL 3:) Develop understanding of decision-making process.

Learner Objective 14 Each learner will be able tO accIpt re sponsibility

for his /her. decisions .

.

. -

LEARNING EXPERIENCE A: (Music) p

Learning Experiences
k

4'

(The.Year.ofethe Raccoon by L.%Kingman or a similar book; A Task-
Oriented Course 14Decision-Making, Information System for Voca-'
tiondl Decisions, Project Report No. 7; Harvard University, Graduate
chdo.). of Education)

1.* Have learners read-The Year of the Raccoon.

2. Have learners didcust the crisis of dec/sion-making which affects
the young musician, emphasizing who is many responsible for his
own actions.

3. If available, have learners follow,_A Task-Oriented Course in De-

:4
ciVion-Nelang. . ,

4

(Adapted from K;12 Guide for Integrating Career Development into
:Looal Curriculum, 1972, Charles A. Jones Publishing Worthington;

Ohio)

LEARNING EIptgIENcE B: (InAuStrial Education; Business Education-Home
.'

Economics, Social Studies) p
* . .

f' ,

.

(American College.Teeting Program, Career Planning Program, Iowa
City, Iowa; A. Task 'Oriented Course in Decision-Making, Information,
System for Voicational Decisions, Project Report No. 7, lincvaralini-

. versity, Gras uate chool. off Education) .,

. 1 .;

.1. HaVe learners follow the.activiti
"'Lhe'Career'Planning Program or A

s in Part 2, "Decision- Making" in
Oriented Course in.Decision-

;'Making- K
a

s'

t' 2. Discuss ,learner results
,

# 0.

. . . ..,,.

, Wr '
.

,,,,

h

a



6

LEARNING EXP IENCE,6: (Social'Studies) .P
s..

..

, i. ,Ilave.larners confider decisions that ,have bee\made by powerful
historical figures. 'or example, learners may study the decision

c
Ot.PredidentriTruman touse the bomb inJapan at the.conclusion of
World War II. , : ,'

( V I

'..

Have learners consider, what the situation w9f that called for the
lion Have learners list possible alternative decisions that

yid have beQn made, and state their opinions of the choice taken

-

3. ,Have learners conclude by assigning reaponsibilit,y for the decisions
that were made, .

, *4
A

Havalea44,011istthings they,did in one.day thatdemonstrated self-
direction,*dnd ek-plaip. their reasons for doing them. 1

)

LEARNING ._EXPERIENCE (English) P
r, _;

a.

*The Road Not Taken,., by Robert Frost)
-

. a.

I.'. HAve learners read "The Road Not Taken." ,,:
, .

*.t ,
2. 'Have learneAs discuss the meaning of,the choice the, speaker made to

I e road le2straveled' by," Have learner state why,thatthink,
hat has made 'all the difference." -

.
.

3. Have lelinererelate the ideas illustrated by
;

the poem to their own
/lived. When have they. taken what Froit'vouid call, "the road:less

1"traVeled- by?",Whet satisfaction, if any, has it giuotrthem?

'01

4

%, ,a ur
. i

,-
- . ,,, . , ,

,LEARNING.EXPBRIENCE E: (Indudtrial Education, Home Economics, Watheiliatice;f7.
Science, Business Education, 'music) p

.... . .
, . . k 1 -

1. Have learners write or type
-that most "interest them,,or
paring. ;On the'same sheet,

-.reabana.foi the choice,

brief descriptions ,of the, occupations
the occupAfpns fOr whiCh they are pre
have_learnere present their personal

. 2. Have interested learners olrect the descriptive papers and dev
two charts. 'Onechart lin illustrate thavariety
goals and interests amongthe members of'the class.
tabulate reasons given forAareer degiOons.

/

.0

AI;

op.

of occupat oval
The oth r

A
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3. Hold a disCusaio
decision-making
decisions by bri
and\combinations
voldnteers.provi
and using the ch
tween-their appr

Poie the questio
`it.possihle for,

contribute anyth.

cussion which-fo
school and indiv
decision,maker ca

,-

5. Haze learners vie
'three new perspec

sented on the' re

learners' may eith

tify things that
_

Have learners desc
choice' migh help.

veHa learners grou
fooa,,shelter, exe

,independence, memb
esteem, respect, in
nuing to learn, sel

.4 list of categories
ers ,rank them privy
terests meet some o
Checking up may inv

..as ,Fell as additions

4
s 4

of.the't,o4Fharts. .Have learners conclude that
a a'complex.process with individuals'a/3proaching
ging to bear'variods experiences, pegspectives
of needs, abilities, interests, and values. Have
e examples by explaining their career selection'
rel. to illustrate similarities and differences be-

..

'ach and that of others.

.e
, qif'decision-making is up to the individual, is
he school, paredtg, otEer adults-, and peers to
ng of value to the Process you use? How?" In dis-

lows, have learners encoduter the idea that the -

ualf-provide *different perspectives from which a
,view'alternatives..

their present career interests or choices from
ives. Some sepects'of each might already. be repre-
ons chart: By expanding upon each perspective,
discover more support for their choices or iden-

eed mOte.rhought, or 'both.
.

).

ibe_some of the needs they feel their career
.zs%

o satisfy. All suggestions should be recorded.
the heeds into categories such as physiologi'eal--

else, recreation, safetyiand security--economic
rship in a group, social approval; feelings--self
ependence; intellectual -- problem- solving, conti-
-actualization, creativity,:and beauty. The
Mould besiduplicated and distributed. Have learn-
ely .n terms of whether their occupational in-
all of the needs identified-as important.
ve interviewing people-in the chosen occupation
reading research.

7. Have learners discus
feaent aspects of on
pation affect where t
schools-Sre'sttended?
of ''epee_ mad dress,

social status? Have
applY'the items

.8. Introduce the terms in
ready understand ttlem.--

. work. Have learners id
with their chos occup
experienced 1...egstely
learners mig discuss
th eopli or certainm

statue-- elayed--and the

ways which-a career decision influences dif-,
's life. For exampie,how might a given occu-
e family lives, vakni the amity meets`, what

Might the.occupation.influence values, manner
se'df leishre time, polttical-leanings, :or'
earners extedd°the list as far as Possible and,--

'tostherr career selection.

rinsic and extrinsic, for those who do not al=
Heide learners relate these to the rewards of)
ntifyaome pleasures or rewards associated ".
tion and determine which of these mightbe
and which might be delayed. -For example,
ncome-rimmediateand the pleasure of working'
teriels--immediate--as opposed to achieying
security of seniority--delayed.
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1.

9. Have learners review their origihalpaper on their reasons for se-
lecting a specific occupational goal: They, should modify their

. statements in the light of the p spectves'that they have explored.
They might, in addition to adding formdelori and ideas, develop,a-
list of questions to be further exPlored.. r, , A,

.

10. Divide the class according to common interests, perhaps according
to occupational family clustera-and invite them to'share idex, feel-

s

ing#,'and questions about their careercchoices.

(Adapted ffm Career Education Resource Guide, 1972, Genera l Learn-
ing Press, Morristown, New Jersey)

.
. .

4

LEARNING EXPERIENCE F: (Science, Industrial Education; Ausiness Education,.
Home economics)

1. In the course of teaching a particular skill, teacher will stop in
. the middle of a critical phase of the operation, have learners state
what they would decide to do next, in the absence of certain knowl-
edge about the process.

2. Explain what is eo-be done. Have learners evaluate the decisions
they made before they know the next step. Have learners as them-

selvesiftheir.decisions were far from what the teacher finally-
. gave them. LI

0

3. Have leivers discuss the possibility of having to make decisions
in the future, during their 'careers, based on incomplete information
or knowledge. Learners will identify ways to cope with'this respon-
sibility.

pout

Evaluation

. , .
.

Teacher-made test, short answer. learner will accept responsibility

for his/her decisibns.
'''

,1
6-7 t."

.-- '71



O

. Y
l.

.
Level 10,-12.

%

V

GOAL: Developing capabilities foaadhieving self- realization through'

-
t=!

. SUBGOAL 3: Develop 'understanding at decision-making process.

Learner Objective 2:r Each learne will be able to list and rank order
. criteria fo his/her desired career.

t

Learning Exgeriences

LEARNING EXPERIENCE k: (lint)

(materials for collages)
. e_

I. Havekree learne bring to clasa an object--toy, model, or piece of

self-understanding and deciion-making.

equipment--that epresents So *aspect of a career he/she might like
to follow. Hav legFner prestra. the object and explain its signi-
ficance. 'During discussion (+the objects, have learners identify
areas of their chosen careeisl,that'they would like.to know more
about. For ex ple, what ki 'f preparation, training, and special
experience do t ey still re-dupe? What are the working conditions,
hours) and oppo tunities for Creativity or advancement? What satis-
factions might hey get from. heir careers? . .

2. Have learners d ,some researfi, writing letters of inquiry, conduct -.
ing interviews, reading newsgapers, magazines, encyclopedias, bio-
graphies. Have learners collet information in notebooks or career
folders that mu ld inform othit members of the clasp. Have learners
'make collages d picting thei#-career choices.

Hi '1d discussion and have learners explore the signiIicant contrasts
een careers and the'reasons different individuals may have for

oosing*certai careers. The idea may be-introdu* that, in se-
lecting a parti ular career to fulfill certain paraiOunt needs, the

44,
individual may. eve to sacrifice certain less urgettrneeds

;_

(Adapted from G reer Education Resource. Guide, 1972,.C4eral Learn-
ing Pregs, Morr stown, New'Jersey).

LEARNING EXPERIENCE

(paper, pens, C4

. Printers and Pub

1. Have learners li
in which they ha

(Social Studies) E

eer Choic and Career'Preparaiio6;,The Interstetd
isherg, Inc. ,

.

t hObbies, sports, home tasks, mid school subjects
e*-

e been involved from time to time:,
Mfr

IF
68



2. Suggest that these items may be 'charted or eialuated in various ways.' ,e)
For example, they may be check "like," "don't care," or "dislike.41
The items may be places in categories such as mental, social, manual,
and artistic.

3. Evaluate the activities on'the chart as part-time jobs; Leisure-time
activities, or possible future Careers. Have learners privately
evaluate their aptitude or interest in relation -to each listed item.

, .,

4.. If possible, have learners follow the program of decision-making .

for careers in Career, Choice and Career Prepraration. Have learners

read the criteria of choice, mike a decision, and-consider the im-
plications. .If they change their md.Oalithey have only to step back
and reconsider. If one criterion was ranked too high, they,may re-.

,structure
.

the priorities within the program. .,

.

/
5. Have learners state the criteria for a'career which

'
they consider im-

portant, and rank order these criteria in order of importance. :-,

!
,-

. ,

if Nc
,-,

LEARNING EXPERIENCE C: (BusinesS Education) p(

. r
1: Have learners type a futuristic autobiography. Have learners imagine

themselves 20 years from now, and write where they are and how they

got there. '

2. Have learners include what they thought were important criteria in
choosing the career they followed, 1.,,

,-

i
/

-.

.-P
"'

.1

.1.
li

...

1
f

i .Or

4 I

LEARNING EXPERIENCE.D: 4Social Studies) p
.4,

n

.9

. (duplicating materials and equipment)

. . / 0
1. Have each learner select a biography of a famous person from history, /

and read the biography. Have'learners report to the class on the ..
)

books they read.
,,,

.

. /
4, .

2. The special emphasis of each report will he on why the subject of'
the biography,ch6se his/her cgreer. .Aa the feports-proceed, hats a
recorder compile all the criteria mentioned. 'At tl4c end,of the re-
porting, duplicate the Criteria listed and pass the list out to the
class.

.

.0 . . . . .

3. Have learners read the, criteria and decide which ones influence them

and which ones do.not.

o
" ,



LEARNING EXPERIENCE E: (Business Education, Home Economics, Industrial
_Education)* E

'( "Lile Career" tame, Academic'Games Associates)

Have lgarners ,play:the "-Life Career" gamb.

2. Lead discussion on learner reaction to the game. Have learners-

state orally or in writing what they learned regarding their own
career plans as a result of playing -"Life Carger."

C

ti

/

.a;

,

C /EValuation, -/
f AI.

Teacher.:made.testi. lack learner %QUI list and ra4 Order criteria for

// 'his/herfdestied career. i ,

- .
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Level 10 -12'
/.

GOAL: Developing capabilities for-aChieving self-realization through
self- understanding and decimion-making.

SUBGOAL 4: Acquire skirls of decision-making, risk-taking, value clari-
fication, and goal-setting.

Learner Objective 1: Each learner will be able to assume responsibility
- ; fOr Making a.career choice. A,

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies)" E

(Bontemps, Arne. Famous Negro Athletes, Dodd, Mead and Co.)'

1. Have learners discuss some factorg in each person's life which...can-
' not be changed and,Which influence career decisions .Examples in-
---lude:a person's physiCal endowments such as race, and the blind
pi=ejUdice encountered from others!because of it.

2. Have-learners read Famous Negro Athletes, or similar materials.

3. Have: learner's discuss the influence on each athlete -of the racial
prejudice of others, and the struggles that enabled him /her to over-
come-its:effectsand achieve success.

-4. Have learners discuss other similar environmental elements which
affect one's choice of career. ,Learners will answer the question,
"What.have you learned from the example of the black athletes that
will be of use to you in overcoming environmental obstacles to.your
career goals?"

LEARNING EXPERIENCE.B: (Home EconOmics, industrial Education Business
Education, Science, Physical Education). E,

('The Career Gamed,
Career Preparation,

. Have learners play
dividdal through a
game simulates%the

Imperial Film Corporation; Career Choice and
The Ititerstate Printers and Publishers, Inc.)

"The Career Game." This activity takes the inl
series Of decisions In search of a career. The
real life dearth ahead.

2. Ha#e learners fillow the career decision- making program in Career
Choice and Career Preparation. In this simulated career planning
activity, learners see the results of career choices.



t-

3. Have learners compare the results with their real life career plans"
for purposes of evaluation. Alme learners state whetheriey en-
countered any new factors to be consideretthat they had.not thought

of before. Have learners discuss the relevance of the course they,
are taking to their career plans.

LEARNING EXPERIENCE C: (English) .A

(Sister Carrie, by Theodore Dreiser)

1. .Havg learners read Theodore Dreiser's novel, Sister Carrie.

2. Have learners discuss the effect "of environment and chance on the

characters of Carrie and Hurstw6od. Have learners consider Dreiser'si

philosophy. that One has no influence over his awn course, but that
ones actions are dictated by forces; entirely of chance, beyond
ones own control.

3. Have learners distuss whether they'accept or reject Dreiser's world-
.

view as expressed in the novel. Have learners list factors over
which they have control and 'those over, which they, have no control
regarding their choice of,a career.\

Eva

le , .

.Teacher-made test. Each learner will complete a career planning form,"

on which heishe will list two careers of interest, select one, and

justify the choice in terms of consequences.

4,

k
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Level 10-12,

GOAL: Developing capabilities for achieving self-realization througha
self-understanding and decision-making. y

.-,

. SUBGOAL 4: Acquire skills of decision-making, risk=taking, value
_-
clarification, and goal-setting.

-
Learner Objective 2: ,Each learner will be able to know what is

ttquired for placement in post-secondary employ-.

ment, further education, or both.

Learning Experiences

LEARNING EXPERIENCE A: (Business Education) P

(sample resumes, paper, typewriters, dupliaating facilities)

1. Explain that in)order to achieve placement in any post-secondary
activity,"learners should have a clear'idea,of their awn qualifica-
tions and employability, and should ,be able to communicate this
picture of themselves to.others: One way to do this is to make a
resume, dk peisonir in -formation form-,,-.1.-

2. Discuss the elements af,a'clear, conciae xeaume- Bring samples to-,
the class. ,

N

3. :Have each learher typa,a personal resume and duplicate for use -in-
,

job seeking.

(Adapted from Teacher's- Guide, Employment Otientation, Manpower
Development and Training. Honolulu: -University of Hawaii:I'Commu
nitytollege System, August, 1969. Unit 3) 0

sy

6

LEARNING EXPERIENCE B: *.(Industrial

Education)

Education, Home

E

(Honolulu newspapers, help'wanp
aample4abapplication forms).

d sections, let
.

Economics, Business

ter writing materials,

1. Have learners use help wanted ads from...Honolulu papers to list the
types of employment opportunities'available.

7

2. Have learners ,collect information on employment seeking procedures
by visiting agencies or inviting a representative to speak regarding,

- pracedurgs to use; -
3. Have learners practice writing letters requesting letters of recom-

mendation, or use of a person's name as reference. Discussion
should include whom to ask, how to ask, and when to ask. If'possibleu
business people may be intex4iewedabdut'thia.

.'r

1 to



4. Have learners practice writing letters o application in answer to.

news advertisements.
.

.5 Have learners practice filling out application forms from loca/.

business establishments.

6. Hive learners write a.personal resume following suggesee forms.

7. Have learners invite a businessman, or a personnel-manager to s

cuss "getting ajob."

. Have learners tole play various interviewing situations. Have

learners discuss proper etiquette for interviews: Have buzz groups

prepare lists of information to be given to the interviewer, while

another.group prepared lists of questions to ask the employer. .

Evaluate lists.
41

(Adapted from Official Occupational Skills Program Handbook - Voca-
tional-Technical Education, A Handbook for the Ocoupatibnal:Skills
Program for Special Education Students, pp. 27-29, 1971, Hawaii State

Department of Education, Office of Instructional Seryides, Honolulu)

*

. LEARNING EXPERIENCE C: .(Social Studies) E

(piper, pens)

,

1. Have learners discuss the merits of going to college as opposed to

taking up a .vccational program. Have learners weigh the expense of

a college education and the uncertainty of'employment after Teceiving

a degree against the en3oyment of learning, and.prestigc of a college

eduCation. Encourage learners to examine their own values about fur-

ther educJtion carefully. Have learners write individual statements%

df their preferencei for their future.
As,

2. Have learners consider the possibility of combining college attendance

with work, through night school programs, part-time work, summer

school or other, compromises: Suggest the advantages of such an ar-

..rangement in. terms of lesSened financial' strain, and an opportunity

to keein touch with both worlds in case of uncertainty.

3. Divide into: th4 groups on bases of their preferences: college-

bound, world of work-bound, and part-time college Students. Have

, ;each hgroup discumzways of reaching the particular goal Sought.

.

Y
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. 114- .l :,..:

,r. "1;.. ..

.. * .--

EARNING EXPERIENCE D:1LAForeign Langpage) D.
.*

. , '''`

. I

---------------....,______ r . .

.-- .

(collection of-colleg0 catalogS, resource -mitgrials/on job require-

.Ments,.for example:. "siii3Or-Riq-6-- d JoBs,"..i.lii, J. H. Brocbard,

Science Research Associites, COilelie Entr de-Etaination Board'
-.

foreign language tesedescriptionk6oklet) -: "
. ..-

I. Have learners look through the catalog of the UniirerSipy o Hawaii
or catalogs of other colleges and universities they would like to
attend to find out what the entrance foreign language requirements

\.
_

are.
0,

.2. Have leavers determine what .kind of foreign language.trafning they
will need to pursue a career which is of interest to them.

s

3. Have learners practice. samplequestions from.old_College Entrance
Examination Boardrforeign language test booklets.

LEARNING EXPERIENCE E: Wale Economics; Business Education, Industrial
Education) E

(reference materials on educational/training requirements of various
jobs--gee appendix section)

1. Discuss*with learners thefact that further education or training
may be necessary to obtain jobs theydre intefested in.-

2. Have learners select two careers of interest, which are related to
the course work, and research entry level requirements through the
use of newspaper; interviews, or reference gooks.

3. Have learnerf present their finding's to the class.
,

Teacher-made test. Each learner will know what is required for placement
in post-secondary.employment, further education, or both.

s

A



Level 10-12

GOAL: Developing capabilities for achieving self - realization through
self-understanding .and deciSion-making.

_ SUBGOAL 5: Develop understanding,of the relationship between work and
lifestyle...

Learner Objective 1: Each learner will be able to name the possible
needs of a given lifestyle and list several occu-
pations which will satisfy these needs. - .

Learning' Experiences

LEARNI EXPERIENCE A: (English) E

Guide to Occupations, in Hawaii, Career Information Center; Dic-
ionary of Oc pational Titles, U. S. Government Printing Office;

paper,'pens)

1. Have learners dec \de for themselves what the idea "lifestyle" means.
Then have-learners identify, collectively, elements of ttteterm,
such as type of community, whether rural or urban; style of dress,
whether casnar, formal,'or uniform; amount'of travel; type of enter
-taindrent; or .density.-Of population at work site.

# 2. After the-group has identified t'he elements of the Ancept of life-
style, have learners write shorCessays in which they outline that

' which they would most like to,live. Using reference materials, have
learners list at least five occuAtions which could enable them to
lead the kind of life they would like.

.

LEARNING EXPERIENCE B: (English) E

1. Have learners select a book-or poem, from the library about a worker
or-famous person in whom they are interested.

2. Have learners prepare reports, based on their reading, about the
lifestyle of the main characier,'Have.learnerf,present the reports
to the rest of the class, stating how the lifestyle chosen by the
main character is carried out in the occupation. Selections may 0

include biographies, autobiographies, novels, poems, plays, or essays.

76
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,/

LEARNING EXPERIENCE C? (Science) E

(Scientists Who Work Outdoors; by L Poole; Dddd, /lied, and Co,)

1. Have learners read, Scientists Who Work Outdoors or simi
elealing-withisdinek.relat!kpetdOtions.

2. Have learners discuss the lifestyle, preferred by these sci
and list occupations within the sciences which permit one to
an outdoor life. Have learners discuss general relation b- en
lifestyle and occupational choide and relate the discussi o their
own occupational choice.'

LEARNING EXPERIENCE D: (Social .Studies) E

1. Have learners explore, in a class discussion,, the concept of life0r-
style. Suggest that one way to devel4 a definition for this term.
would be to investigate qiY47,irbwhich a'numEerof careers influence
individuals involved in them and/or reflect the way an individual
prefers to live.' Have learnersiname various careers that,they feel
illustrate sharp, obvious lifestyle differences. 10c,cupations such

actor, bankei, farmer,- p'ha'rmacist, ecologist; soldier, politician,
and roc1 musician might be used as examples.

2. Have learners develop a list of lifestyle elements that nig be
affectea by one's career. For instance, working hours for an actor
vary from day to day,_dependl.nron rehearsal and -performance sched-
ules. In comparison, a'Vankbp's hours seldom fluctuatp; he is
essentially-a nine-to-fiveS;;Orkee. A quggistis financialposifion
is generally more secure than that of a rock musician; a rock musi-
cian must spend a great deal of time on the road, whereas,a armer
must remain fairly stationary most of the Oar; an ecologist works
.out-of-doors, whfeava politician generally works indoors.

3

3. Have learners compare and contrast the working lifestyle of all. the
different vocations selected. Have learners hypothes#e about the
lives of individuals,when they aremot on the job. Point out that
anindividual's leisure time activities are a natter 6f personal'
"cfioise, but choices are limited or structured,by other factors--
iptereeti,-abilities, time, money available, family responsibilities,
community facilities, and peer influence.

_
1;. r

4. Have learners invite paresis to join in a discussion of factors that
might cause people to make changes in their lifestyles. For instance,
many men find that when they reach middle age, a nine-o-five job is '

not to their liking': ,Many women are finding tfte career of housewife

stifling. Other influencing factorsinclude health, changes in family
structure, unexpected-financial burdens; changing interests,, and op-
portunities for further education andtraining.

77'



c.

:v

(5. Role play situations wherein a father or mother consults with the ,

family,:about a dramatic change in lifestyle. They'might pose ques=
,tions about 'what factors are to be considpred,whether a move is
inherent in the change, whether an economic factor is involved, or
what fa tors or persons within the family structure are to be con'

1.

sidered .
..,

--- -: , 0
6. 'Have the',class develop a Working definition of the term lifestyle.

. -. 1

(AdapteA from Career Education Renurce Guide, pi', 228-230, 1972,
General Learning Press, Moristown, New Jersey) 4

C.

LEARNING - EXPERIENCE E: (Home Economics, Business. ducation, Industrial
. . ..

e Education) E .

1. Have learners plan and carry out a lecture series involving wOrkers-
in occupations relating to the skills the learners are acquiring. r
Have learnert first think of 'several places where such workers are
employed lOcally. Have learners invite the workers to speak to the

_class, br arrange fbr the clads to visit.the.workers on the job.

. . C.-.'.

2, Have learners prepara*the interviewees in advance with qample'quesi
i, tions that they_would like to ask, Have learners design questions'

if to reveal the workers' tastes, likes, dislikes, and style of life,
without the questions being too personal.

. ..
.

. , ,

3. After each interview, have.learners discuss their impressions and .

construct what they imagirit the workers' lifestyles to be like.

LEARNING EXPERIENCE F:- (Home Ec cs, Business Education,
.
Industrial.

Education) "E

1. Have learners discuss changes in the ideas of "women's work" that
have been popularly discussed in recent years. Have learners Con-
sider the phrase "women's liberation" and what changes its implica-
tions might have for womenwhich would make their lifestyles dif-
ferent from those of their mothers:

.>

2, Have learners discus wha the ideal life style for a woman would

be in their opinion. Haveclearners consider wheither the role of .,

wife and mother should prevent a woman from seeking fulfillment-
a career, discuss ways in which family life might adjust from tra-
ditional patterns to some new style in'order to allow,Women
sue self-realization.

78,
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r.

3. Have female learners I:Tho come up- with

find gratifying, idertffy as 'mar care

'compatible with that ,lifestyle. Have

, opinions .of ,efemales'of their age group

family life and thefr own ,lifestyle.

it

rs
t

"te

ir
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Evaluation .. _

.

A

A

ti

z

lifeistyle they think they would

rs as pdssible that would be
le learners consider how thei
ill affect their plans for

.
Teacheramade test 1,41hort,nswer. Each lurner mil be aware of they

:needs of vario54.41ypes of lifestyles. Critelpieri of aece tbility de-

:termined by tie teacher.. .4 t; le .
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Level 10 -12
. tte' 014

GOAL: Dev oping capabilitiei for achieving self-realipationthrou h
g

self-understanding and decision - making..

116SUBGOAL 5: Develop understanding of thejelatiOnshiP between woht and

jir lifestyle.

Learner Objective 2: Each learner w'

fTh
'from work/e

I be able to derive satisfaction
catio al experiences.

-1-igrnoing-Experiences

LEARNING EXPERIENCE (Business EBudation, I tr al Educatiop) E

,

' (local business and professional irec.ediles)

. -, ...... ,

1. Describe the "big brother" organi ations that exist in ma ties.
Have learners discuss the adaptat n of thii idea to-c eer dXplo-1 , '.
ration activities. Have learners contactgke Chamber f Comer e, .

unions, and similar organizatio professional and trades p ople
to inquire whether some of sthei bers would be4willing to serve .

-'as sponsors by arranging on-th ob exploratory experiences for .in-
.

dividual learners.' -
,. - 4

2. Organize a promotional team from within the class to. make presenta-
tioni at luncheons of the Rotary, Liods,-or Progressive Club-rib--
searoh of career sponsors.

After several learners have participated in job experiences, have
them relate to the»class.their reactions_ to the /obs and any satis-'
factiori derived' from them. Have-learncs discussiabtors that help
teachers; carpetWs, plumbers, nurses;4and secretaries (and others)
feel satisfied fn their work expeiiences.

(Adapt ed from Greer Education Resource Guide, pp. 114-115,. 1972,
.GeneralLearning Press, Morristown, New Jersey)

.

,

LEARNING EXPERIE)E B:' (`Art) E...
.

/
.4 1. . . . , ,

1. Have 'learners stress different occupations each week related to the
'calendar of national emphasis. The duty of these presentations will
be divided equally among 411 learners. SOtlie of 'subjects.and dates
which can be utiliped are: . j ;4

k..4'. .

ar,:Religious Emphasis Week-7,Firet ufgek in October 0 , i
, 01 ,

.

b). Fire. Prevention Week--Second week in Octtber

c),1,1National Bible Week--Third week in Octobel.

.4:1)ZEducation'Week--Second"week in November

. ,
S.

1.
- . ,

. 7.

80r. .
,

P ,.
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;

;
i

...

e) B6Ok Week - -Third week'in'NoVeraber

'f) Boy Scout Week--Secondweek'in'February
g) Girl Scout MeekSecond week in March

7 h) Health Week--,Last week in March 4'
i) National Garden Week - -Third week.in April

) National Foreptry-Meek,7Tijird Week in April:)
1) National Music Week - - Second peek in May' .

. 1) Spring Book Festival--Third week in May
6 ,

% ,

,-
2. Have learners,display half'posters and information related to tIlp

. .

oCcupation to be emphasized each week.. , . ; 7. .

- e
.. .

. .
,

3.' Have learners write in advande for avai101ecinformation and mate;
rials, construct appropriate displays, research the literature for-
information, and in general prepare for their presentations.

. .' .
,

4. If PosgOld, have learners provide bumper etiekerd appropriate to

the
..,.

the occupation of the week.

(Adapted from A Guide for Developmental Vocational Guidance,,
Grades K -12, p. 85, 1968, .Oklahoma State Departdene 'of Education,

.4

Tuls,a) .

.
..-

1.

`-.- , ..
, . .

-,..

LEARNING EXPERIENCE C: (Industrial Education, Business Education) l'p

.

.

.

. .4

(access'to telephone directo;ies, materials for publiCity,.paper,

duplicating facilities)- - .
,

. ,.
.

- 1. Have le4rners begin'a campaign early in.the sping_to find summer
jobs for 41 theApterested.members of the class in fields related .

to'the skill being learned in the course. .

. .. 5

2. Contact appropriate community indust ies and organizations and di's- *

cuss programs for hiring some learne s,possiblyin connection with
ho

4 on-the-job training for future emplOyment. Have clesg congider'value

, of publicity for their campaign. .
l' -

. .

3. Have individUal learners' discuss their own interviews, making sure
they are confident of knowing procedure before they go, and dvaluat-

, - .

,ing the experience for others' benefit after.they finish.
;

. *1-
,, .

4: Have learners design a brochure informing community busi ,

industry leaders of their,summer employment campaign.
1

P

O

40

=

I ,
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LEARNING EXPERIENCE D: (So ial Studies) p

(newspaper),

t

1. Have learners play an int rnational relations game. Have each lgen-
er assume the identity of one country. Include in the game certain
world'erises, such as an ergy shortage, an earthquake,.,a territorial
border dIsOute, or fish g rights - disagree pent. Given the popula-
tion, resources, and form f government that'rfre country has, haye
each learner act in the fac of the crises', and interact with thJ
other countries.

.2. Have learners convene-a Unit =d Nations to debate the problems" which
.arise out of the interaction f nations. Have learners continue the,
game for long periods of time, if interest-A high, usiig real news
stories and reports to keep it going.

1-

'4

.... .

i "Evaluation ,.. *1'1

. :,
.... . /------; . ,

Taaeher-made tett,:::ay. Learners still write a descriptIon of a work '

...0 .
e

-or educlationalexperience.that has b'ought 64m satisfaction. fte3 will'

state what the experience was, and 117,;w they found it satisking, and what
implications that experiencehad. for their fliture career plans, 'Igkiterion

. INf acceptability determined by teacher. --.. - ,

'\--.. ..:01,:"

. ,

I
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Level 10-12.
4.

. .

. GOAL:, Developing capabilities for achieving self-realization through
self-understanding and:decision-making..

SUBGOAL 5: Develop understanding of the relationship,between worle and
lifestyle. .

;-

V

Learner Objective -3: E-ach learner will be able to -describe or list,the

way changes in lifestyle are caused by Occupational
.4

advancement. .

Learning Experiences

LEARNING EXPERIENCE A:. (Art) 'E

. ,. .

pong:piece of heavy colored cord or rope, adhesive tape, miscella-
neous'magazines, and mail order catalogs.

.* -.
. . .

.

Have learners_ attach a cord or
around 2 or 3 walls of a room.

ages of man, by marking it off
at 5 and ending at 95.

,

r- ,

2. Have learners describe the differing needs of people they knbc.hof-
,all'ages; physical, and emotional fulfillments Ptople seek at-dif-
ferent stages in their lives. Have learners represent these variant
needs at the appiopriate age points along the life line, through elle

use of pictufes, .drawings or written statements.

3. Discuss and represent along:the "life line":

O

rope in a continuous "life-line"
Have learners divide it into the
in/sections of five yer, beginning .

"
i a. Aat kinds of physipal fulfillments satisfy'people at different

o -0

ages?
.

b. :Whay.kind0 of sCh-Oals might people go to at what ages?
. °c. How much income do people4need? When? Why? ,

A "di. Whatkinds'Of working situations can people expect atsdiffereni
ages? , '

!

e. Whatjobt would they enjoy?
1. What levels of `authority 'might they readh? . .

g. What kind of chahges in-theiriwy of life are necessary as they
. move up the hierarchy wiphin their chosen careers?
h. What kinds of hohOrs might they receive,at different ages?,

Athletic prizes.? Honorary degrees,? -

*

4. Have learner's discuss the pictures and captions as they ere added to

the life line. Allow a semdster for this activity which will. gain.
in meaning as the mural of the ages ,of_man grows` more complex.

. .

, .

(Adapted from Career Education Resource Guide, pp. 136-137, 4972,
Geheral,LearOing.Press, Morristown, New Jersey)

!

.
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4.
: LEARNING EXPERIENCE B: (Science) R

,
. , ,

.

(essays on natural selection)
- --'- i.
-

1. Have learners discuss,the survival of the fittest as it occurs'in
, -

'nature. Have learners research'the laws of nature as they ,apply to

. the MirviVal:Of"-Plantd and animals,( and find out what happens'when
'the'balance of nacre is disturbed, as in the'rabbit plague of Aus-
tralia:the wood tick problem in the mainland U. S., or the balance

.

of vegetation on the island of Katgi.
.._

,.,- .' , . - ,,, . ,

2. Have learners. relate concepts of natural selection to the world of

work, consideting the-following questions:,
,

J.,

c
a. Why aosome people survive in a,lcareer, while others do not?

.11). What are the factors that determin a person's survival in a
given position? .

c. What does failure et' a...job-mean?

d. Is it always t1e fault of the individual °IOU° outside forces

contrihute? 4. .

e. Is a person sometiMes emotionally, physically, or mentally:ill-
suited for a particular position?, . t

6 ,..

.

3. Have kearners,work independently toLatielop imaginary- situations in

.
which sorpeone--is -unhappy, or has-failed, in _a ,caraer.-_,,Have. learneis _

use thOtel situations as the basis for /role playing activities or
.

..

.intery ews. -
.

.. .

4. Have learners alscuss,the concept of=en ority.
= 4. 0 . .

.
.

a. What *re the protections offered b ny organizations to the
emplOyee who has spent. years at a particular job? ,

b. How does this affect competition among younger, more ambitious

met)?
. .

, .

c. Is seniority good for everybody or just tfor'ome?. Learners may
wish-to debate the subject. -

.
. ..

5. Have learners conclude with a discussion otcbmpetition. Have
learners think of ways in which competition can be used to advantage

' in moving-up the hierarchy of a specific occupation which interests

' .'themI - .-

{Adapted from Career Education Resource Guide, pp. 222-223,A 1972, .
.'

General Learning. Press, Morristown, New JerseY). .

- 44.
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lig

t 1.4

LEARNING EXPERIME C: (English) E 11,

. t

(refernce,materials4suah 'as Tfie Seventeen Book of Very Important
Persons The Macmillan 'co.)

1. Have learners read .life stories of pebple who have attained access
in their fie1d,,and identify the characteristics they possessed
which contributed to their success.

2. Havelearners identifyways in-which each of the people in the stories
had tochange his/her lifestyle uponsattaiping success..

. . ;
,

(Adapted from"Official Occupational Skills Program Handbook - Voce-
tional-Technidal Education, A Handbook for the Occupational Skills
Program foAL Special Education'Students, pp.,30-31;'1971, Hawaii
(State Department of Education, Office'of Instructional Services,
Hono,Anlu)

LEARNING EXPERIENCED: (Industrial Education, Business Education, !

Home Economics) P

I 1. Have learners arrange to hold two interviews . one with a'
panel of,workers who have just started out in eer learners
may bep.reparing forr-this grog might _include, exit gradUates pf_
the learliers' school; the second interview should be with an indi-

.

viduel i;to has achieved a measure of success in the same field. ,,
I

- ,__
2. Have learners emphasize in the interviews the lifestyle and...subject-

ive Teaations to the work and what it means to one's way of.lifev(

`-,zs

3. After the two.interyiews, have learners make comparisons of the two
lifestylesthe begin4er-And the experienced worker. Have learners
infer the.changes that accompany arise up the ladder, and divide
the change tMey identify into those which are necessary and those
which area feature.of individual choice.

I

, .

.LEARNING EXPERIENCE E: (Business Education)

1. Have iearnirs role play a Young-business person spending an evening)
at home.' The role play will center' around the activities theytina-

, gine a young person startink,out must do, such as going to- the laun-
dromat, taking evening,claSSbg, or household chores. Then they will -r4
Imagine'Phe same persdn".20,y4ars' later' with ,home kind of advanced
position in business. The 1.4rnep role,play an evening at home,
which may include more leistfte time, mote expensive forms of enter- '
tainment; and less work and. obligation..

-

4,4 85
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:

2.. After the role play, have learners cotipare the

ti decide.how thd worker's lifeAtyie' has improved.

Have learners make prolielitiOnsaloptYtheir own

ladder, and its effect on their:lifestyle.
1.

.

A

jj
I

9

P

Evaluation

Teacher-Eade test, shortanswer.. Each learner will nit three examples

of a changein lifestyle caused by occupaefonal advancement.Ariterion

8-f acceptability determinedby,teathe4,..

dri

.r

P

71,

two -situations and

as he/she had ddvali ed.

move up the career
A

V 4.
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Level 10-12

GOAL: Developing capabilitieS for achieving self-realization through.
,self - understanding and decision-making.

..tSUBGOAL 6: Develop appreciation for individual differences in inteleste,

.*-
' values, apvitudes, skills, abilities, and attitudes.'

Learner Objective 1: Each'learner will be able to show tthat he/she knows
N.

that di,iterent people have 'feelings of dignity and

worth for different reasons,

--* Learning Eiperiences.
., - ' :

LEARNING EXPERIENCE A:- (English) c- _ 4
-... ,

,,......t ,... . - .

. ("Deah oldSalesman,-" by Atthur,Miller):
'; . ../ .. ,

1. _Have learners read the play-i "Death Of a Salesman:."

.-2. Havelearnii.s discuss' the c tral character of Willy Daman. Save
.. ,

.

learners consider _the possib lity that Willy's problems could stem
from the divergence between his understanding of himself and his
actions. . 1

.

K
,,-,

b . ..a

.

LEARNING EXPERIENCE Bi. (Social Stuslies) p.

(The Wretched'of the Earth, by Frantz Fanon and Autobiography -of

Malcolm C' by Malcolm,X,and EFic,Holey) 0,
..

1. Have learners read, The Wretched of.the Earth. S"

.
.

. . .,-., .

2. HOve learnerd discuss the condition of wh§t Fanonrcalls colonial-.
mentality., Have learners consider the eect Of the negative self-
image of .the colonial people, which.Fadon consfAers'iproduct of

', the institution of colonialism. _Rave learners'discuss-what ?anon
wg,tild recommend to change the life of people7thus disadvantaged!
Have Ja4ners consider whether they agree or disaglee and why.

3. Have learners read Autobiography of Malcolm X.
. ,

--

4- , s

4. Have learners discuss Malcolm X'strandformatioAfrom criminal with "--
a negative image of himself as a blackman,'to a -ieligious leader

'with a,positiVe self - image. .

. . .

t'5. Have learners,compars the two book, and oche s on the'subject they 1 -

14%. , 'might wish to read, and discuss how,one'aima eot oneself affects v'-

-behavior and how this reveals one's concept of self dignity and
' /worth.

I

.

.

87



r`k

,1)

LEARNING EXPERIENCE C: (Health) p

(duplicating facilities and .paper)

1 Have lgarners discuss the meaning of the word "identity"'as unity of
personality. Have learners consider factors that make up one's iden-
tity--such as physical appearance and limitations, mental and physi-
cal aptitudes, taste and preference for kinds of activities, ethnic
or religious background. Recorder should note and duplicate copie
of those identified for distribution to the class.

2. Have learner,sdistuss whether one
on one's freedom of choice. Some
one's limitation's and work around
should inote them and follow one

's identity imposes any limitations
may believe that one must accept
them, and others may'Lelieve one
's inclinations.

3. Have learners review the list of factors composing 'identity and draw
a profile of themselves from the list.

/ .

4. Have learners compare their list with their proposed career, making
sure their career choice'is in agreement with their profile.

/

Evaluation
)

. . +
Teacher-made test, shortanswer. .Each ,learner will list tree ways in

.
which dignity and 'worth 'can be -expresadde

.'

88'
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Level 10:12

I'GOAL: Developing capabilities for achieving self-realization thropgh
self-Understanding and decision-makihg.

SUBGbAL 6: Develop appreciation for individual differences in interests,
values, aptitudes, skills, abilities, and attitudes.

Learner Objective 2: Each learner will be,able to show self-insight by
.stating ways in which he/she differs from others.,

Learning Experiences

LEARNING EXPERIENCE A: (Health) 4)-

(films, tapes, books on learning about oneself, for example: a)

"Discovering Your Real Interests," Science Research Associates; .,

b) "Discovering Your Real Interests," Science Research Associates; 1
c) "Your Changing Interests," E. Chong, Jarrett Intermediate; Kuder

s - Preference Record, newspapers)

1. /Have learners view the filled, listen to tave or read materials on
learning about oneself. r

2. Have learners divide into groups of five anddo the Kuder Preference
Record. Group members will compare profiles with one another.

.

3. Have learners look at the club activities section of the newspaper.
Have Learners list all the'interests these organizations might repre-
sent and also indicate:filch ones ey are interested in-and why.

4..-Lead discusalOn on 4 it is impor

Adapted from Gui nce CurriculUm
mediate Level, Pu lication No./T
Departme t ucation, ce,oE

,

LEARNING EXPERIENCE B: (Art) 'p

-(art supplies)

t to knok oneself.'

uide: Career Development, Inter-
71-3815, p. 77, Hawaii State
Ibstructional Serv)ices, Honolulu)..

1. Wiite on the blackboard, "Nine tenths of in iceberg is underwater,
hidden frOM view. How much do others know about you? How much
'hidded from view?" .



N.
t

2. Have learners pair off with classmates they feel they know fairly

well. Have each learner make a collage depicting his/her partner.'

The collage should depict interests,.activities,'hohbies, likes,
dislikes, talents,-abilities, skills, strong,personality traits, find

-,anything else that the peeph is like. Have each learner predict

the career his /her partnerlmightNhe likely to choose.

3, Have learners exchange collages and,diqcuss them. Have volunteer
'pairs describe their experiment to the'class.

a. In what ways did their partner hit the naIf.-6n the head?

b. What kinds of things were hidden from view?
c. What new things did the partners discover about one another?
d. *ow did they feel about having another person look at them

closely?
Oft

4. Present the idea that.many people never really take a.good look at'
themselves, much less anyone else. They are eitherItop. busy or feel

that self-analysis is a waste of time. Perhaps they are afraid that'

they will not like what -they see. Have learners tell haw they feel

about selfTanalysis.

a. *In what ways might periodic self-evaluation.be useful?
b. Could self-exploration help them to achiive more at school and._

at home, to new or deeper friendships, to plan for a career?

In what'ways?
f-

5. Suggest that each learner devise a way of checking himself/herself
out. Encourage'learners'to be as inventive and far out asa.possible.

Learners may wish to create a "Me Box" by covering a large cardboard
cube with pictures, sketches, and albgans cut from magazines th4t
represent some significant aspectagof their personality,'daily
vities, and general lifestyle. Suggest .thet they reserve ohe face:

of the cube for "predittion'pictures"--picfures of Possible fqture
careers and leisure time activities..

6. Have learners discuss what' they have learned about themselves and
how they have learnedAbut themselves and 'haw their' persObality and

. .

lifestyle influenced their choice of future careers and leisure time

activities.
*s.:e

(Adapted from CareeridUcation.ReSoureeiSUide, pp.. 111111i, 1972,

General Leiii4ning,Presa; MprfistOwn, New Jdrse0

.*

90



,t;

O

LEARNING EXPEFENCE C: (Art) P

(scrapbookt, art materials)

1. Hare learners create their personal, autobiographical scrapbooks,
Using snapshots, pictures out of magazines, drawings, cartoons, or
documents such as awards and old report cards. Autobiographies
might include verse, essays,-or narrative:

2. Have learners report on their personal autobiographies drawing paral-
lels*between their lives and that of a famous person they are famili-
ar with or have read abott,fsinpointing sigoificant\differences.

(Adapted from Career Education Resource Guide, p.'165, 1972, General
Learning Press, Morristown, New Jersey) . .

LEARNING EXPERIENCE D: (Social Studies) p

(references_on
o
U.,S. immigrition patterns)

1. HaV learners consider
States. Have learners
ing td this question

the pattern of immigration to the United' '

a}camine,different groups of immigrants avord-
,

If people left, their home countries because they differed in
some way from the people there, what caused' these,differences?,

Have learners consider the need for freedom o f religious expression,
the attraction of adventure,' toe economic opportunities they saw in
a new land, 4T the crowding or economic:depression in the home coun-

.

2. Have learners iist those 'qualities in the itmigrants which made them
different from their fellow countryMen. Have learners evaluate them- 1

selves in comparison'with the settlers in 1new land, Doi ey share .-
common qualities? -bo they differ?

O

A A

4 --;
LEARNING EXPERIENCEEXPERIENCE E: (Industrial Education, Home EcOnomics, Art) P . .

.

4.v
El' .1 1 ,.

(paper, pens)- "" $ .

I 1
1

* . '
,

AO t (1 1,1. Have learners. omplete an assignment to,malie.an &co/Jed , Inc uding
some element of chbice and creativiiy,'beyond learnirig of a partidu-

Ilar skill. For example; iri industrial arfs, learners might Inake a
,wooden box to be'decoratect and designed according to the 'taste of
the maker. *Thuswhire learning carpentry skills, they also have a

,
chande tOexRress their dividuality.

4,
91
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2. Have learners arrange their finished produts in an exhibit to show
the Aifferences in conception and design from one individual to

' another. /, '

, ,

--,, q ,
.

-..-
,.

3. Have, learners discuss their work with each' other,and compare notes ,As.
about what their_eXpressions-meant to them, and how they carried 7.
out their own projects. The whole class should conclude'in discus-
sion that each effort is unique, and thatone's characteristic way

., ..

of doing things should be valued and encouraged.
,.. ..

.
.

.

* 4, . s
.

-4. Have'learners write a brief .statement of ways in which.'their own
, projects were unique and different from-others.

,,-

.

LEARNING EXPERIENCE,F: (Industrial Education, Home Economics, Business.

, Education) E - ., ._ -

...5 .
.

. , .

Ili.1. Have learners conduct interviews with workersi7 areas related,to

...

the,skill.the.learners ate acquiring; For example,,in a typing a

class, .learners. may wish to inparvie4 a secretary, h' bookkeeper, an

office manager, A court stenographgr, or'a keypunch operator.
9 -

2* , \ -.-,

2.
Have,i

learners ask questions about the jab: the gduc4lon, training;
chides, approximate pay scale,.and subjective opinions\abouethe

r
work. .

. ,, -,.; ,,, .,... `...s ' v

. ...,

3. Have learneri'make.a composite-picture of a typicat'Worker.. They .
0

will-consider-whether this Worker is, one who worki with other people : ,

-

or more solitarily; Whether this,workgr has a job with pressureAor ,

0

a mole relaxed pace; whether this worker keep's regular }louts or
,

,,

works hen there is°a need;_and other questions which have Gong. up'

in di§ousSion. 1. .
.

-7---..#,F . . *'
.., .- , -

..

(paper, peps).

4. Have learners wi o vpe a statetent of comparison between the.
_and themie es, stating areas in which they are_ different

° from the Wor1 er4arg area in which they are,similat;

Evaluation

9.

; . P ' 1 .-

Teacher, -made test, essay. Le4rners ;All 'thinklf one other Arson;
,...i friend, a relative, a wellINgownepersoli,Oi a,character"from:litera-

cure and compare themselVes to this persoh and iii.s-t fiveareas Where'

. they differ. Criterion of-acceptabilitytleteined'rbteacher. -, 'rm,,

: (,
, .

4

:i
s.

y '

- 92
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GRADES 10-12

6
1

ECONOMIC-EFFICIENCY

Developing capabilities for being eco-

nomically efficient ad producer and
consumer of goods and services.

4-6 7-9.

^47

13-14
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k a
GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 1: Develop understanding of variety of occupations, interrelat-
edness of occupations, and knowledge oftOccupational classi- ,

fications and job' descriptions.

Learner Objective lr Each learner will be able to 'describe one-job and
'name one occupational cluster,

Level 1012
. 4

Learning Experifences

LEARNING EXPERIENCE A: (Industrial/Education, Busipets Education4 Home.
Economics) E

(occupationally related books ano games, smalr-tools, simple equip-
ment, manufactured objectives, on-the-job pictulres, displays boards,

-

work tables, shelves or Storage cabinets).
.

1. Have learners Plan a career-corner project. A career'corner is a
kind of minilab containing a,variety of paraphdrnalia and information
that, relates to a single occupational cluster. The career corner
provides learners with opportunities for "hands-on" experiences,
which give thaq the feel of jobd at several levels within the clue-
ter.

(2. Have learners divide into groups to develop a numb r minilabs,

4 Each group will make a career Corner representing jobs; elatedto
tilt course work, which arefound in one of the 15 U. S. ffice of

Education occupational clusters

3. Have learners visit all the career corners to become familiar with
jobs found in the various occupational clusters.

(Adapted from Career Education Resource Guide, pp. 117-118, 197,
General Learning Press, MOrristOwn,New Jersey)

LEARNING EXPERIENCE, B: (Business Education,'Home Econom cs, Indusfrial

Education) E

(commercially printed ecourit brochures)

1. Have learners read tourist brochures describing Hawaii.' Have learn-.
`ers list occupations relating to the tourist industiy, such aa pi-
lot, stewardess, travel, agent,' hotel manager, Waiter, waitress,

chambermaid, tour guide, surfing instructors, restaurant,owne*
shopkeepers, and advertising personnel. .

c_

95 0

;-
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2. Have learners discuss the attractions which have made Hawaii a ten-
. ter of tourism. liave'learnss consider the future of the tourism
'industry in t;he.state. , 0 t

3. Invite'S representative of, the tourism industry to talk td the class
about the state of tourism, the jobs that are available in the in-
dustry,-and the,future of,tourism in Hawaii.

4. Have leainers investigate part-tim e jobs available in this industry
to gain a better look at careers .in tourism. Havelearners list the
jobs related to the course work, and the occupationalcluster in
which they are located.

-*

5. Have learners,type job descriptions for each of thejobs. Display
in the.classroom.

LEARNING EXPERIENCE C: (Physical Education) E

(poster paper, program materials, advertisements forsporting goods,
.accessories and 4ashions)

'

a

1. Suggest before an intramural sports activit.)%that the class produte

.it` like a proIessional:event.' Establish that many different kinds:
1 t.

I Of abilities, talents,rand(Skt/ls are necessary to bring about an
athletic event -and that not everyone has the ability-VS play a 'sport_
on an active team; howbver, in addition to_atbletic ability, time-
keeping, photography broadcasting, journalism, uniform designing,
program writing, post& designing, advertising, selling, and refresh.,-
inent vending' are involved.

2. Have nonathletic participants assume various interest area, duties.
Before the event takes place, have sportswriters:ready to cover the
game. Have designers and writers put together the,programs. Have
advertising sales pedple; coprititers, and artists prepare their
aSSignMentSk k e 'v

i

3, taVe students, distribute the pregame press releases and)articles
tf at have been prepped by the news staff; on' the day.of tile,evene.,
Have the sport4writers'distabute their news stoties about the game
iiiediately jollowing the event, keiPing in mind the importance to

. ,a;:journSlist of deadlines and the immediacy of news. --

-, ,,
.. P .i.. .. . , ,-

After the eVent,.have. learners discuss the various 'aspects;of the
.v

carsers involved in the experiment. Have those who particip4ted
. e4lhin their specific part in the projecpand why'ttras'importaq",

/ .
,

.
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1. gave learners write and produce a play dramatizing'an accident, the
resulting hbspital treatment, and the worker's rehabilitation to

.

home life and job. Have lgarnersAnclude one or more of the follow
ing processes in the play depending on the, extent occupations .

the learners know: filling,out_insurance forms, ontacting welfare
agencies for help, with child care, and other Problems during hospitaX,'
ization and convalescerice;, using rehabilitation and occupational

therapy. . .

-.. 4,

. 1-

2. Emphasize communication of information bout the job of ea person
-,

helping the accident victim. Have learners give job desc iptions
for each job Involved and discuss wide range of jobg fo in the

Health cluster. . .

5.
.1 .

Have learners bring in advertisements 'of sporting equipment, acces-

sorie)g, incyuniforms. Have learners discuss the wide range of ca-
reers in the world of sports and leisure activity pointing out (1)
a pareei/in athletics is somewhat limited in duration, since age is
an important factor, (2) a career.in.athletics uslially,involves an
adjustment once a person has passed his physical prime. Have learn-
:ers consider advertisements and other materials to illustrate the. -

-

agys in which sports pgisonalitigs become involv4d when their careers
have ended, such as selling sports equipment and clothing; becoming,
endorsers of products, and becoming designers. Have learners give
examplesof some sports figures xlio have gone onto sportsCasting,
such as Kyle Rote 4:11d Jim Bout On. Have learners give examples of
those who moved in o 'related entertainment field's, such as-Jim

'Brown and Don Meredith.'
0

N

6. Have learners give jclb descriptions for all related
name the occupational cluster in which'it is found.

(Adapted from Career Education Resource. Guide, pp.
General Learning Press, Morristown, 'New Jersey)

e

fl

occupations and
-4111

l50=151, 1972,

LEARNING EXPERIENCE (Physical Education--Health) E

.3. Have learners present the play as 'a mock.television program, develop-
ing coMmercials selling health-care products, advertising healthre-
latga ervices, and'providing health information, such as the American

Hgart Association's campaign to eradicate smoking, and othergrogp
efforts to disseminate information about cancer and drdg abuse.

(Adapted from Career Education Resource Guide, p. 166, 1972, General

Learhing Press, Morristown, New Jersey)



.

LEARNING EXPERIENCE E: (BusinesS,Education) 'E

.
,

(office equipment and supplies, variety. f forms.for c dncting

fd
business procedures, resource books and materials,, pro ing ba-Ck-,

ground about the business being simulated and ebOut th occupations
contri uting ioAts efficiency and success)

1. Organi career preparation programs, sikidh a distributive education,"
offiCe o cupations, and business management to simulate areal
working si n, such as an insurance ncy, a finance or mortgage
company,,a real estate agency, or a smal business engaged in pro-
ducing or distributing a product.'

2. Involve learhers in selecting the type of busineis to be simulated
and in developing the overall program. Arrange stall teams of learn-
ers to visit different local-businesses and visit or work with em-
plOyees in order to familiarize themselves with the duties and in-
terdependehce of jobs, and with the organifational structure contri-
buting to efficient production.

3. Have teams try to identify business personnel who would be willing
to serve as consultants for the simulated office. Set up the office
simulation as a lokanCh office or subsidiary of_a local company.
vestigate the possibility of having the parent company invite learn-
ers who have successfully performed a-job'in the simulated company
to work within the real company on a work-study or part-time basis.

4. Have learners take a series Of aptitude, ability, and interest tests
to determine what kinds of presimulation units of study are necessary,
after the simulated office situation has been selected, and before

-it is put into operation. *Investigate possibility of using oommer-''
cially produced tests for determining learner knowledge of telephone

.manners, filing, letter, composition, spelling, shorthand, formulatr
ing payrolls, -and income tax-preparation. Investigate possibility
of having a company, suchas the one beingrsimulated,to provide ad-
ditional testing materials.

5. Have learners develop a list Of office employees neeid d for the cora-,
pany, after the pretesting: Have learners develop j`o-b descriptions
for each position, including requisite skills, abilities, and,ex-
Oerience. Have learners-select several entry level jobs that in-
terest them and design their own presimulation course of study
become qualified for the position. Set up an employment inform tion
center where learners can come from time to time toconsult with the

. teacher or persons from the local parent company about the relevance
of.their preparation programs and about their progress. .

98 1:'?
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.

6. Optional: COrrelate this activity with the mathematics curriculum.
Include as areas of mutuaj. involvement,. estimating costs of start-
ing the company-e-supplies, salaries, monthly electric and phone
bills, ,loan payments, interest rates, drawingup a budget for. the
company;,and computing taxes, social Security, and benefit deduc-
tions for payroll. Issue,checkbooks, adopt imaginary families, 'Sian
personal monthly budgets based on simulated salaries, write checks,
on simulated expenses, receive a monthly bank statement, and balance
personal budgets.

7. _Arrange furniture so that departments such as executive
promotion, and customer service, are clearly separated:
sultants froi operating businesses help design typical
transactions that will flow through the departments of
organization.

8. Have learners exchange jobs, and instruct each other in
they have gained. Hive learners 'discuss iheoefficiency

tion.
7

(Adapted'from Career Education Resource Guide, pp. 220-221, 1972,
General Learning Press, Morristown, New Jersey)

, billing,
Have con-

cases of
the imaginary

the skills
of the opera-

LEARNING EXPERIENCE F: (Industrial Education, Business Education, Home
Economics) E

(Literary Market Place, compiled by R. R..Bowker Co., 1180 Avenue
of the Americas, New York 10036)

1. Have learners identify at least one occupational cluster related to
a skill they are studying: Have learners develop.a trade journal
representing one of thesevclusteA.

Have lea
to obtai
and addres

ers'write to publishers of trade newspapers and journals
xamination copies of their publications. Obtain names
es of publishers and listing of their products from the

literary Market Place. Have learners ask parents, relatives, local
businesses, and libraries about journals, and try to obtain some

copies.
. .

3. Form committees to evaluate the collection of materials 9 coraparing

contents; writing style, overall format, and design. f;itve learners

develop one or more dummies of how their oWn trade journals might

he organized.

ara



4. Have learners organize, committees to facilitate the production of
their owri trade journal:

a. Cover and Advertising Art Committee. These learners invite-
. members of the art department to serve as consultants.

b. . Editorial Committee. These learners arrange to work with-
journalism and language arts instructors to determine the/ales
and responsibilities of managing editor, ,feature editor,, arti-
cle editor, advertising editor. In addition, consultants de- .

velop processes for.researching stories and articles,'interview-
ing, determining length of articles, establishing writing styles,
and editing copy. _-

"c. Writing Comthitteg, These learners write and submit articles on
Assignment from the editorial committee.

d. .Business Committee. These learners survey local businesses and
develop ads for products and services available locally that
would be of interest to readers of elie trade_journalw--traddi-

-4
Lion, they review the classified ads in local newspapers' and
contact establishments that hire people in their career interest
area and develop a listing of job openings,,including data on
salaries, skill and experience requirements, or working hours. -

e. Publishing Committee. These learners"take charge_of the mechan-
ics of producing:the journal. They arrange to work with graphic
arts and art instructors in laying oUt.the,miterials and select-,

ing a printing, collating, and binding process.
r 9'

5. Have learners compete their first issue with the collection:_of com-
mercially produced materiaas. Have learners.send complimentary copies
to the school board, PTA, Staff members who served as consultants,
and local businessed and individuals'represented,in the journal.

(Adapted from Career Education Resource Guide, pp, 224-T225, 1972,
General Learning"Press, Morristovn, New Jersey)

LEARNING EXPERIENCE G: (Art, Industrial Education) E
0

(lUiter, construction materials, art materials, tools)
. -

'1. Have learners build a display booth to:demonstrate commodities, 06- I.

duced in the State Of Hawaii, and the major industries of the is.,
kands. The exhibit should Cover sugar, pineapple, and tourism, as
well as others the learners suggest. The booth could ,be an exhibit ''

at the school .or'ae a lair or community event. ,

. ,

Have learners do'research for the display, in field trilt.and bprres-
pondencq, wifh oompaiies. Chatts,schedules, data on productiontech-
niques, pictures', actual objects, should be included in the booth as

,learners dedign it.,
r

t
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3. Have fearners.research the community career opportunities in each,
major industry. Rave learners conclude this activitwith a discus-'
sion of the community occupations which attract them.'

4. Discuss various jobs involved in each industry and the occupational
. -clusters involved. .

(Adapted from Career Education Resource Guide, pp. 238-235, 1972;.
General Learning Press, Morristown, New Jersey)

Evaluation

Teacher-made test. Each learner will give one job description and will

list some of; the occupations in one 'occupational cluster".

101.



'Level 10-12

GOAL: Developing capabilities for being economically. efficient as

proddcer and consumer of goods and services.

SUBGOAL 2: Develop understanding that occupations exist for a purpose
and contribute to is le agnity of the individual.

Learner Objective 1: Each learner will be able to relate feelings about
the value of home, community, or state workers to
individual well-being.

Learning' Experiences

LEARNING EXPERIENCE A: ',(English) E

(Yellow Pages, newspaper employment ads, job listings from employ-
ment agendies, file/cards, bulletin board)

1,.. Have learners collect and scan local employment ads and the Yellow
Pages and develop a list of occupations repre'senting varying aspects
,of community life, Have learners group the occupations into the
categories blue collar workers and white collar workers.

2. Have learners work independently of in small groups to make a job
card for each occupation, containing the job title and a brief des-
cription Of the work. Have learners use a color code to identify

job categories.

3. Have .learkiers decide in group discussion whereto place each job on
a ratingiscale indicating'pr ige or status. Have learners develop
the scalLsds-ua- a wall or bulletin board, attaching job cards'
as learners direct. Should learners disagree on p4acement, mike du-
plicate cards' and post in.-two or more. points.

I , ,. :
4. Have leatnera evaluate the resulting chart. Asklthe following ques-

t ions:

4. Are any points on the scale dominated by one category of jobs?

b. How many occupations have more )han one npsition on the scale?
c. Do the scaleposi;ions refleit factors other than prestige:

education, income, location or work indoors as opposed to out-
doors?

d. If the occupations chosen do seem imbalanced toward status or
"lack of it, what does this show?

e. Is there, among class members a lack of-familiarity with pres-
tige vocations?

f. Might perceptions of these jobs be conditioned by misinformation?

102
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or

5.
.

-Have learners research, , as thoroughly-as possible, one or more of .

;the occupatiOns that do not_appeal to thet. .Suggest that they
first Identify persOnal factors and job characteristics that combine
toevoke turn-off feelings- about the occupation, then identify as
manpbiitive,4rewarding, constructive aspects of the job as possi-

;-°.` ble' in an attempt to explode stereotypes,existing about the occupa-
tion. Have learners write to or interview,workers'in the.occups-

°- tion they explore' for more specific, personal, human data:

6. Have learners re-evaluate the position of each job Oft the rating
scale and move any that now.seem inappropriately placed. Pose the
question: "Does familiarity, in some cases, breed respect rather
than .contempt?"

(Adapted from Career Educatio n Resource Gui de, pp. 153-154, 1972,
General Learning Press, Morristown, New Jersey)

'LEARNING EXPERIENCE B: (Industrial Education, Home. Econciiics,.BUsiness

Education) E

(paper, pens)

1. "Suggest to theclass, in the course of discussions about occupations
which stem from acquisition of the skills being learned, that inter-

in related'fields tight be an excellent way to gets
. valid information about these occupaefons: ,

Have learners discuss interviewing techniques. Invite comments, and
make observations about skillful- questioning, effective listening,
note-taking, and appropriate mannerp. Have leathers practice in-
,troduction&and leave taking.

/
3. Have the group develop a list of questions that will elicit a broad

picture of an occupation. Make sure that emphasis has been,given
to practicality, logical sequence, and sensitivity to the subject's
feelings. The questionnaire might contain items such as the follow-
ing.

What is the name. of your occupation?
Is it called anything else?
How long ha'veyouworked in it?
How long have you worked forthis'company?'
About how many people -work in the field?
Are these jobs in expanding career areas?
Is this job limited to the state of. HaWaii?
Has this job changed in your experience?

/ Do you see changes coming ?..
What exactly_do you do all day?
Do you use tools and equipment?

103_ .
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ho you have to cooperate with'others?'
What is untisuaYabopt your occupation?
Is it dangerous?
Would you caliiit challenging? Why?

Would:you call it satisfying? WIly?

Would you mind saying.abbut how much People in' -your occupation

earn?
What are the special qualifications for getting a jdb.in your

field?
How much education or training does
Is a license of any kind needed?
Is any capital, needed? ,

How does one go about getting thisOcind of
How did you get yours?
Was this your first choice for a carder?

'Did you have trouble choosing? Why?
What arethe. advancement opportunities ?.

Who are the local employers for people with
Are there related-occupations in .which many

are required?
What are some of the others'good and bad' nts about this career?

,Does it affect your personal' life?
--

,What else can you say About your career field?

a b inner

job?

need?

0 A

your skills?
of the same skills

4. Have learners engage in role playing interview 'situations.

.,Have learners go out as individuals or kn.smdll groups to interview
people in theirplaces of eniployment, Or _invite a worker to the

school*to be interviewed by ,the entire clads. If guests are invited,
provide themb4head of time with the list of questions which will be

asked.

. Have learners plan and tarry out a schedule of appointments.'

7,. Have learners present written or,,oral reports on interview findings.
.,

8. 'Have learners participate in a critique of the planning and methods
--

that were used. Have learners share-their ideas and feelings about
the occupations. they have encountered and about careers in general, _

. . -

,(Adapted from Career tftcstion 'Resource Guide, pp. 203-204, 1972. -\

. General Learning Press, Morristown, New Jersey)

104
s

r.

1" 1

, .4.



5.

LEARNING 'EXPERIENCE C: (Industrial,Education, Home Economics, gusiness
7 , Education) p

.
(chalkboard, Employment Orientation, Manpower Development and Train-
ing: University of Hawaii, CommtAlity College System, filmCareers
in f.to,\70s, SantaAna, California: Doubleday)

1. Have lee;n'er's list on the chalkboard, occupations which make use of'
a partiCular skill*learnedsin the course. Have members of the'class'
place.asterisks beside those occupations which are likely to-lead to
union membership:.

_

2. .Have learners Complete the activities of,Unit 9, Employment Orienta-
tion (Manpower. Development and Training).: "The Union and the Worker."

, L .

-"3; Heile learners invite a union representative to class to answer their
'questions about ocolipations which involve union membership, avl ways

in which their lot is improved by union'membership.'

ti

,..
,0*.

A

-

Evaluatibn. . e
. ,

. . t ,

Teacher --Made fest., Each learner will relate feelings about

0
'home, corftunityr-or7state wor fs to individual wellbeing.
of,gcceptsbility Aetermined b teacher:-

. cv-6

O

the value of
Criterion
k
r
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Level 10-12
.

GOAL:' Developing.capabilities for being economically' efficient as

producer and consumer of goods and'services.

.BUBGOAL 3: Develop appreciation for the vipue and worth of tork, apprel
ciate the contributions of occupations eta and the
economy,, and appreciate that work mes things to

*- different people. .

. . 4. . .,

tearner
.

Objective 1: Each -learner.will6e able to explain how one's
. service,contributea to the%community!:: *,,.

0..`
,

g r",4
''. Learning Experiences,,,

i.

LEARNING EXPERIENCE' A:. (Social Studies) E .

.

(letter writing materiala).,
.1

>

1. Have leainers discuss what they already know about various occupa-
tions involved-in the legal system. Have learners contribUte their
knowledge or questions gbout the work of judges, lawyers, policemen,
coroners, ,doctors, newspaper reporters, newspaper editors,juries4
clerks, court reporters, th4litoftl and guards.

.7

With the teacher's help, have learner arrange with a local or county'
,court to attend a court session as a group. Untactthe judge-ard
the lawyers for the defense and prosecution for permission. Before

the court visit, divide Learners into interest groups according to
,the various occupations involved in the legal-system. At the dession,

have learners observe all the principles involved, particularly the
representatives of their occupational selection., After-the session
is Over, hold interviews for the interest groups with the court per-

*,

sonnet. ,

3. Have learners write thanic,-'you letters to thepeople Who helped them.

.-

4. Have learners plan and stage a mack.trial.' Divide learners into
.

O groups, according to their interest areas. Have one group invent the
.

. crime. When the circumstances of,the crime have been developed,;have
another group write newspaper stories. and `aboutabout it. Rave

... learners play the roles of plaintiff, defendant, arresting offic6r,
yftness,' judge, lawyers for the defense and prosecution, doctor,'

. ,. -

c

psychiatrist, court reporter, clerk, and jury. .6 4
st,

IMO
,

,

-
,

... . *, 5,, Have learners research their roles. For example, lawyers for they .

- defense and prosecution should build their prospective cases. If,

for inatance,'the'nock trial involves a man who was hit in the neck
with a golf club, the'doCtar will have tb study injuries totheneck
area in order to give, convincing testimony. Thepsychiatrist who
mighttestify about the sanity of the defendant, will heve,to do.

,

.
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6. After the mock trial, have learnerSdescribe for the group how the
roplayed meets a need of the Community.
- NO

.

,research in the area of,psychology: The policeman who first arrived
on.the scene of the incident will have to research police reports.
The, judge will have to researchcourt !procedure and thevarious sen-

y.tences. The clerk will research his/her job..
7(

- 4

I, LEARNING EXPERIENCE B: (English) elf J

Have learners name some of. the forths of mass communication media,
and discuss the importance of communication in a complex society.

Have learner.s explore the impact Of effectiVe,speaking te chniques
on television careers,. Havell.earneis relate.'Voice control, enuncia-
tion, pronunciation; gestures,..and so on, to-the job' skills needed
by actors, reporters, announcers; publicity specialists, and public
relationt personnel..1: 0

3. Have learners investigate ways in which- cameramen, boom operatort,
stage and lighting directors, musical directors, and audio engineers
use knowledge of verbal and-non-verbal communication skills.

4. Lead discussion on how occupations discussed serve the community.

110

(Adapted from Career Education Resource Guido; p. 1681972,
General Learning Press, Morristown, New Jersey)

I

LEARNING EXPERIENCE C4..(Home Ecorlomics, Business'Educatiori) P

1. Have learners invite an official of the Better Business Bureau to
visit -the class to discuss what the bureau does, why'such.a monitor-
ing agency has become necessary. in American society, and what occu-
pations contribute to the functioning of the bureau.

2. Have learners role play appropriate reactions to simulated dishonest
business'practices. Have learners base simulations on the visitor's.
descriptions of how the.organization deals with deceptive advdrtis-
ing, unfair treatment of consumers, fly-by-nIght business schemes,
and unauthorized door-to-door salesmen.

3. Discuss importance of the Better Business Btrreau to the consumers II
in the community. .

(Adapted from Career Education Resource Guide, p. 239, 1972,
'General. Learning Press, Morristown,' New Jef'sey).

I. `
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LEARNING EXPERIENCE-D: (Social Studies) E

(Employment Orientation. Manpower Development and Training.'

University of Hawaii, ComMunity College System)

1. Introduce the term, "civil service" and explain its meaning to the

class. Have-learners discuss ways in which civil service developed'

to meet civic needs. ,

2., Hive learners list and research ctVil service occupations of interest.

3. Have learners follow Unit 8 of Employment Orientation (Manpower De-'
velopment ind Training): "Government Jobs."

-1.4t

LEARNING EXPERIENCE E: (Social Studies) E . 1

. 1. Havd learners study the Parks and Recreation Department j.n'their

community. Have the class name at leapt five'ldcal park facilities'

',which they use regularly -- playgrounds, beaches, picnic areas, or

,campground's. Have learners ,talk over ways inwhich they enjoy the

lbcal parks.

2. Have class invite a representailve"from the loCal Parks and Recrea-

tion Department to talk to the class about the work which goes into

maintaining the piks.

3. Have learners find out at-least 10 jobs which contribute to the

maintenance' of park facilities and research'job charecteristics..

RNING EXPERIENCE F: (Social Studies) £
.

. _

,

("Bus Facta:, A Picture of the InterCity BUs Industry." .National
Association'Of Motor Bud Ownerg, Reader's Guide to Periodical Lite4d...

ture, telephone directory, access to:'telephone, letter writing mat-

.-e.rialtV '- (2 ,

.

'

, .

. . . % .-
.--

. , Haveleariteia study the Public tratiiportatiOn service`' industry. Have

learners read the. bookleti-rBus-Tacts:4 AJ,Ficture of the Intercity

Su& Industry." .\

)

t. .

2. Have learners use the.Reader'sGuide to Periodical Literature, to
findirpapzinearticles about the Bar pub4ktradsportationsiatem
of'San Francisco. .Hive_learners considerthe-needs of 'the city of

Honolulu for improved public transportation.'. 0
. -

it,-

s

..,

, . -4.110̀
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3. Have 1 arners invite a representative fxom M.T.L., Inc., TheBus,
to dis uss jobs in the public transportation industry: the variety

of occ pations in the industry, requirements for entry into theqi,
salary expectationeof publiC transportation workers, and future
prospe is for the industry in Hawaii.

A

4. ,Have learners speculate on future civic-, needs for t4aritportation
and how they might be met-

0-

Evaluation

t

Teacher-made test, short answer and completion.. Each learner will name_
at'least one major service occupation and state how it,mdets an impoitant

need in the community.

109.
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Level'10-12
. .

. , . - . .
GOAL: Developing capabilities for being economically, efficient, as ,

f prOducer and Consumer of good and services.

SUBGOAL Develop,apprebiation for -the valuk and Worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things to
different people.

Learner Objective 2: Each learner wjll be"able to describe economic imr-
.plicationa of career decisions;

Learning Experiences

LEARNING-EXPERIENCE A: (Business .Education,
Edudation E

(!'Pay Rates in Hawaii," Hawaii EMployers,Coun il;'"Careers--How Real
is Salary Discrimination,Againsf Women?" Ed nds, Mim Glamour
Magazine, 1970; Handbook.of Job Facts by N. Thiemann, Science Re-.
search Associates; Occupational Outlook Handbook, Government Pring-
ing Office; Handbook on:Women Woxkers, U. S. Department of Labor)"

1. Have learners read the booklet, "Pay Rates in Hawaii" and pay spe-
ciatattention_to the ,field in4Which they are-interested.

Home Economics, Industrial

2. Have learners read the magazine ar icle "Careers--How Real is Salary
DiscriMination Against Women ?'?

Have learners acquaint themselves with the Handbook of Job Facts..

Itave learners look up five jobs in whieh-they feel they might be
interested. Have learners read, "Earning and- I,orking Conditions"
in Occupational Outlook Handbook. 4

4.

Have..learners,read the Handbook on Women Workers.

- -
(" 6, Lead dfacussioh on materials read by learners. *

'(Adapted from Guidance Curriculum Guide: Career Development, Inter-
mediate Level, Publication No. TAC 71-3815, T. 120, Hawaii State
Department of iducation,. Office of.Instructionals Services,-HOnolulu)

a
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I

LEARNING EXPERIENCE B: (MatheMiiItts) P

(Employment Orient tion. "1440014.6 Development and Training. Uni-
.

/versity t HawaiiCommunity College System)

1. Hai-e le :Alters discuss "-with the teacher s'ome, factures of budgeting,
. . .

becoming familiar Witi,i':the basic vocabulary aaets,.expenditures,
defiQit, interes , mortgage, and other budget als7s.

,..
,..

.. 1

/
2. Have learners ollow the activities in Employment Orientation, Unit

13 ("Spending the. Paycheck Wise1501) . . '4.,

3. Have learners plan a sample budget for themselves, einber for an
a4owance they receive from their EaMmtaies, or for pay they receive
from a part-time job.

. , , . . .

4. Have learners prepare a sample budget for an imaginary family, given
all'the family's income, and needs', in terms of mortgage payments, '

utilitiesdsavings, food, 'entertainment, automobile, and insurance.
. .. (

zir

. -

, 5,. Havelearners imagine themselves to be ready to seek a job right now.
Have-larfiers draw up a sample list of how much they think they will
need for the kind of home in which they want to live, the amount they
think they dhould-save, special needs they have fartransportation,
entertainment, or medical expenses'. Have learners come 611. With a

' figure, Aessed on what they know about budgeting, that they think will
meet their needs.

1=-

'4- 6. Have earners list three careers Whi6h interestthem,0 Have learners-
findr salary range for each one frdM classified ads from newspapers,

r

or journald.

7. .Have learners compare'their sample budgets with the salaries they
think they will be able to earn. In cases where the salaries fall
below the budget figures, have learnerd consider whether they'pre-
fgr to adjust their budgets, reconsider their career plans, moonlight,
or follow some alternative plan. .

LEARNING EXPERIENCE C: "(Mathematic19 E

(films /filmstrip dealing with economic aspects of working, for
example, "Earning Your Money,'' o."Raking Money.Work For You,"
McGraw-Hill Bdok Co., "Personal Values, s. Salary," by E. Tando).

,4"

1. Have learners discuss the relationshiplof finanCial planning to ca-
reers. Have learners consider the idea that they may be happier i
earning a small salary and living within their means than earning a
large salary an4 :spending If foolishly:

. .
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Have learners, view the filmstrips-, "Eard*Your Money"
Money Work FOr You," .or-simtlar7films. 4 " ' 'y

. -.

3.. Have learners select three careers in which they are interested, and
research approxithate starting ,silaries for thoie careers.

, .

.

, 1\ ',

' r.

. Have learners make monthli-bildgets basedoniselaries.
,..

t

.

LEARNING EXPERIENCE D: (MathathatWe p

,

. .1. Have learners study the use of credit,-both in the context,of busi-

I

ness and(personal finances.

r.

2. Have learners look up the Small Business Association and find out
what arrangements fledgling businesses may:make with this agency
for initial

3. .Have learners *determine interest rates for charge accounts at various
.stores in Hawaii.

Have learners "charge" one or more items, determine how much their
monthly payments will be, what interest they must pay, and how much,
money, ,could have seen saved had they' paid cash foi the itemar

LEARNING EXPERIENCE E: (Business Economics)o 10HomeEducation,-Hom Ecnom
). ..

. . .

1., Have learners discuss the financial advantages and, disadvantages of
going to a college,junior college, or technical school after high

:school. Have learners determine'ifsfurther education or training
is required for their occupational choice..

. ,

. Havd learners deteithine the cost of attending a College, junior
:,college, or technical school for-one semester and tile yeat. Have
. .them include room and board and personal expenses. Discuss ways

leainers can finance furth &r edUcation or training.

Have learners discus0tile possibility of continuing in a Vocational
education pattern and gaining job entry skills, but attending col-
lege on.apart-time basis for the intellectual stimulation it would
offer.

112 415
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LEARNING EXPERIENCE F: (Social Studie) E

("The Dange Signals Are Here," J.Chun,(Sarrett Intermediate; "lie-
' garding Tr des," and "Professional Jobs Tight," Honolulu Star Bulletin,
available om Department of Education; "40,000 Persons'on Welfare,"
Honolulu A vertiser-July 31; 1970; "Economic IndicatorA-First

. Hawaiian Bank," and "Bank of Hawaii,-Monthly Review," both available
'from the respective banks or the Department of Education)

1. Have learners listen to the tape, "The Danger'Signals are Here."

2. Have learners read the Star Bulletin article, "Regarding Trades."
..._

\

3.

.

Have learners find out what the unemployment rate is in Hawaii, and
compare that withthe nation as a whole. .Have learners refer to the
Honolulu Advertiser, July 31, 1970 "40,000 Persons on Welfare" and,.-.

more recent articles on the saject.1

4. Have learners read the 1971 Stet Bulletin, article, "Professional
-4-

Jobs Tight."

5. Have learners look over economic newsletters published by Bank of
Hawaii and First Hawaiian Bank.

6, Have learners think of three careers in which they are interested,
and relate in writing the econtmic trends they have been dtudying
to the specific careetd.

1.
(Adapted from Guidance Curriculum Guide: Career Development, Inter-
mediate Level, Publication No. TAC 71-3815, p. 152, Hawaii State
Department of Education, Office of Instructional Services, Honolulu)

r

Evaluation

Oral quiz. Each learner will list three economic rewards from work.
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Level 10-12.

dpAL4 Developing -capabilities for.being economically efficient as

producer and consumer of goods and services.
.

, / (

SUBGOAL 4: ''Develop understanding-that new occupek&ons develop in response
_ .

to need of society.
.

...1..Learner Objedtiv -Each learner. willbe.able to describe ways in which
needs of society have changed and how the work

.structure has been altered due to '.these changes.

Learning Experiences

LEARNINGEXPERIENCE'A: (Inchistrial Education) E
- 4

(reference materials on occupations, in the Construction field, for
example: "Construction" from'the;series Careersin the'70s, Double-
day Multimedia)

1. Have learners research occupations in the construction field. -\

2. Have learners visit a construction site in their community and ob-
serve tht many kinds of workers who contribute to a building pro-
ject: electricians, carpenters, plumbers, architects, engineers,
plasterers, painters, glaziers, and others.

3. Have learners discuss the project they saw and the advantages and
disadvantages-of the kinds of workthey observed.

4. Have learners cite factors which contribute to stability and insta-
bility in the occupations related to the building trade. Examples:
union guarantees to membert lead to stability; economic fluctuations
lead to decreases in demand for new construction. '

LEARNING EXPERIENCE t: (Industrial Education, Home Econodics) E

(Occupational Outlook Handbook and Manpower Trends in the 70s;
U.kS. Department of Labor)

a

1. Have learners read the brochure, Manpower in the 70s, and /Lew the
accompanying slide presentation. .

2. Using the Occupational Outlook Handbook and other referenceb, have
learners make predictions about their chosen careers. Have learners
identify trends which have affected the careers in the past, and
generaliie from these to the prospects fof the future (consider ener-
gy crises, dock strikes, fuel price increases).

,
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LEARNINGEXPERIENCE C: (Industrial Education, home Economics, Business
Education) E

1. Have learners discuss the human resources. for career development re-
search available to them in the community. Examples are retired pro-

festional men and women who have an interest in young people, and who
can draw on extensive experience.in discussing the ins and outs,of

.careers, emphasizing how the needsof society have changed'during
their working lives, and how the work structure hgs been altered due
to these changes.

4

2. Arrange for a particularly affable and articulate senior Citizen,
who is familiar with occupations relat4to course, work, come and
reminisce about occupations that are obsolete because of society:s
changing needs, and how the work structure has been altered to meet

4 these changing needs.

(Adapted from Gareer Education Resource Guide, pp. 114-10, 1972,
General-Learning Press, Morristown, New Jersey)

.1

LEARNING EXPERIENCE D: (Art) E

(materials for construction of a mural)

1.. have learners make a'mural showing changes in transportation. The
mural should stressthe additional personal qualitties, knowledge,
and skills which each'progressive change requires in order to have

!,people whodan operate more complex methods of transportation.
.

2. Have learners depict...some other area: housing,, preparation of food,

- methodsof eddCation, or-production of clothing:*

3. Have learners consider their increased need for more training and
knowledge.

- .

Have learners make lists of characteristics, personal traits; skills,
- and knowledge-pf the people involved in each step of the change being

studied.

(Ada red front A Guide for Developmental Vocational Guidance, Grades
&-iSip.,,,127, 1968, OklahoMa State Department of Education* Tulsa)

4

18.



/1'
"LEARNING EXPERIENCE E:' (Industrial Education, Home Etonomics, Pusiness

Education) E
.

((Reference materials on SOcietal changes and occupations, for exam-
ple: You and the Next Dedade by A. Adrian, Divid McKay,

"Benefits of Looking Ahead," Coronet Film Go.' "The Challenge of
. Change," William W. Matthews Co.)

1. Have leainers read/view and diScuss reference materials on societal
changes. and the effect upon various occupations.'

2. Have learners discuss ways in which changes of society affect the
world of work. Have learners prepare a brief statement predicting
ways in which they expect the career which most interests them to
change.

LEARNING EXPERIENCE F: (Industrial Education, Home Economics) E
.

1. Halle learners study changes in society brought about by-technology
and - automation.

2. Have lea rs think of examples of ciahges in careers brought about.
by the indu.strial revolution. For example, manufacturing 'changed
from crafts and cottage industries to ,assemly line production. ,,/

3. Have learners select a career in which they are interested and demon-
strate ways-in which it has been touched by the industrial revolu-
tion.

/)
4. Have learners, in general class discussion,' consider ways the,whole

patteri of society and occupations have changed because of technolo-
gical advancementd.

LEARNING EXPERIENCE G: '(English) P

(old newspapers from Honolulu from 20 and 40 years ago, duplicating
:facilities, current newspapers)

1. Look in libtaries andnewspaper archives for old newspapers from 20
and 40 years ago in- Honolulu. Duplicate copies of the help wanted

at. ads:

2. Have learners read the ads and see if theysare qualified for any of
the Jobs. Have learriers compare the old newspapers with current ones,
discuss what new jobs have been developed in the last 20 and 40 years,

and reasons for development.
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3. Havi learners make
ingrate of Change
lave learners= tell

. , . e
prOjectionsinio the future,based on the accelerat-
in job opportunities which they have observed.

,

how jobs of 20 years ago-relate to current ones.
.

k

".

r

Evaluation

t

.

O

S

Teacher -made test, essay. Each learner willdescribe ways in
needs of society ave changed and Wow the work structure hfs
due to these changeLs. Criterion of acceptability determined

which the
been altered
by teacher.
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)14 "'GOAL: Developing c
.

$
7proshaer and

+.

.

4
%SUBGOAL 5: Develop

ti

Level 10-12

apabilities.for, being economically efficient as

consumer of;,goOds and .services.

employabilitY skills.

Learner Objective 1: Each learner will be able to list skills adequate :
kfar job or educational entry in an,area of interest.

3 .
I

, (-
Learniig Experiences -

'LEARNING EXPERIENCE A: (Industrial Education, Business Education, Home
Economies)

(Official Occupational. Skills Program Handbook, Vocational-Technical
Education: A handbook for the occupatioga skills program for sloe-

* cial education students. Office of Instructional Services, Depart-
,

.
lent pf Education)

.1. Have learners complete the' levels suggested in the Occupational Skills
Program-Handbook; in- the cluster of his/her choice.

.2. Hive learners consult'with a personnel director*or,worker from are -,
field and review their skills and evalUate their competenCa'an'A

readineds for job entry,.... - ,

0

,

LEARNING EXPERIENCE B: (Industrial Education, Home Economics)' P

(Pre-Industrial Preparation program Handbook. Wocational7Technical
Education: Office of InStritetionsP'Services, Department Oft-duce--

. tion, clasSifie4.44 .fr.QPJWW§PAPilt)

1. Have learnkrs complete activities suggested is Pile-industrial Prepa-
ration Program Handbook- for a job Skilk)of their chalce.

. -

. . .
,

2. Have learners-use classified a&sectiOns of newspapers to detnrmine
the skills needed in the job(g) of interest to them.

1
-. -.

3. Consult with personneldirector or worker fram.a related_field to
review the skills of the learner and' evaluate his /her competence and

readiness for Sob entry. . '- ,
.

.
.e

Evaluatiaii ) .

. r '
I . ..

is IOral.quitA. Each learner will name a job' fn which he/she, is interested

and will list two skills needed for that job.
4,,, ,

,. .-
,

.....

'
...

0

e
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Lever 10-12

GOAL: Deyeloping,capabilities for being economicalry efficient as

producer and Oonsumer-of goods and services.

SUBGOAL 5: Develop
.

employability,:dkiiis.

. Learner Objective.2: Each learner wiIidevelop capabilities of being
able to move into a job dr further educations

Learning EXPerience.6,

"LEARNING EXPERIENCE A: (Home Economics. Industrial Education, Business
r: Educatidn) p

1. Hive learners design a personal "career competency contract,L! Have
learner form his/her'own advisory comittee--a teacher, a counselor,

.

a parent, and a representative.from the occupational interest field--
to help'tdentify and develop thexareee competencies needed to meet
his/her goals.

,2,
lit

Have learner periodically review and revise their lOr4 needed.

(Adapted: from Drier, Harry N. "Implementing Career Development
Programs in Senior High Schools," cited in. Hansen, S. "A Model
foritareer Development Through Curriculum," 'Personnel and Guidance
Journal. 'Vol. 51, No. 4, December, 1972, p. 248.)

/

LEARNING EXPERIENCE h:......business Education; Industrial Education, Home'
Economics) . p .

'(duplicatingifatilities) 41

. Have learners discuss the importance of starting a resume. Some.of
the advantages to be stressed include the necessity for'resumes in -

.job seeking,- and, more important, the benefit of a resume in point
'iptg out to /earners where their deficiencies' and strengths are, so

at they may heCdMe Fetter prepared to enter thewbild of work.

Have learners write a detailed description of any job they have held.
Have learners include in. the description name of employer, dates,
type of job, and,rate of pay, know edge or experience gained, employ-
er satisfaction.

. .

3. Have learners write a description of their extracurricular activities
and interests: Have'rearners discuss the. importance ofo,ccupatf*s,

.and-the reasons these should be included in resumes. '

-
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-;

.- Have each learner prepare a resume'for duplication and use n job

seeking. .*4

(Adepted'from A Guide for Developmental Vocational-Guidance, Gr des,
K'12, p. 92, 1968, OklandMa State.,DePartment Of Education, TUlsa

.

LEARMING.EXPERIENCE C (Home EconomicsIndustrial Education, Business
Education) P t.

(Official Occupational Skills PrograMLHandbedVecational-Technicai
Education. A handbook for the Occupational 'skills program for spe-

cial education students.- Office of,Instructiorial. Selvices, Depart-

ment,of4Education, State,of Hawaii)

1. Have learners complete a course of. study leading to levels of job
entry specified in the Official Occupational Skills Program Hand-
book, Vocational-Technical-tducation. ,,

. ,
.

.
. ,

. . ,

2. Have learners discuss their career plans with teacher after achiev-

ing job entry competency.

;
.

. .
.

LEARNING EXPERIENCE b: (Health, Business Education,. HOme Economia,

.
.

'Industrial Education) f .

.

:,

, - '

1. Have learhers role play two job interviews: onkbetween an inter-

.
viewer and an applicant With self - confidence .and one between the
same' interviewer anda nervous oeinsecure applicant.

,
. - -

Have learnersconclude from ,the role play thEit self-confidende is

an important trait in getting a job, and also*Orobably in keel5ing-
.

'that job.
,

- ; .,

f.

S. Have learners disCuss ways in which self-confidence Can be culti-.
. vated.

---..!

l'
...

LEARNING EXPERIENCE E: (IndUstrialEduCi;tion,'Home,EdonOMida,Business
Education) E ",,

,,, ......

. .
.

. . ,- .

1. Have learners,inVite a panel of.rece4t-graduates from '`their high .,,!:
,

._ sdhooLyhon,lhave gone pn tOcollege ididiscuss'their attitudes4bout'
collegvand the chafigeo in theway-phey relate to the college en-

vironment after they have obtained fihmiliarity with that onviropment.
Each panel. member will discuss his/her experiences and answer ques-
tions from the class, using personaiexperience to provide advice

.:,

for the learners. :

!.:; ;

,e

I

(
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41.

0

2, Have learners invite a panel of recent graduates lrom their school
who have not gone on to college to visit and discuss their jobs and
any training they needed prior to employment.

3. Discuss'clianging attitudes toward the need for everyone_b4so to,
college Have learners discuss and assess fbrthemselve,i ?he value
of a college education vs". other forms of education or training.

t.

0

Evaluation

'4C

I I, vt.s.

4C
(:1

.

Teacher-e4ialuation. Leainer will demonstrate capabinty of being abie
to move ihtoajob or further education.

0

0

\
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GOAL: ,Developing - capabilities for being economically efficient as
/ .4L

prodnCer and consumerof goods and servides:
---

. 9..c
. ,

SUBGOAL 6: Develop understanding of the rTlationship betweeneducation
and work. . .

,

.:-..
.. ,

-:::::***
,

Learner Objective 1: Each learner will be able to.--list the educational

requirements for a specific job. 0

W .-.

level 10712

Learning Experiences
.

LEARNING EXPERIENCE A: (Home Economies, Industrial EcbicatiOn,,Business
Education) E,

.,

(occupational information reference materials, for example;-Diction-
ary of Occupational Titles, U. S. Government Printing Office, A

Guide to Occupations in Hawaii, Career Information Center, Encyclo-
pedia of Careers and Vocational Guidance, J. 0! Ferguson Publishing
"Co., Handbook of Job Facts, Science Research Associates)

1. Have each learner state an occupation in which he/slie-has aserious
interest, based on the question, "If you'had to choosp an ocEupation-

today$ what would At be?"
. .

Have learners find .the educational requirements for the occupation__

whidh most interest them. Other data to be included in the report

are:

possibilities for change of the educational requqpments in the

. .future '

b. where the educational preparation opportunities are, likely to
.

be found- '

c. cost of educational preparation
c'ol. trends.of supply pnd demand for fhii Worker and what kihd of

educational preparAtion.best enables one to. cope with these

rends.,
,.. - -

.
. ...

,
,

Have learners - present their reports to the rest of the class.
'-

.

.'' '

LEARNING EXPERIENCE S: (Business Education, Home Economics, Science,
Music, IndustriarEducation)E

c..

(paper, stationery, envelopes, pen itampi)

1. Have learners choose occupations which interest them and write for

free Copies of job description.pamphlets from the U. S. Department

of Labor or other organizations. (See Appendix for listing)

.

,122



(

. -
2. have learners read the brochures they receive and_report to.*.the

other membets of the class on the educational requirements of the .

"career in which they are interested.

, LEARNING EXPERIENCE C: (1fa6eMatics)

(occupational information reference materialssee Appendix lor
suggested titles, graph paper).

1. Have learners tbink of a career which uses the Skills of mathematics,
such as engineer, dentist, economist,, commercial teachbr, bobkkeeper,
optometrist, farmer, draftsman, agribultural engineer, or waitress.

2. Have each learner research one of these occupations and report to the
rest of the,clas,on the educational requirements of the specific

. career..

3. Have a. 'committee of volunteers record all the careers selected and
graph -the number of years of education .required for each.

1

LEARNING EXPERIENCE 'ID: (businessEducation,..Ho6 EcOnomtia, Industrial
EduCation) i , .

, .--. ,-'
'5

- ',"

(occupational information reference materials--see Appendix for
-. ,.

-listifirqf titles) . ; ..

. . .. .

1. Have learners discuss where they are to go from this course:. to -

further vocational training, to an academic course of study,-or
. --right into the world of work.

2. Allavite a representative of an 'industry relatedtbthe skill, being
learned, an admiSsions.officer'fram a vocational training school,
or recent graduates .0"discuss employment opportunities, salaries,
and other job characteristics with the classk_

Have learners select careers'in which -they are interested and find
out -- either from the guest Or from the literature--what education.

they require'to-enter that occupation. The eduCation,shouldrbe
stated in terms of on=the-joh_training, school experience,-4 Other ,

form.

b

Teacher-made test, essay. In a 45-minute class period, Iearners,will
write an essay.on this_question: "What occupation'are you most interest-
ed in at this,time in your life, and what educational preparation is
necessary for entering this field of work ?"

Evaluation

'
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IMADES 10-12

/

SOCLAL RE1ATIONSHIPS

Developing capabilitie's for establish-

ing and maintaining healthy social re-

lationships.



Level 10-12

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 1: Develop interpersonal skills.

Learner Objective 1: Each learner'will be able to describe the import-
mpance of interpersonal relatiOnships.

Or

Learning Experiences

LEARNING E4PERIENCE A: (Borne Economics, Industrial Education, Business
Education) p

(reference materials on work-related etiquette rules)

1. Have learners consult references on rules of,, etiquette, particularly
those pertinent to the world of work. Have yarners dramatize right
and wrong etiquette in various situations. 3averai examples °rimy be

found in Guide to Beauty, Charm, and Poise, Pmth'Tolman, Milady Pub-
lishing Corporation. .

2. Have learners role play various pituations.between workers in jobs
related to the course to show the importance of gr?#d.interpersonal
relationships .

(Adapted from Official Occupational Skills Program Handbook - Voca-
tional-Technical Education, A Handbook for the Occupational Skills
Program for Special Education Students, pe. 32 -33, 1971,'Hawaii
State Department of Education, Office of Instructional Services,
Honolulu)

LEARNING EXPERIENCE B: (Ho Economics, Business Education,"Industrial

Education) E

(Personal Characteristics Profile source, bulletins board, paper,

pen and ink)

1. Have learners discuss the Personal Characteristics Profile.

2. Have learners invite a business person from the community to discuss
the importance of personality development and' to tell what the busi-

ness is looking for in its employees.

3. Have learners read case studies with problems of Social relationships
in the world of work. Have learners-discuss causes and how they
could be modified or eliminated. "-

4. Have learners make a bulletin board of cartoons depicting the employ-
er- employee relationships.

127 .
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(Adapted from Official Ocdpational Skills Program Handbook - Voca-
tional- Technical Education, A Handbook for'the Occupatignal Skills
Program for. Special Education Students, p. 33, 1971, Hawaii-State
Department of Education, Office of Instructional Services, HonolulU)

LEARNING EXPERIENCE C: (English) P
;

1. Have learners role play a situation in which a new student comes to
school. The student confronts cliques, sororities, fraternities,
and other close-knit groups and shows feeling of being in outsider.
Have learners playing this role Make attempts to break into these
groups. .

2. Switch the part of the outsider often in the role play. After the
situation, have learners discuss their feelings as they took the
part of the outaider.

3. Have learners make recommendations, in writing, for themselves in%-
the context of school groups to which they belong, based on what,
they learned from the role play.

LEARNING EXPERIENCE D: (Health) p

1. Have learners role play situations of their own design in which'
someone oversteps bounds between himself/herself and another per
son, either intentionally or accideniallSr. 'Examples: one learner

may stand too close to another person to whom he/she is talking;
learner may be too forward with a teacher; learner may be dis-,
respectful toward a parent; learner may stand too close.in an
elevator. .

2. After'each situation, have learnerd who played the role of the one
overstepping the bounds'describe how the action made him/her feel, ..

and have the persons who were infringed upon describe their feelings':

LEARNINi0EXPERIENCE E: (tnglish) P

. (poems dealing with interpersonal. relationships)

,

1. Have learners read some poems about groups and interpersonal rela-
tionships, such as the following:.

.

T. S. Eliot, "The Hollow Men" ,

William Wordsworth, "Michael"
Robert Burns,-"The Cotter's Saturdayl-liOt"
Robert Browning, "Soliloquy of ehe Siw.an:sh Cloipter"
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2. Have learners discuss the interpersonal relationships suggested in
the poems and the possible consequences ot such relationships. Have
learners relate the discussion tb their own lives and experiences.

'LEARNING EXPERIENCE F: _(Social Studies) P

1. Have learners play a simulation game in which each takes the identity
of'a different country. Have learners interact according to their
concept of the way the countries they represent would bebave. Have
learfirs be familiar With the ideological, preconceptions, needs, va-
lues, population, and problems of the countries they represent.

2.. Have learners act out the behavior of nations through certain crises,
similar to those under study in the class, such as economic depres-
siori, threat of war from another nation, famine, currency devaluation,
or any other crisis of learner's own choosing.

3. After the simulation game, have learners discuss similarities and
differences between individuals and nations in terms of ways of in-

.

teracting.

Evaluation

Oral quiz. Each leainer will describe the importance of interpersonal

relationships.
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Level 10-12

GOAL: Developing capabilities for esteblishing and maintaining healthy
social relationships.

SUBGOAL 1: Develop interpersonal skills.

Learner Objective 2: Given an opportunity to have a job interview,yith
an employer, each learner will be able, to demon-
stiate use of interpersonal skills

Learning Experiences
4

LEARNING EXPERIENCE A: (Home Economics; Business,Education, Industrial
Education) p 1'

(Manpower Development and Training.. Employment Orientation, Univer-
sity of Hawaii, Community College System)

1. As preparation for an interview with an employer, have:learners role
play an interview situation, beginning by discussing the kinds of
personal qualities and capabilities that some familiAr occupations
require. a .

.

.2. Have learners set up the role play situation between an employment
Counselor and a job seeker. Have volunteers conceive an imaginary
person withla set 6f personality traits and native abilities or
skills, and act out this person in an interview with another volun-
teer who plays the part of an employment counselor. The counselor
should make a sincere attempt to advise'the applicant not only on
Ihis/her career potential but also:on job opportunities currently
available in the area.

3. ,,.-Have learners observe the interview and coment. As the role pl'y-
ing continues, have actors switch roles at 4ome point and contin
the conversation as if it had not been interrupted. Have anothe
member of the class assume one of the roles and continue.

4. Have learners follow the preparation and role playing activities in
Unit 4 of Manpower Development and Training, Employment Orientation.

5. Confer privately With learners about their interview experience
making suggestions and constructive criticism.

(Adapted flom Career Education Resource Guide, pp. 217-218, 1974
' General Learning Press, Morristown, New Jersey)
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LEARNING EXPERIENCE B: (Home Economics, Business Education, Industrial
Education) p

(reference materials on interviewing techniques, for example; a)
"Making the Most of Your Job Interview," New York Life Insurance
Co., b) "How

and

Prepare Yourself for Job Interviews," Occupsaionalr
Information and Guidance Service Center, c) "Your Job Intervi%"

4 Guidance Associates)

Have learners read/view reference materials on job interviews.

2.4 Have learners complpte sample job applications. 'Learners will at-
tach,letters of application, and personal data sheets to these.

3: Have learners identify personal qualifications and training require-
ments for five jobs which interest them.

4: Have learners conduct an employment interview through role playing
as employer and employee.

5. Divide learners into groups to prepare skits showing right. and wrong

attitudes during an employment interview.

6. Have learners hold a panel discussion on proper dress and
grooming for ,the interview.

careful

7. Have learners practice, in writing, thank you letters to follow,an
interview.

Have learners invite employers'to participate in practice
and tell the c.ass which applicant would be hired if this
were an actual employment situation.

interviews

interview

(Adapted from A Guide for Developmental Vocational Guidance, Grades
K-12, p. 115, 1968, Oklahoma State Department of Education,,Tulsa)

LEARNING EXPERIENCE C: (Industrial'Education: Business Education, Home
Economics) p

(paper, 'duplicating facilities. McKinley High School Career Oppor-

tunities Handbook. Margaret M. Miller, Project Coordinator. 'Hono-

lulu: McKinley High School, n.d.)

1. liplicate and distribute the information from pp. 27-37 of the McKA-
Yey High School Career Opportunity Handbook,

2. Have learners discuss the Dos and Don'ts suggested. Have learners

add others to the list.

Have learners role play interviews and use the critique on job inter-
view suggested to rate -their attempts." Have learners discuss the im-
pressions, they received from the interviews.

131
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(Adapted from McKinley High School Career Opportunity Handbook,
Margaret M. Miller, Project Coordinator. Honolulu: McKinley.
High School, n.d.)

$

Evaluation p
.

it

Self-evaluation. Each learne'r will locate a job opportunity in a field

which interests hiM/her. Amy will make arrangements for an interview

for that job opportunity. After the interview, they"will discuss and

evaluate their interview with the teacher.
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Level 10-12

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBOAL 2: Develop understanding of social roles:.

Learner Objective 1: Each learner will be able to*describe various
social.roles related to groups of which he/she is
a member.'

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) E

4
1. Have learners discuqs the advantages of doing volunteer work in the

school or local community.

2 Have individual lgarners undertake volunteer projects of their own
choosing. At the end of the term, have learners discusg what roles
tlieiplayed in their projects and how they related to the groups of
which they were,member.s.

. .

LEARNING EXPERIENCE B: (Health) E

1. Have learners role play an imaginary family group or world of work
situation, according to the learners' own preference. Have the group
select d by the class for role play carefully desCribgd: if it is a
family the members should be named and discussed.

2. Have each learner take the role of one member of the group and act
out a situation of the group's own design.

3. After the role play, have learners switch roles and re-enact the
,same $ituation.

4. Have learners discuss what their reaction was to the change in roles?,
and be able to answer any questions asked.

a. Which of the rolej did you most enjoy playing? Lgast?
h. Did your opinion'about the role change after you had been in the

tole you rself?

c.. How does'the experience of seeing the world from someone else's'
viewpoint relate to your real life? Do you think it has been
helpful? If so, how?
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LEARNING EXPERIENCE C: ,(Health) p

1. Discuss variety of social ro
members' of. ,

7
2. Have learners keep a record

the number and kind of group
duringthe week.

'*

4

les learners assume in groups they are

for a week's' time, and type a report on
relationships they have experienced

C6 0

LEARNING EXPERIENCE ',(S.ocial Studies) p

.(reference on gr ups. in American politics)

1. Have learners study groups and their effect on the AMerican pOlitical
process. Have"learners name; groups toiwhich they belong or will be-

long, such as an ethnic group,.a labor union, or an activist group.
In the discussion, have /earners considspwhat effect each group has
onthe political process. FOr example; consider statements made by
recent presidential candidates abdut the Middle East situation in
relation to what is refefred to as "the Jewish vote"

2. .Have learnbrs discuss how they as individuals "relate to these groups.

Alternatives include:' ; _

.

a. voting as a member of a bloc; for example, a union' member may
wait to see what candidate is endorsed by union .leadership be-,

i .

"It.fore making his/her decision.
b. ining an activist group and working-for-

)O its goals; for example,

One may join Cahoon CaUse And tialp solicit memberships for this
- organization in. order td enable it to pursue its objectives.

.
,

3. Have individual leafners write statements including groups he/she .

belongs to, by birth or by choice, and consider his/her relationihip
to these groups)in the light of

\
they foregoing discUssions. . \

.,'

Evaluation
. .

Oral quiz, teacher-learner conference. Eadklearner will, describe '
various social rgles related to groups of which he/she.is a member.

r
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GOAL:

r

;

Level 10-12

Developing capabilities for establishing and maintaining healthy
'social relationships.

SUBGOAL 3:
-

Develop qriderstanding of cooperation.'

Lear er Objective 1:
4

LEARNING EXPERIENCE A:

(dramatic poems or
add props)

01'

Each learner will be able to describe ways,of
working cooperatively with other members of a
group.

Learning Experiences

(English) p

short plays, Materials for impromptu costumes
.

HaVe learners divide into'groups of five, and provide them with'
copies of dramaticpoemsor short plays. In one 45-minute prepara-
tion period, have learners perform pan oral interpretationof the
play or poem for the Pest of the class. Have each learner take part
in he presentation..

During the preparation period,
tafions, and fashion props and
vided.

have lear ners rehea rse their presen-_

costumes out of simple Materials pro-

./ '''''
3.Aiave,groups-reali their poems x or plays

-..%
. -- f I 1

LEARNING EXPERIENCE B: (Sciince) P

Sal

to the whole class.

0

Give learners an experiment %...eit;mplete, groups of tour,in a.,
laboratory period. Piovide,MateriAl. s..., nd a destription of, the pro-

.......... .
cedura. ;,,,.

. . .
.

Hqve,learners work out their experiment, consulting the teacheras
time have learners

.-,-

have prepared together.
./they prdceeh; at,the:end of a given period of

submit a written labdratory,report which they
(.?

44.0

LEARNING EXPERIENCE C: (Ingislrial Education)

(mateTials fof maicinedUcatiortal toys)-

`1. Have leltheredesign arid make pieces of, equipment
/ educational toys for elementary school children-.

.
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II. ,

-

3. Haye one group be responsible for inviting guests from the community
to speak on their careers. -

4

Have learners net with the younger children, demonstrate Old toys,
and participate in-learning play.,

.

$

(Adapted from Career Education Resource Guide, p. 2371'1972, General
Le ning Press, Morristown, few Jersey). .

4

LEARNING EXPERIENCE- D: (Social Studies, Art) E

. (paper, Pens, at suiplie, duplicating equipment)

. Have learners in both classes plan cooperatively for a Career Day.
Divide learner41 into committees for various tasks, Have learners

- report to the group at large for general planning sessions.

2. Have one group reaponsiblelor the publicity, involving posterd, and
other notices.

e 4. Have anot r group take care of schdduling s;3`that each learner who - 1

atte will be able to talk with more than one ggest according to

this/h intepests. .

5. Have'one group provide exhibits and di:splays

.

and prograals for the

Career Day. .._

4 , A
7716. /lave another, group take es , of the activities of t day and com-

pile the reports-into a spaper describing thb day nd.iummarizing

"t,He learner/guest sessio ..-----

-

7. After the event, have all the planners and learner s,/meet to evaluaie
the.\eVent and write up recommendations for improvement in the future.

Evaluation
t

Teacher-made test, essay. In a 45-minute class period, learners will,

write a narrative desCribing how'a grotp canproCeed cooperatively Lo .

..
carry out a project. ,.
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Level 10-12

GQAL1 ,Developj.ng capabilities for establishing and maintaining healthy
social relationships:

SUBGOAL 4: Develep-under%tanding of.community workers.

Learner Objective 1: Each learner will be able to list and describe-
occupations in the Public Service cluster.

Learning Experiences

, /
LEARNING EXPERIENCE A: (business Education, Home Economics, Industrial

Education) E

1. Discuss type of accupationb found in the Public Service Occupational
cluster. Hakid learners, as \a grOup, list ?(ccupations related to the
coursework.

-2. Have each. learner choose two occupations of interest and using news-
papers and 'other resources (See Appendix) determine:

4

-

is
.-

. a) avaiIabilityllif the job ink Hawaii. .

b) educational'and training requirements

0 'salary f (-)

d) ways in which occup- ion benefits society i

..,

49, .

a

LEARNING EXPERIENCE B: (Aarhematics) E

(reference materialsn computer- related occu pations, for example;
"Careers in theComputer Field" from the series Career Planning'and
Vocational Guidance; available from Department of Educition, "Those
Computer Schools You.Can't Count on," Good Housekeeping, I971,)

Have learners read/view reference materials on computer occupations.

2. -Have learners Aiscuss new job opportunities in computer work. Have
learners study the-requirementS.for this work.

.0

'3. Have learhers study some of the basic skills used in computer work,
such as'logarithmb, and evaluate his /her own interest in this work.

.

4. Have learners visit a computer center, and talk to key-punch opera-
tord, programmers, and other computer 1.7orkers.

. Havelearners tell how different mathematically -based jobs are re-
latedlated and how they serve public needs:

Evaluation

Teacher-madetest. 'Each learner will list.and describe occupations in
the Public Service cluster.
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Level 10-12

GOAL: Developing capabilities for establishing. and maintaining healthy
social relationships.

$

SUBGOAL 5: Develop appreciation for flexibility and adaptability in
social relationships.

Learner Objective 1: -Each learner will be able to describe ways in
which he/she has altered a social role over a
period of time.

Learning Experiences

.

LEARNING EXPERIENCE A: (English) p

("Your/Changing Interests," by E. Chong, J1Tett Intermediate)

1. Have learners name, in small group talks, at least five activities
or things in which they were once interested, but have now Lost in-
terest.

2. Have learners-think of close friends they have,had within the past
two ysars. Have'learners write a page on how' friendships have changed

due to different interests, .

3. Hav e learners outline the factors they believe would most:likely tend
to influence their interests. ,Have learners discuss .this, outline -
with'the teacher or counselor ittprivate conferences.

4.- Have learners listen to the tape, "Your Changing Interestst"
A

5. Have learners write a paragraph saying how, as a result of an-experi-
ence, a new interest developed. r'

(Adapted fiom Guidance Curriculum Guider Career Development, inter-
mediate Level, Publication No. TAC 71-3815, p. 49{HawaiiSeate
Department of Education, Office of Instructional Service's, Honolulu)

' .

7\
LEARNING EXPERIENCE B:' (Home Economics,-Business'Education, Industrial

Education) p
.

1: In a class discussion, have learners relate how they arrived at their
present choice of career,.beginning by'remeMbering what they thought
they wanted to do when they were still in elenAtary schdol and then
discussing the kinds of experiencesand insights that led them to the
vocational courseinwhich they now find themselves.

.
. . .

. . .

2. Have learners compare notes with each other to see if any were brought
to this course by similar experiences.

P ,

138

.4-

4



3. Have learners generalize from this discussion to-make predictions
about their career. future. Pdint out that a career choice. is not
just one decision made once, but the beginning of a lifetime of
choosing. options..

4y Have learners write essays on the development of their career plan-
ning.over the last five years, including the experiences and in- ,

fluences which led them to where they are, concluding with their
mnderstanding'of where they differ from others in the class.

1

ta

Evaluation

4

Oral quiz. Each learner will state how he/she has altered a rolwHfch
he /she has had over time.
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Level 10-12

,1OA4 Developing capabilities for establishing and maintaining healthy

Lr .social relationships.

SUBGOAL 5: Develop appreciation for flexibility and adaptability in

social relationships.
J.

,4,Learner Objective 2: Each learner will r4alize that a variety of roles
contributes to his/her deVelopment as a person.

Learning Experiences

LEARNING EXPERIENCE A: (Physical Education--Health) p

t

1. Suggest, for discussion, that the learners- -like everyone else--are
inconsistent in the way they relate to others. Have learners think
of-the way they act around their parents, the way they act with their
friends, the way they act in class at school, and in other contexts.

2. Have learners respond with their feelings about this univeKsal human,

situation. Have learners consider areas where this might lead to a

conflict. For example, whop their Barents show up after a sporting -

event a h themAnteracting with teammates. Have learners act

out s uations like this which they imagine.

3. Suggest conclusion that dais variety of roles actually tontribiltes .

to learners' development, and everyone interacts. differently with

afferent people, yet everyone lives with this seeming incongruity.

Point out that it is an aspect of developing flexibility.

LEARNING EXPERIENCE B; (EngliAh) E '
1

1. Have learners write a short story in which the main character plays
many roles at the same time. For example, the character may be a
'setretary, a mother, a wife, a church choir member, and a League of

yotien Voters officer. :

2% H#ve learners describe how their main Character combines all the

roles played and .comment on how successful the character

3. have volunteers share their stories with therest.of the clasp

140
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LEARNING.EXPERIENCE C: (English)

1. Have learners compile a profile of themselves according to the roles
they play in different groups.of which they are members.

2. Have learners review the profiles and state areas where there are
conflicts, such as between a sports team and a church group which
meet at the same time. Have learners describe ways in which these
conflicts are managed:

3. _Using a list of hobbies and interests provided by the class, have
learners-discuss the potential of each as a vocation atilt an avoca-
tion.

4. Have learners imagine ways. in which avocations can be combined with
a vocation to make a well-rounded, rewarding life.

4)
5. Have learners write short reports on ways they foresee combining

their own vocations and avocations.

(Adapted from Career Educations Resource Guide, p. 240, 1972, General
Learning Press, Morristown, New Jersey)

0

LEARNING EXPERIENCE D: (Science) E

(laboratory equipment and materials)

1. Have learners divide into small groups or pairs to, carry out experi-

ments. Withjm the group, have learners appoint one learner as lead-
. er, to study the experiment carefully in advance and prepare to teach
others in the group how to proceed with the experiment. Have another
learner fulfill the duties of assistant, procuring materials for the
experiment .at the leader's request. Have other learners become the
students.

2. For each experiment, have different members of the group'serve as
leaders and assistants.

3. After several experiments have been completed, have the clas hold

a discussion about the group method. Ask questions about dft aif-
ferent roles learners play in the groups, such as:

a. In which role do you think one learns helmoSt3 .

b. Which role is conducive to most enjoyme t of learnineby experi-
ment?

c. Which role forces you to do the most work?

d. Which role would you like to play in your occupation? Is it

possible to hold an occupation which requires. you to plef more
than one .role?
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LEANING EXPERIENCE E: (Home EConomide. 'Industrial Education, Business
Education) p,

1. Divide learners into grcupSofthree to learn a skill. Within each
group, have learnerSilday,one of three 'roles:

'

a. teacher: Thislearner will 'first acquire the skill with the
help of the instructor,. and prepare ways of teaching the skill
to the others-in thagroup.

b. student: This-letner. will be the object of the lesson and will
attempt to acquire the skill the "teacher" has mastered.

c. evaluator: This learner will watch the lesson and comment on
the effectiveness of the learning activity, both as the "teacher"
conveys-the skill, and as the student learns it.

2. For different skills to be learned, have learners. exchange group
roles.

3. Have learners conclude by holding a discussion of the group learning
activities. Have learners state which of the three roles they most
enjoyed playing, dnd how they relate this preference to their future
occupational plans. Have leartlers state some positive ,benefit they
rived from playing each'of the three roles.

Evaluation

Oral quiz. (1) State some activity in which you recently played more
than one rote;, (2) State hdw this variety of roles which you played has
contributed to your development as a perhgo, in your opinion.

1-
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Level 10-12
0

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 6: Develop undeviltanding of interrelatedness of occupational
roles. '

Learner Objective 1: Each learner will be able to list the values which
'mire accrued to him/her from group membership and
discuss these, in terms of feel gs about himself/
herself.

Learning.Experiences

LEARNING. EXPERIENCE A: (English, Health) p

1. Have learners begin by discussing cliques which exist in the-high
school. Have learners speculate on reasons why these cliques form,
and think of some of the consequences for insiders and outsiders.

2. Have learners simulate the insider/outsider tension by the following-
game: four-five learners stand in .a circle, hands joined. Have one
learner attempt to break into the circle, and .the others try to pre-
vent entry.

3. Give all learners a chan t playing the outsider role. After the
role play, have learners cuss how they felt when they were insid-
ers, and how thy'feIt when they were the outsider.

A. Have learners generalize from this experience. H4ve learners write
a statement about high school groups to which they belong; clubs,
fraternities, or athletic teams, and discuss how much of their idea
of themselves is derived from group memberships. Have learners try
to evaluate their dependence and independence in relation to the
groups to which they belong.

//7

LEARNING EXPERIENCE B: (Social Studies)

(telephone directories, paper pens)

p

1. Have learners research local-organizations of the political party to
which they belong, or in' which they are most interested. Have learn-
ers report on their findings to the rest of the class.

2. Have learners tiscuss the advantages of active political party mem-
bership, not only in strengthening the organization, but al4o in
benefitting the individual by association with a group of pedple
holding similar opinions.
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LEARNING EXPERIENCE C: (Health) F.,

(Reader's Guide to Periodical Literature)

1. Have learners use the Reader's Guide to Periodical Literature, to -

find articles about the effects of solitary confinement as a punish-
went. Have learners look under the categories of stories about the
recently'4eleased.American P.O.W.s, prison reform in the U. S.,
or the Pueblo affair.

2. Have learners report on their findings to the whole class.

3. Have learners discuss what they have learned about the values of
group membership from the study-of the ill effects of the absence
of human companionship.

LEARNING EXARIENCE D: (Home Economics, Industrial Education, Business
Education) p

(reference books) ,

1. Have learners research ways their, career choice was learned histori-
cally. Have learners do their issUrch in small groups, depending
on how many choose the same careers. Poin t that skills were
historically acquired by such solitary methodNis apprenticeship,
as opposed to classes in which vocational..techniZal education is
achieved today.

2. Have learners consider the shift over time to group methods of learn-
ing. Have learners discuss whether they find any benefits from
,learning in groups of their peeri.

3. Have learners analyze themselves in relation to group or solitary
work and decide which they prefer, based on their experience. Have

.learners check that their career choice matches their preference.

'Mk

Evaluation

Teacher-made test, short answer. Each learner will answer the questions,

at criterion level set by the teacher: (1) Think of a group in which
you participate, or a group it which you intend to participate in the
future; (2) List the values which you derive from this group membership;

'(3) How doe -you feel, personally, abjut participating in groups?
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GRADES 10-12

CIVIC RESPONSIBILITY,

DeVeloping capabilities for carrying
out civic responsibility at work and in
the community.

i.
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Level 10-12

GOAL: Developing capabilities for carrying out civic responsibilities
at Work and in the community.

SUBGOAL 1: Develo
bilitie

learner Objective 1:

nderstanding of rights, privileges, and responsi-
on the job, in the home, and in the community.

Each learner will be able to shOw that.he/she knows
the responsibilities which he/she has to the so-
ciety in which he/she lives.

Learning Experiences

LEARNING EXPERIENCE A: (Foreign Language) E

.(reference materials on the Peace Corps, for example; First Book of
Peace Corps. N. Lobsenz, Franklin Watts, Inc) It

1. Have learners read materials describing the Peace Corps.

2. Have learners discuss\ays in wiiich.a foreign language would he
useful for work in the Peace Corps.

3. Have learners discuss -what needs existed. in the world that led to the
founding of the Peace Corps; changes. in emPhaiis in the P ce Corps
organizationiin recent years; and purpose of the sere'c

4. Hive leaimers write'a short essay on how the Peace Corps relates to
the idea of social responsibility, in their opinion..

LEARNING EXPERIENCE B: (Social Studies) E

1. Have learners hold a class discussion and cover such questions as
. how political power is used and. abused, what is necessary for poli-

tical survival, and what are the responsibilities that accompany the
wielding of political; ower. . .

r,
.

2. Have learners research a local politician and his/her activities and
'. write an essay on whether or not the politician is meeting his/her

responsibilities.

; 3. Have learners write anessay'on their idea of the responsibility of
a holder of elective office, and the responsibilities of the constim
tuents.
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LEARNING EXPERIENCE C: (Industrial Education, Business Education, Home
Economics) E

A (resource materials describing unions and their activities)

1. Have learners read resource materials on unions, write to unions for
information, or visit a local-union headqdarters.

2. Have learners answer the folio ng questions:

a. Will the skill that you ar learning in this course be likely
to lead you to eventual mbership in a union?

b. How will union membershi help you to fulfill what you see es
your responsibilities to ociety, or if union membership is not
necessaryfor job, discuss how union membership may fulfill
others' responsibilities to society.

LEARNING EXPERIENCE D: (English) E

(newspaper or magazine articles)

1. Present a situation to the class in which a newspaper or magazine
has printed a'story that is critical of an advertiser's product or
business practice. If possible, obtain some examples currently in

the news. In a group discussion, have class explore the implica-
tions for all parties concerned--on the newspaper/magazine side of
the case and on the advertiser's. side. For example, one might bring
up an unfavorable review of a movie in a newspaper that, in the same
issue, runs an ad for the film.

2. Have learners compile `a list of employees of'the newspaper/magazine
and of the advertiser. Have learners discuss whose jobs or_reputa-
dons might be endangered. For example, one person might type copy
in a newspaper office, and therefore, type the review of the movie
mentioned above. This person may have a cousin who is a projection-

ist at the movie theater. He is implicated in a different way; one

would have very mixed feelings as a result.

3. Have learners select one of the employees listed and imagine them-
Selves in that worker's situation. Have each learner prepare a
statement of the rights and wrongs involved as he/she would see
.them from the vantage of the job and make a recommendation for a
fair solution of the controversy.

4. Have learners hold a hearing in which the issue argued to some

kind of resolution. Have the group decide to choosesaanel of
classmates to act as a kind of jury--td heaneveryone's views and
to render a decision.

148



5. Have learners scan ;newspapers, magazines, books, and television
programs for other examples of conflicting business and prbfessional
ethics.. Have learners design several methods for,presenting both '

'sides of a conflict -- displays, skits, and panerdiscussion.

I

(Adapted from Career Education Resource Guide, p. 188, 1972, General
Learning Press,'Morristown, New Jersey)

LEARNING EXPERIENCE E: (Business Education, Home Economics, Industrill
Education, Social Studies)

1

(Manpower Development and Training, 'Employment Orientation. IAA-
.

varsity of Hawaii, Community College System)

1. Have learners foIlow.the activities.ofUnit 14, "The Worker:,as
Responsible Citizen" from Employment Orientation (Manpower Develop-
ment.and. Training).

...
. .1

. . .

2. 1,ead discussion on learners' results,anf their thoughts on being
' a responsible citizen. . .

,
.

LEARNING EXPERIENCE F: (Social Studies) E ,.

. .
. .

. (Reader's Guide to_Periodical liteIature) .

. .

1. Haire learners loOk in the Reader's Guide for articles about the eco-
logy movement, the campaigns of Ralph Nader, and similar sourcesof
controversy about social responsibility (women's liberation, gay
Jiberation,the Viet Nam war, unemployment resulting from withdrawal
of government industrial contracts)..

.

2. Have leaKners discuss the citizen's responsibility in a social set-
,

ting.

3. Have learners discuss some of the procedures, rules; regulations,
and customs that will be part of their responsiblities as citizens
when they-leavrschool, or when they enter the'World of work.

.

Evaluation

TeAchermadetest, short answer. Each learner will list five reifonsibi-
lities that he/ghe has as a member of society..
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Leve1.40-12
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.
,c__

,

..
OAL: Developing capibllities for carrying out blvic responsibilities.

.;. .

at work and in'the,bommUnity. ,
,. ,

___t ie'
'I.

SUBGOAL 2: Develop understanding of ways in which - participation in
civic grOups cont'ribute te)the individual and group goals.

Learner Objecata -1: Each learner 7.0.Iil,be able to describe the process
of participatibn in one civic detion'group

('-

Learning Experiences

LEARNING EXURIENCE.A: (Industrial- Education) P

("This is the AFL.-CIO,"dg l'Why Unions," American Federation of
Labor and Congress of rhdUstrial Organiza0,ons) -

t

1: Have Warners read,. "This is the AFL-CIO" and "Why Unions."

2. Hdve leaners disduss union pembership'as a necessity for some work-
ers, and a desirable possibility foreothers. Have learners discuA
the advantages and disa,dvantages of union membership di:well as
various unions civic activities not.direotlytelated to the j6b.

3. ,Have learners range to attend a meeting of a local union to\a-
...

'serve the group in action. Have those who are entering work right
away consider planning for membership.

0

/ .
.

LEARNING BX&IENCE B: (S 1 Studies, English) E
,-,

,, -

(paper, pens) '.
)

.

1. Ha/e learners investigate local civic groups such a'sthe Lions;
,,League of Women Voters, or Life of the Land. Have learners c8mpare

r

the clubs' on the-bases of purpose--social, charitable, or politi#1,7.
membership, activities, and other criteria the learners consider im-

. portant. Have learners attend meetings of the group and interview
members, if,posSible. ,

- -=.,

. .
, .

2. Ifave learners individually consi4r which,,if any, community civic
N .

groups they would like to join 4nd cite a short essay giving th ir
i

reasons.

15
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LEARNING EXPERT NCE C: (Heallh), IE

A
1. Iihave learners vlunteei to,

Community, such as a fund-

",

2. Have learners discuss the c
tell what they havelearned
Vivities.

0 LEARNING EXPERIENCE Di. (dealt
C

,.

(paper, pens)
.,

-. ,

.. .
.",et. - I,

, t i \ ,

Have learners listschool'extraturricularlac ivities in bleb they
4

pa icipate: sports ate fc4eign*Onguqg pLubs, netgspaper or
.

Yearbook, cheerleaders, t others. For each one listed, have'`
learners think of a comm pity grOUp whichyould llow_them to pursue

the interest they lave velopedin school/. For example, if the

learnet lists a school Baseball team as one of the groups, what

baseball teams Luthe community might be, joined after school? To

'gather this information, have learners a the teachers who are ad-
. to their clubs, friends or paren in the community, or di-
--1

rectotlis.
.

"--\
,;', S. . . .

2. Have learnets arrange fo attend sessions of the community interest
groups and report on,the meetings to the teat of the class. .Have -

learners decide whether they would benefit from joining-yae groups
*

they observed.. . -144'.
.

.,.

i

elp'in or initiate
ising walkathon, or 41projeo,t

in their
recycling drive.

groups involved in the project, and
about the groups,WhichOrganiied their

4

LEAAING EXPERIENCE E.:- (Social Studies) P.
. ,

1. Have learners identify one cause Or issue abdut which they have a:

*01

strong opinion. This may be' a piece

t, ,..a hanvement,to preserve a hist

ance, or any matter they agree needs
.

egislation which interests-
cal landmark, a union'griev-
q be changed or actedrupon.

2. 'Have learners idtnfify a community group which s to bring about

the same, change 't action; fhi# may be, an ad-ho or a

political action 'gioup.-
6

3. _Have learnersform a communit, action group. Acting tri 'theft group,

have learneu attempt to bring the desired action aboik. After .the

activity, have learners discuss tfie values of having done.theiy work

in condeut rather .than lane.

N

g,

4



Evaluation

. Teacher-made test. Each learner will describe the process of partiCipa--
tion in one c.ivic, action group. (1) Name one civic group which you have
observed or participated in recently; (2) Tell what you did as a member
or'observer of this group; (3) Tell the purpose of this group and the
.actly,ities of its members; (4) State'What value this civic group has to

the communityrland (5) Give your opinion about whether you wish to con-
tinue an association with this group.

a

C.

0
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A Level 10-12.

GOAL: Developing.capaSilities for carrying,out civic responsibilities
at .works and in the community. . - ,. ..

,. .
..: 4

.

SURGOAL.3: Develop understanding of importance of rules in Society.

.7/ .

.

Learner Objective 1: .Each learner will beeomeware of the ruldS for

" 4. - operation of civic groups,-parliamentery and other
4, group procedures, And structures. .

_

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Business Education)E
4

(reference materials on organizational Ztruatures)

I

4, Have learners_ explore the similarities and differences'in the struct-
ural chain of command frameworks of various institutions and establish-
ments. Have learners think not onlyabout their personal career
terests areas, and/or local establishments, but also about topics
that tie into their studies.
For example:

(a) Compare the hierarchy of positions in an agrarian tribe
with the structure of a nomadic tribe.

4-,

(b) Compare preq.ent-day United'States military or governmental
frameworks with those. of a countty that was a,world pdwer
in the distant past.-

. .

49.-e--. .

. .
.

(c) Compare the structural organization of two industries mann-
acturin$ different' export products, or the Structurei of'
two establiShmente involved intourist services. -.

(d) pare the structural hierarchy of an all- service bank
th that of a mortgage and finance company.

(e) Compare the organizational framework of British'and American
educational'systems.

,1 (f) Compare the j ob hier archy of an advertising agency dith that
of a movie production company. -

,4)
. .

2. Have learners work or 'in small groups on a ntimber of

topics of geneiegt interest. 'Present a procedural outline to'the
class pith the suggestion that learners help modify it to fit their
needs, for example:
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Sample Outline

(a) Collect pictures, words, phrases cut from magazines, and
develop a montage representing the topic under investigation.
The results should give viewers a quick overview of products
or services produced and the range of occupations involved
in the area of study.

(b) Develop a chain of command chart. Have learners experiment
with their topic areas'and devise other kinds of graphic
designs--perhapi to depict the interrelatedness and status
of occupations within their topic are.

3. Have learners create capsule descriptions of each occupation within
the hierarchy. What are the dUties and responsibilities of each job?

-inlet education, skills, training, innate abilities, or personal
traits are requires:it What kind of pressures and satisfactions are
inherent in each pcisition? What are the salary ranges? What are
the requirements for promotion?

Have learners visit an organization similar to the one being studied.
Have learners observe, and, if possible, work with different employ-
ees at all levels of the hierarchy.

5. In a wrap-up discussion, have learners compare and contrast the dif-
ferent chain of command charts. *.Note that companies and instit, tions

,
periodically review their own structure'and try to make changes at

will improve efficiency of communication, cut costs, and make the
.best uss of employees. Have learners suggest modifications that might
achieve one or more of these goals....

(Adapted from Career, Education. Resource Guide, pp. 215-217, 1972,
General Learning Press, Morristown, New'Jersey)

LEARNING EXPERIENCE (Social Studies) E

(telephone directory, letter writing materials).

1. Have learners plan a group trip to visit a city council meeting.

2. Have learners arrange, with local government agencies for learners,
to be with the police department for 162 day, with the fire depart-
tent for 1/2 day, and other agencies.

3. Have learners report to the class about their visit s and discuss

the organizations aLFI its.structure and regulations. .Have learners
make sure they incflqe information about jobs in each organization.
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4. Remind learners of the very regular stages through which they pass
as they go through school. Not only are their grades numbered, but
schools are ranked by the terms primary, elementary, middle, junior,

I

high preparatory, college, university, graduate. In college, class--
es dre ranked by the terms freshman, sophomore,,. junior, and "senior.

. Have learners give examples from the, work world of similar ranking.
Draw a patallel with the military, since the status system is some-
what similar to that in schools. Point but that not only are there
noncommissioned ranks, with titles and numerical rankings within the
titles comparable to those in the school system, and not only'are
thete commissioned ranks with aft array of titles comparable to col-
lege class ranks, but there is a demaicatign of status between non-
commissioned and commissioned personnel and this is somewhat similar
to the contrast of status between publi;c' school and college students.
Have learners oblerVe that, in the cidd-Of both College and office

. status, the ranking individual usually is'assumed to have conspicuous
initiative, opportunity, and capability. Vave the class explore the
occasional misfiring of these assumptions; that is;.individuals Who
are not really qualified achieve rank, and others who are highly ca-

/ pable fail to gain rank.

6. Have learners discuss civilian occupattOns, and observe the parallels
'-in the civil service, in corporations, and in almost every organiza-
tion. Have learners discuss the statusLdivision between workers and
management,.and levels of responsibility and authority up and down

the rinks. Have learners note the systems numeridal.grade rank-

ihg and titles that are commonly used.

7. -Have learners consider the effect of personality traits, na.ctve abi-
lity, education and training in relation to the enVironmenFil condi-
tions of status, in rising up the career ladder.

'LEARNING EXPERIENCE C: 4SoCiil Studies) E

-

(Davidsorr, Henry A. Handbook of Parliamentary Procedure. New York:

Ronald Press, 1955, Paper, pens or pencils)

1. Have learners read Handbook,of Parliapentaty Procedure.
C

2. Have ,learners role 'play a meeting of -a civic group to master the

procedure of parliamentary rules.
(

3. Have learners attend a meeting of a civic groupolych as the League

. of Women Voters to see how parliamentary procedure is used.
.%

4. Have learners answer questions showi4g that they ,knot7.the vocabulary
'yli,of parliamentary procedures.
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LEARNING EXPERIENCE D:' (Industrial Education, Business Education, Home
Economics) E

(telephone directory, Reader's Guide to Periodical Literature)

1. Have learners investigate union made up"of workers in aowork area
related to the skill being )learned in the course. Have learners
look in the telephone directory for sources, check the Reader's
Guide to Periodical Literature, and interview workers in the commu7
nity,who have infortitation about union membership.

2. Have learners find out the hierarchical structure of the union offi-
cials, and how, the structure of officials represents the rank and
file membership. Have learners attend a meeting of the union to
see,the group in action.

Valle learherstJonaider!uniOn membeisha ISosable'future tddets-
ity in their careers.

LEARNING EXPERIENCE E: (Science, Mathematics) E

(Science magazine, American Association for the Advancement of
Scien*Ce)

ffr

1. Have learners investigate national mathematics or scientific profess
sional societies including the American Association for the Advance-
mentment of,Science. Have learners look through copies of Science maga-
zine,'concentrating on the editorial sections.

2. Have learners invite scientists or mathematicians from the University,
of Hawaii and the Community'Colleges,_to talk'to them about the ad-

. vantagee of belonging to their societies, especially when one works,
without colleagues in the near vicinity.

.3. Have learners arrange to attend a meeting of a local organization.
Have learners find out the reason for the founding of the organiza-
tion, the membership of the organization, and the value the members
derive from belonging to the organization.
it

Evaluation.

Teacher -made test. Each le'arner will write five rules for operating any

group.

,ez;;torri;
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Level 10-12

GOAL: Developing. capabilities for carrying out civic responsibilities
at work.and in the community.

SUBGOAL 4: DevelOp understanding of relationship between responsibili-
ties and rewards in work and leisure.

Learner Objective'l: Each learner will be able to describe ways of main-
taining econamic,self-sufficiency in contemporary'

society.

Learning Experiences

1LEARNING EXPERIENCE A: (Bu9iness Education, Home Economics, Industrial
Edfication) P

, , 1. .

J. Have tearperltdtscuss the sjays avari.lable tolworIceq in copicalqpiF
1 society to save and.provide for economic self-sufficiency. Units

,

should include:

a. savings accounts (and what savings institutions do with the
money, to pay the interest)

b., federal and other civic bonds

c. mutual finds

d. stocksn corporations and utilities
de.

e. credit unions

f. 'real estate investments

g. investments in'art, diamonds, antiques

h. life insurance and retirement plans

2. Have learners disctss federal and state programs which provide for
public'support, such as social security,:aid to dependent children,
and, other welfare measures.

9,

3.

.

Have learners invite a banker to speak to the class'about ways to
insure that they use part of their future income to provide.for their

own econamic'self-sufficiency. Have learners piepare questions in
,

advance of -the visit. 1

..

1%! ..
.

. Have learners discuss careers. which are involved in help ng people
meet their need for financial planning to provide econ self-suf-

ficiency.

$
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LEARNING EXPERIENCE B: (Mathematics) P

(sample credit applications'from local stores)'

D. Have learners discuss ways in which people may forfeit money ity.
being unwise consumers.

2. Have learners fill out sample applications for credit:

3. Have learners determine the money necessary to buy a large purchase
od=credit vs. the amount needed to buy it in cash. Discuss when
buying on credit is necessary or useful and how it can be damaging,

LEARNING EXPERIENCE C: (Industrial Education, Home Economics, Business..4 41
it aucation) P

t **Ng 4 eh+

(Social Security application farms, 014 'forms)

1. Have learners read literature pertaining to Social, Security. Have
learners discuss costs, benefits, pdrpose, and an individual4s res-
ponsibility in obtaining a social securiC7 number.

s.

2. Have learners invite a resource person from the local Social Security
Office to speak to the class.

3. Present the concept of salary withholding, as in social security,
for the purpose of the system.

.

4. Have learners practice filling out forms in a neat,and accurate man-
ner. Then have them complete an application form for a Social Secu-
rity Card, if they do not already possess one, and mail it in.

5. Have learners examine income tax forms, and practice making out a
W-4 form..

(AdaP-Lad.frmn Official Occupational Skills' Program Handbook - Voca-
tional-Technical Education, A Handbook for the Occupational Skills ,

1Togram,for Special Education Students,, A971, Hawaii State'DeOart-
ment, Office of Instructional Services,'lHonolulti)

LEARNING EXPERIENCE Mathematics) p

1.. Have learners work on a career-related mathematics problem. For
example:
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compute interest on loans and investments;
calculate tax rates from tables;
balance checkbooks;
calculate money spent on credit on installment purchasing;
dojroblems in appreciation and depreciation, of value.

2. Have learners discuss, when doing these probleps, how a knowledge
ofthem contributes to self-sufficiency. Suggeit ways in which not
knowing how to do these things may costwthem money.

LEARNING EXPERIENCE E: (Social Studies, Home Economics, Business Educe-
_ "tion, Industrial Education) E

1. Have learners define the,differgnce between a s4aried worker and
a self-employed worker. Have learners name several examples of each
type of worker related to the course work.

2. Have learners discuss the advantages and disadvantages of both kinds ,
of work, and the relation of their career choices and preferences
Eo self-employment or salaried'work.

3.- Have learners aiRouss and list reasons why people work:,

4. Ask learnet :if they can Auggest advantages of economic self-suffi-
ciency vs, dependency. The following paints should be covered in
the discussion:, ,

,...
.

,
. .

,

,.:.-a.., encourage higher- standard of-living.
b: improve self-image and physical health

-=, c. become contributing member oflsociety
A. .have more freedom in.choice.of,livin. area, 4tsva,. .
e. hiVe less need for government mipport

(Adapted from Official Occupational Skills Program Handbook - Voce-
tional-Technical:=Education, A Handbook for the Occupational Skills
Progran'for Spec01 Education Students, 1971, Hawgii State Depart-
ment of Education,', Office of Instructional Serviced, Honolulu)

"e

Evaluation
f.

Teacher-made test. Eaoh learner will be able to answer questiohs design-
ed by the teacher to describe ways of maintaining financial self suffi-
ciency..

I

159 i cq



;

GOAL: Developing capabilities for carrying out civic responsibilities
at Irk an' in the community.

SUBGOAL 5: Develop.upabilities for making effective use of resotfrces
,and undeiSfand'relation of environment to work.

/-.
Learner Objective 1: Each learner will.' -be able to list or describe the

relation of occupations to conservation of. resources.

Level 10-12

Learning ExperienCes

,

LEARNING EXPERIENCE A: (Science)'--E

)

(reseeich books on occPpatiods and the environment,. scrapbOoks
maga4nes,.neWspamrs, pamphlets, at materials)

1. aveltarners develop crisis Posters. Each poster should depict a
ci -me- -air pollution, water pollution, waste disposal:rob-

.

lem or noise pollution problems. -

2, Have learners, in a discubsion, describe instances in the history
. of mankind when the occurrence of problems has stimulated the,de-

velopment of new careers or the modification of existing ones. For
example: occupations created by the-threat to wildlife 15 Anters;
game w?rdensi license ants, court personnel, and careers modified .

by an energy crisis: 'anstrtiction machine operators, airline workerq,
1

2.,
,-.. . . .k

gas station warkirgA 1, . ,t-

. 'It % ; .

',, rz7.% t;. 1
# .., . . . .

3. Haverihe dIAS!3 inV4stigaterlone MOre pf the present-envito4mental
, c.riseslto disctIer'whoat survival specialist" careers eti4t Oflare

..44eIrtg developed. dVide,,Igarngrs into teams; (a) One. team develops
...ttulvival Siiii'aliattmpltiyment Counseling Servile. ,Ealch learner

.b4cvoffiebunselbr.fof a diffgrent crisis area: (b) Other learners
A ible-play aome.survivaljpecialists. tarect leernas to ".z. -,

.

ptiClepa4#41ets; brochures, books, ?ImPlilmstrips that prtiVi.qat.
, informe4iop,airtke rape otirternati/es available Ad dlicusslciasi-

125.Q0icak,in terms.ofpast experience, training, ai4:intereatsi"
H64-amopnt of.r-edepation needed, and, the availabilliy-Ot cost of

itiOal trpiping. (c) 'Have pther,teame_visiOjacal,indUgfri.ea-
to interview4workgp who have.becofte .9r whg.ware biredspOgfically

,..as -9.ul*iyal-Spaccat,tits. 'For example,-in theater cotiditioping

fie .d tephniciansari-trained-to analyze water problems aril to dt7.:
.vejop-'*IrPatiVe,solutpiona,,,for bp4inesses,16ftdusteles and,indivi-'

.cluilF ,(4) Have diher.tesms,visit industries and organizations."-fl
1 ipeeisliming iqhapdling'One or more aspe!ctof the "environmental :-

crik10." eithcing-these:re..recycling pIanis,for,wrater,,glass; metal;

papecvand;sewagg.4 Have learners deveiop:,ift,occupational hanaook
for eaeh'industry and include'writtenreports otintervieWsi pamPh-

.lets,-g6pH4, ana chartl..tliey:tollect or make. '(e). Have 0411.er
: .4 , e''' .. 7 ' A ..

'.

,,,
..,..- %..." ,

11 igif; 4'.
/4 . r. . t k a 1 , ' .l
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team gathef information abodt inventors of pollution-control de- .

vices, politicians and writers involved in making people aware of.N
problems and in establishing ways and means of handling the problems,
volunteer and professional ecological organizations in the community.

4. Have learners focus on what individual workers.do, how they are train-
ed, how they feel about theirjobs, and what more they hope to do.,

LEARNING EXPERIENCE B: (Mathematics) A

(news reports estimating costs of.enVironmental improvement,
material for posters or charts)

1. Have learners consider the economics of environmental improvement.
Manytestimates of costs to government and industry have appeared
in the news.

2. Have learners compare and average out these reports, and-display
their. studies on posters and charts.

*"t ,,,,

(Adapted from Career Education Resource Guide, 1972, Gdderal.
Learning Press, Morristown, New Jersey).

LEARNING EXPERIENCE C: (Science) E

. (resource materials on environmental careers, for example; Opportd=
nitiesin Environmental Careers, O. Fanning, Vocational Guidance
Manuals)

Have learners read reference materials On environmental careers.

2. -Have learners prepare reports on one of the following topics,:

(a) A career which intereste'me in enyironmental 'control; e

(b) How the career I am planning relates to the environmental
crisis.

.f,"`

4.:k

, e

LEARNING EXPERIENCE D: (Mathematics) A

A

i' i. 'INve learners calculate` examples of the difference an individual can
Y .., .

.e 11ake% 4.1n,hi,s/her.leok role, in meeting the challenge of the environ-
,

..,.

4., . . . .
.4' . mental dr-igis, for example: . '

.. .. 1 , -.1! ,...i-

';
- . #

. -`'' . 2-,-k-t%.

',

. :
-

e
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(a) in industry, a worker may turn off power equipment when he/she is
Alia, not using it. They 'may figure the, amount of power saved, by

non-use of a particular machine for a given period of time,
1117

(b) in the home, a cook may use the oven to bake 2 things at once,
thus saving power in a measurable way. One may also reuse plas-

.

tiC bags,-avoid the use of disposable products, imd conserve -

water.

2. Have learners discuss why such habits of thrift orresources are
worth cultivating.

LEARNING ENERIENOE E: (Social Studies) p

1. Have learners translate and discuss the meaning of the phrase "apres
moi le deluge,",fitst used by Louis XV of France when he realized
that is afisfaction was prevalent in,his country. Suggest that
learn rs consider whether this phrase does not explain one common
attic de toward the environmental crisis.

r
2. ve earners give reasons why they are obligated to contribute to

t

.4,,,cisimir.,, nmental preservatioii, even,, if only future generationswill

0 i464enefit. _ '
& '

-7,-

I - `rte
3. 'Have 4arners thfnk of ways they dight:be able to do something to

,

prepae a better environmental lUtureA:-Havelearners state how

I
their occupational choice may be affected by the environmental cri-
sis. ; s,

. .

Evaluation

Teadher-made test,NesSay. Each learner will write a shortoubjective
essay on the occupational future in relation to the environmental crisis.

Criterion of acceptability determined by teacher.
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Level 10-12

GOAL: Developing capabilities for carrying out civic responsibility at
work and in the community. .

SUBGOAL 6: Develop ability to participate in various-kinds of civic
groups. t .

Learner'Objective 1: Each learner will be able to relate the value Of
cooperative efiorts,to the achievement of goals
for the common good.

Learning Experiendes

LEARNING EXPERIENCE A: (Social Studies) p

1. Have learners name in discussion things they value which cannot be
accomplished byindividual effort, but which must be accomplished
by cooperation. Have learners think of things they will be able to

. help with in cooperative ways in the future. Examples:

(a) quality, education for their children, where learners will be
able to volunteer their services in the schools, join the P.T.A.;
and run for school board.

(b) environmental protection, where learners will be able do volun-
teer in recycling projects and join pressure groups for needed

legislation.

2. Have learners invite speakers from local civic groups to speak on
community cooperative activities in Hawaii., Speakers should be asked
tojelate what civic groups exist, what, their purposes are, and what
kind of impact they have had on the community.

3. .Have learners think of goals they have for their future and how com-
munity cooperative activities might help them achieve. these goals.

Iv,

4. Have learners discuss the responsibility of each citizen to partici-

pate in such cooperative efforts.

LEARNING EXPERIENCE B: nglish) .13

(T. S, Eliot, "The Hollow Men.)

1. Have learners read T. S:%Eliot:s poem "The Hollow Men."

2. Have learners 4iscuss,the kind of sodietyrIahich is implied in the

poem. HaVe leArners contrast this with their own aspirations for a
societyn which people work together to achieve-their collective
goals.

163

.;



.

3". :Have learner discuss the passage:

' . f .
"In this last of meeting places .

1 We grope together'
And avoid speech' -.

Gathered do this beech of xhe tumid river."
.%

, N.

LEARNING EXPERIENCE C: (Business Education, Industrial Education, Home
. Economics) p A

,

1. Hayee learners state, in small discussiontroups, what their career
plans are. Have each learner answer the questio "What forms of
cooperation ;:4111 be neceitia:Y,to help you achie your career goals?"

2..,Have Jearners include in their responses a cooperative work setting
such as a repair shop, or an occupation which is highly dependent
upon another such as carpentry. Have Leirners conclude that they,
all will need to participate in some kind of cooperative eff9rt to
achieve their career goals.

.

LEARNING EXPERIENCED: (Mathematics, Industrial EdUcation, Home Economics,
Busineis Education) P

1. Have learners discuss the pio6lems of proyiding for their own finan-
cial security and retirement.' Have- learners list ways in which this
can be done. Have the lists include such methods' as social security,

-gavinge'aCCounts, credit-Unions, and insurance plans.

.2. Have learRers divide the'list into those methods which .are,coopera-
tive--credit unions;. Social Security, or group life insurance- -and
those,which...are individual -- savings accounts, stock purchases, and

real estate. Have learners conclude from the lists that-their fi-
namial security derives in large measure, from group membership.

LEARNING EXPERIENCE E: (Healt) p.

telephone directory, newspapers)

1. Havh learners state wiat the present avocational interests ares and
what hobbies they think they 11pursueafter.tffey'are Out of school.

2. Haye learners look up, in directories and newsp*hpers,IrOups devoted
to the pursuit of the hobboi.es which .interest them. A person who en-
joys garden work may. find asarden club; a,golf enthusiast may_find

. .

0,4,a golf club. .

R ";41r:
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3, H ve learners'state advantages of doing things, in groups of people .

w o are similarly inclined. ExaMpfesI one .earns of new techniques;

one may enter competitions; one has ,a camon'ground for friendships;
and one has feedback and criticism on one'sown activities.

44

,
Evaluation

C

-(0

.

r

°

° 1.

-r;.7,

.

re,

A

Each learner, will relate two values of cooperative efforts in ackieving

gcrals for cOmmon4goo4.,
.-----
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PART IIr. .

ilEPORT1OF PROJECT DEVELOPMENT

o

This part of the guide presents a des-

cription of the systems approach which
was used in planning and adMinistering
this project. Thedesign for the sys-
tems -model was formulated apart from

the project. operation.
. ,

;
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PART III

REPORTOF PROJECT DEVEIAMEpT

Thejlawaii Career Develop'i:gnt,ContiPuunicProjectwas initiated in
April, '1972 in response-to a re iftized'ieed:fOr a statewide conceptual
framework with implementing gui Ines'eor a cowrehensive program pf
vocational guidance and career developmepf.The project mission was the
design of .a Conceptual framewotk for a career development continuum from
Kindergarten through Grde 14, and the.product6n of durriculum guides Ja

for four grade levels: .Kindergartn to"prade'3, Grades 4 t9,6, Grades 7
. to 9, and Grades 10 to 12..-It is recQgnized that the omission of the

career development curriculum guide for Grades 13 and 14 constitutes a
major gap4in the total system design fop.deiivery of career development
experiences which meet the needs of children and youth in the State.

iUntil a curriculum guide in career developmenE for Grades 13 and-14 is
completed, the conceptual model of the,I.eareer...development continuum can-
not be implementeecompietgli.

A systems approach was itplemented in planning and conducting the
Hawaii Career Development Continuum Project. It was intended that by
,using a systematic approach in conducting the Project the result would,
b'e the accomplishment. of goals to meet the'ngeds of the learners and the
community by making'the best .possible utilization of available resources
at the most desirable cost-benefit ratios. It also was intended that the
systems approach.in conducting the Project would result in a unified
whole for delivery of career development to Hawaii'g schools. The deli-

very system incorporates teacher training, counselor greparation, adminis-

trator training, materials development, and a curriculum.

Implementation of the systems approach for planning and conducting
the Haskii Career Development Continuum Project wag accomplis ed by
adapting the generalized- systems model which was develo y Ryan

in 1965 and subsequently used by Ryan in connection with development...et

r models for vocational education, counseling and guidance, and correc-

tions. Ryan's generalized model is explained in detail in a number of`

publications, including the following:'

Systems design in the development of counseling and guidance,pro-
--, - grams. Personnel and Guidance Journal, 1970, -49, 39-45. (With ,

R. E. Hosford)

Educational management by systems techniques in corrections. ,\Educa-

tional Technology, 1972, 12, 18 -26'.

e , . - 14

Organization and administration of guidance services. Danville, I111.-

/ nois: Interstate Printers and Publishers, 1972. ..(With F. R. Zeran)
. . -..i

cess:

I

Implementation of the generalized model involved a.seven step pro-

1. Analysis o the xisting situation;

2. Establishment of a p ilosophy;

()
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3. Assessment of needs;

4. Definition of:goals, subgoals, and objectives;

5. Formulation of a plan;

t
6. Production and implementation of curriculum guides;

7. Evaluation of process and products.

A flowchart model showing the sequence and relationships of the
seven steps implemented in conducting the Hawaii Career Development Con-
tin-uum Project is given in Figure 5.

ANALYZE REAL LIFE ENVIRONMENT (1.0)

pection of Figure -S reveals that the first step taken was the
ana ysis of the real life situation. Action on the Hawaii Career Devel-
opment Continuum Project was initiated April 26, 1972. The first of Nay
all project resourdes were directed to making an analysis of the existing
situation. This involved identifying Gthe setting, determining the nature
of existing program and related training activities, and identifying the

characteristics of the target population. It was deemed essential to
determine at the onset personnel and programs related to career develop-
ment in the schools and the community; to determine the status and pro-
jections for the comprehensive guidance program plan; and to describe the
,needs and chafacteristics of the learner population. This was accom-
plished by gathering information from school personnel, teacher-counselor-
,aaministrator, training personnel, community groups, employer/labor orga-
nizations, parents, and learners. The result of this analysis was a
definition of the existing situation in Hawaii, so a system of delivery
of career development services could be built upon and integrated with
rograms already in operation.

The analysis revealed strengths and_weaknesses. It was found that
guidance in'the schools of Hawaii Wad been a matter of concern for sev-
eral decades. The State Department of Education and the State and Ter-
ritorial Legislatures had focdted attention on the guidance program and
counseling services over the years in an effort to lachteve continuing
improvement, to better meet the needs of the children and youth, and to
contribute to the 'social well-being'of the state.

The 1970 Annual Report of Program of Guidance, ,Counseling, and Test-
ing in the State of Hawaii eocumented the la of a statewide conceptual
framework for guidance and pointed to areas Weakness in counseling
services., The Program Bl anning and Budgetin System evaluation of guid-
ance showed major emphaii in counseling was being placed on individual
counseling at the cost of failure to reach all learners.;Little coun-
seling time was being devoted to liaison with agencies;--consultative

*
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CAREER DEVELOPMENT
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Figure 5
System for Conducting

Hawaii Career Development Continuum; Project*

*Adapted from generalized system model developed by T. A. Ryan. For

more complete description of the model, see:Edudational management by

systems techniques in corrections. Educational. Technology, 1972, 12 18-

26.
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-31

work with instructional personnel, grgup work, with learners to help them
i9 self..-Concept developrnnt, and educational and vocational decision-

O.

'ne

A 1971 Hawaii State Cyunselors association survey revealed that much
of the school time of the certified counselors was being used'in activi-
ties other .than counseling, consulting,_and coordination. The Interme-
diate nsk Force of the Youth Services Committee of the Mental Health
Association reported.in June, 1971 that (1) the description of the role
and function of counselor varied from state to district to school level,
and also varied from school to school; (2) the referral system was in-
adequate; (3),counselor knowledge of community agencies was uneven; and
(4) counselors wire devoting uneqUitable amounts'of time to "ndn-cOunsef-
ing related_ clerical duties. In May, 1972, in.testimony regarding pro-
gram planning and budgeting recommendations for guidance and counseling,
the Superintendent of the pepartment of. Education noted the need to devel-
op a statewide guidance programin educational/career development.

11,Analysis of the situation revealed lack of a strong articulation a
cross grade levels, and integration across disciplines was not complete.
The training and preparation of teachers, administrators, and counselors
were not completely related to the schOol 's,ituation and program activi-

ties. The Program-Planning and Budget System Evaluation revealed that
instruction and dissemination of edgcational and vocational information
were not adequate to reach all learAers. It was found that only 16 per-
cent of the intermediate schools and 26 percent of the high sdhOols
regularly provided units on the world of work in the curriculum.

Only 6,percent of the intermediate schools and 10 percent of the high
schools regularly included visitations to observe work 'situations. None
of We intermediate schools and only 13 percent of the high schools reg-
ularly had parent participation in educational/career conferences. In

the intermediate schools, only 3.percent provided regular instruction on
admissioni, financial aid, anti employment. None of- the intermediate
schobls regularly scheduled career' conferences.

The analysis revealed a lack of complete coordination of ser'ices
related to orientation; to educational and occupational requirements and
opportunities, ddspite the stipulation in the Upwati Foundation Program
for a-cRordinated and complete progr4 in these areas. It was found that
instruction, guidance, .and administrative functions,in the schools were
not totally integrated.'

.

The initkanalysis revealed that All learners in the state were
not being equipped with the knowledge, skills, and attitudes required
for maintaining healthy social relationships, achieying'self-realization,
implementing civic responsibilities, and becoming economically efficient.
Not all learners were developing the communication, interpersonal rela-
tionship, decision-making, occupational and problem-solving skills needed
for achieving satisfying and productive social and economic life roles:

//
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x The analysis revealed strengths as well as weaknesses. It was found

tha efforts were being made which coincided with or were compatible with
career development. A world of work vocational guidance program in ju-

nior high schools- was being'offered. Guidance units in secondary schools _

were being included, usually in vocational-technical courses. Elective

or required courses in guidance were being included in the secondary cur-
riculum in some hoofs. Curriculum guidelines were developed forupper

elementary and intermediate grades. Two resolutions passed in 1972, T.R.

97 and H. C. R. 16, recognized, the need.for a comprehensive counseling
and guidance program, which would include vocational-technical counseling
and occupational-college guidance. A comprehensive guidance program for
the stAtewasbeing de4eloped,by the Task' Force on Guidance and Counseling.

The analySis resulted in identifying many bits and pieces of career.
development.being implemented in programs of elementaryand secondary

schonls. The major problem was a lack 'of coordination. The need was for

articulation across levels and integration across areas. This analysis
of the existing.situation constituted the first step in implementing a
systems approach to conducting the Hay ,ii Career Development Continuum
Project, and provided the basis for designing_a conceptual model with im-
plementing guides which would build on the strengths of the existing sys-
tem and at the same time overcome weaknesses or bridge gaps inherent in
the operation.

ESTABLISH PHILOSOPHY (2,.0)

The flowchartxmodel in Figure 5 shows the second step of the Project

was the establishment of a philosophy. This resulted in the rationale

which is presented in Chapter.II. The essence of the philosophy is ex-

pressed, in a set of basic assumptions about the learner, the nature of

career development, effective interventions to achieve career development,

and the environment in which career development is realized. These as-
sumptions are:

Every individual has the right:to develop to the maximum his/her
capacity for considered risk-taking.

,Every individual has the right to clarify and refine his/her knowl-
edge about self and his/her aspirations through planned assessment
-and evaluation.

Every individual has the right to gain a clear undbrstanding of
careers, have an opportunity to explore career options, and be pre-
pared ,for career. implementation.-

Every individual haS the right for participation in various skill
activities befote making decisions concerning specific skill area.
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Every individual has the right to develop a clear understanding of
the relationship, between the eduCational process and career develop-

.

ment.

7.0\
Career development is a process of individual growth to!vocational
maturity and self-identity.

Career development is an ongoing process from infancy through ma-
turity.

Career development is subject to modification to facilitate the
development of self- and career-identity.

Career'development is implemented through career awareness, career
exploration and goal-setting, skill preparation, plaiement, and
follow-up.

04-Carper development is concern with self, civic, social, and eco-
nomic development.

T

2

Effective interventions focus on interaction of academic and voca-
tional education, guidance and work experience.

Effective interventions include inputs from learners, school person-
nel, parents, community groups, labor, industry, and business.

Effective interventions provide activities according to the individ-
ual's developmental level.

Effective interventions provide an opportunity to articulate facets
of particular jobs and to expand this knowledge to other careers.

Effective interventions provide an opportunity for participation in
group learning and guidance. ,.

\

Effective interventions are part of a total curriculum which is
totally.articulated and integrated% laterally across school and com-
munity, involving all departments, and vertically ftom pre-school
through adult education..1

Preparation for work is a major objective of education.

Rapid technological and social change will continue to make it neces-
sary to prepare youth and adults to use technology for the benefit of
the i dVidual and society.

Children and youth must be able t'o relate to the adult world of work,
\equipped to assume civic responsibility, 'capable of personal useful-

hess and satisfactiqn, and able establish and maintain social re-
lationships.
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ASSESS NEEDS (3.O

like third step (See Figure 5) in the systems approach to operation
of the Hawaii Career Development Continuum Project consisted of,,,,a needs
assessment.

. Any program must be developed to meet existing needs. It was essen-
tial :o determine what was, needed in order to make the ideal career devet-e
opment program become a reality. The needs assessment was made by pro-
cessing information from students, schosol personnel, parents, and communi-
ty groups CO determine the extent to which beliefs expressed% in the phi-
losophy were being implemented in the existing program of activities.

This was accomplished by comparing the existing situation, depicted
in the analysis of the real life environment (1.0) with the ideal situa-
tion, as conceptualized by the set of beliefs or assumptions establishing
the basic frame of reference or philosophy of career development (2;0).
When this comparison of real against ideal was made for Hawaii, a set of
needs emerged. 0

The needsifissessment revealed gaps in thOexisting vocational guid:
ance, vocational-technical education, and academic areas. There was a
lack of clear definition. of the counselor role. There was a lack of a
systematic structure relating administration,_instruction, and guidance
to produce career development for all children hand youthan the state.
Guidance was not geared to total person development. The system of edu-
cation in Hawaii was not tightly interrelated across disciplines. The"
articulation from level to level was not adequate. Learning activities
were not adapted to developmental levels of all learners. :The resources
of school and community-were not directed in a systematic fashion toward
achievement of career development goals. The selection of goals, analy-
sis of goals to establish priorities, and selection of most effi'tiit
and-acceptable strategies for achieving career development goals were not '
being done systematically. There was a lack of a planned program to sin-
tegrate and combine elements of self-appraisal, self-understanding, edu-
cational planning, academic preparation for-work, attitudes toward work,
and occupational exploration.

The HaOaii Foundation program for the public schools of the state
mandates that,each school shall, provide academia and occupational orien-
tation activities. This ideal was not being reaiized in all the schools.
Theopounseling services were constrained by lack'of a comprehensive plan
for Career development, lack of supportive instructional programs in ca-
reer development, and inadequate professional preparation and experience.

DEFINE GOALS (4.0)

The fourth step (See Figure 5) in the systems approach to the 'Hawaii
Career Development Continuum Project was the definition of goalsy The
definition of the. goals was accomplished by looking at needs, ana deciding
what.-must be accomplfshed.to satisfy.the assessed needs. -Goals were de-
fined to-reflect desired.outcomes in terms of both program and individual.
These broadly defined goals were translated to'subgoals'and objectives.

. -

4
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t
In'the Hawaii Careei-beVelopMent continuum'Projedt,.twO sets pf goals

.;,--

and objectives were define/1. The program goals were,expressed in terms of
x

the protect PUrpose, with implementfng_objeetives:..ffie'product goals were
definedlim terms of expected,outcomes-:for the individUais in grades K
through 1.4 who will experience theareer deVelbpment iriterientions,

7

r -
.

v:..
,

5

t,

Project goals'
.

- -.:1
. . .

Ihi4 program goals were defined by two major purposes with implement-

ing objectives:

1 s k
.1 .1

i . w

. .

Purpose).: Design Jf conceptual model for a careerdevelopme t continuum,

4
%.

Objective 1. To asSeSs present status and practices relating to ca-
reer development and vocational guidance, K-14, in Hawaii public schools.

Objective 2; To recliew and study latest developments and trends in
vocational guidance and determination of applicability of these elements

"to the Hawaii model.

Objective 3. To-study the existing organizational structure for vo-
. cational guidance and related practices to determine appropriateness for

inclusion in the Hawaii conceptual model.

Objective 4. To dValuate-the foundation program in terns of thA ap-
proach to vocational guidance and career development.

Ob ecti 3. ,,To ,Identify elements and relationsh-ips which combine

to create career development, a-14, continuum.

Objective 6. To synthesize elements into a statewide, systematic

career development model.

. Purpose 2: Production of implementation guides for career development,

. K-14 * .

* . .--
.

.

Objective 1. To identify existing curriculum guides and muIti-4edi&

approaches to career development learning. ....

Objective 2.; .To relate existing guides to the conceptual model of

career development. /

.Objective 3. Toentify elements for delivery systems of career
development at K-3, 4-6, 7-9, 10-12, and 13-14 levels.

Objective 4. To synthesize prototype curriculum guides for career

develoOmeut, E.-3, 4-6, 7-9,' and 10-12. Prototype guides for 13-14 will

be developed to complete the sequence.

Objective 5. To try out guides in selected situations,

0
Objective 6. To evaluate guided prior to frill scale impleTentation

developed through an iterative process of analysis and synthesis. A work

176

4



.. 1 .. -..

1.
;

. .
.1A ...., - 4," ' / %. . ,

t ..f. r.0- .; . , -,v,v

,
. .(k. ,6

. --,-. .i.
.

.

v ; .
z.

:-conference,hela in June 1972, .was devoited!to the,pitiartleftnitr
r.

on of '.'. ,;.,,

'goals and subgoa's of carept deVeloPmerii,tor4ha childien and, youth:of ':'

HaWaii; SubOibent work-sesSions,--devdtA teloperationalizing the'SUb-
goals, lesultekin the deal-Litton of, learner `objectives to' implement v. 4 -.:

- ; each subgoal. '
1 , _ ,

tt ,

i' t,,, .: . 6

i . ', . '. oy 1. Ve.,,,,..

Career, gevelppment gogft .: . =-'.
,..;, ).:.;_''')

':$ .

V,.
1 . .. f.; . , '

o ..... , I, )., ,---

Four gajor"goolobmpatible"With the framework of deyelopTenial tasks., !." *-

were identified as egseWol
.

to .thl)aohigvement,of a healthy career deyeTL,:'i''

opment '61 the individOW-l) aehieveMent of"seIf-realizaiion;, (2)-_ae46,: ;.

.,

-4
..opment of capability ai-Mairitain sociarrelationships; (3) development'or '

.-capabiiity to, fulfill divtcPresponsibil.ityi and (4) development of eapp;-'

pcity to achieve economiC:6ffiocieneyt,through prodticer and consumercOns umer. -roles. "

The :goals, subgoals, and objectives' developed for,the'five develdpInental

14,614-7(A,04-6,'7-9,.10-12, and 13-14, .ere'-described in Part I, Chapter

_ .

, .,

t 4.
.. i

FORMULATE -PLAN (5"O).(5.4
,

Inspection of/Figure.5.shows thefifth.'step in the 'systems approach to

the Agkaii Career Development Continuum Project was the identification and

evalUofion of alternativeg to .400mpllish the project purtroseS and objec-

tives. Once goals and objectives -were defined, alternative means for

achieving the deStiea outcomes" head tc be identified. The alternatives were

.evaluated in terms of 'doSti arid benefiv, so-the procedures most likely to
optimize ouEcdmes would be implehented... Inolformulatingta pan, it was es-
sential to consider resources as well as constraints in the existing situa-, .

tion. The idea was to make optim1up iltilizatioildfresdurces; andto find..

feasible was for overcoming obstacles.in the way:ok-,efficient project op-

eration. It was important to think, of tradeoffslibicfi.could be Mode. The

end result of formulating a plaslwes tge oisanization for delivering a

career development continuum 'to iliplement.p.fie pro4ft,goalg, sdbgoals,- and, -

objectives defined in 44).0 (See Figiter$2.5) to actrievgarger apvelcipment

of individual /earners in-the schools of HawaiA...:*F:Conceptual mociel aril

delivery system ddsign which were developed are-Oreseri"teoFin Facet 1, ch0-
,

ter III.
, Af

IMPLEMENT PROGRAM (6.0)

Examinatioriof Figure 5 reveals 4aven steps in the systemeApproach 4
4g

to conduct the Hawaii Career Development Continum.Project.. pg'fitst/five
..steps were completed betweeq May 1, 1972 Ond.December 31, 1972.--.,-The first 1

,.,

;.

'

=;-

efforts to carry out Step 6, Development and Implementation of the Prograj, '

began January 1, 1973. ,The,sixth step in the systems apprpoch.for delivery 4ii

of career develOpment services in Hawaii was concerned with og,rationalii: .0:"

rt

ing the plan dtveloped-in (5.0). In essence, th# first five sief56 werel,... ..
1 ,1

concerned with program development. The sixth step We's concerned wit
.

program operation, which was accomplished bycarrying odt.the activithlrt
.,

...
.

specified in the plan for delffv,pryof services. Thli'tntailed the design,-;1,,.jt-
,

of curriculum guides, and use of hardware, software?,methods, an teChnt- --_:;g;7,-

...quesaccording to the specifications in the guides. The dtveloement of -",-- -'? '1.'
, ..,

- /1 e
.

.' !/ '

A
.:0...411..

ti,,,..

air

t
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/

m4terials,and training of gersonnel will be accomplished in Phase III of
the Career Development Continuum Project. The development of prototype
curriculuw"guides,for levels K-3, 4-6, 7-9, and 10-12 was accomplished ,-

between January 1, 197 and 'June 10, 1974.

EVALUATE, PROGRAM (7.0) 4,

4 ,
Inipection of Figure 5 reveals that evaluation is the last step

the systems approach to,program operation. Evaluation is the_process_of
assessing the effectiveness or worth of a, planned intervention. This is

vY accomplished by determining the 9ctent to which a purposefully contrived

,.
program achieves'itS objectives, and by relating the achievement of ob-
jectives to program variables. Evaluation points, up strengths and weak-
nesses in the program, and 'pinvidesthe basis for continuing improvement

. Both summative and formative evaluation are essential.

In the Hawaii Career Development Continuum Project; evaluation is

.Nr -
built into the delivery systemdesign to provide for a) continuing moni-
toring of the career develOpment interventions in the schools, and b) di-

trt's

-.Pict...and continuing revision of curriculum guides. The career development
c6tinuum is eva],atea in terms of its effectiveness in preparing children

.

and'ybuth-of HaWaii to befully functioning, productive members of society.
Thd040e individualswho he'Ve achie/ed self- fulfillment, are capable of
Mintz'n;ing self ane deliendents, are responsible to the demands of citi-

- zengnik And are capable of establishing and maintaining healthy social
.relptlionehips. The career fielelopment, curriculum is.designed to achieve

bi this through implementation of a career development continuum extending
- ; .... .,

it ac 00,, levels From Kinargartet through trade 14"Since no single school
or'SeitfiC.ares is rebronsible,for the entire process, evaluation of the

,:-,,k.

V,1 ,;*f effectivenessfof- t'he curriculum,sequires dontinuiqg evaluation of 1). in-

/ , '''!putaA..to the` ystem4 2)- theprocess of planned interventions, 3Youtputs
... -.-. 'X' '41'0v /the sys , ,Snd'4) long-tegroutcomes of.the system.

r :tt '''' ..1

'.'........
..!,r''

f The measurement of inputs is made prior to imphementing the curriculum

, .

And
ift"a school situation. TbesemeasurA4nts establish the knowledge, skills,

a a , And attitudOs or val4s related to 'career development which the /earners
...

,-

have befoie the Ourriculure-is intpauced. Other input factors which are
.

measured include educhtional resources allocated to implement the curri-
culum needs, regOuAes and employment opportunities in the community.',

,,,.

, "A
- . f 4

,

.--- The evalu#tion ok,process is made at each stage of the curriculum;.

K-3, 4 -6, 7 -9,, 10-12, It indlaaesra4pg o4tbe content, methods, tech- '

,

- Oques,,liardwat, software, community participation, and information dis-
,seminaEion, The cu4iculumgpidep, ,are evaluated on the extent to which
the guides are coilsideredCworthWhile to us% adequgte'in oontent coverage,
eas'y tounderstand easy to use, and releyant.tocareer development.

oir:,
l

' b . * .'1' t
., .

. Outputs are knowlgdge; skills, and attitudes of learners ae,they pro-

gress through thesystem. The outputs from the.caNer development curri-

r;-
e

hulum'are the knowledge,,skills, and'aftituiles deWie
inputs to the next

d 0 the career de-

velopthent SUbgoals. The outputs from one level*blevel.

'Outputs from the K-3 level,bacome the inputs to the.4-6 level;
outputs from the 4-6 lever become inputs 'to the 7.79 level; outputs from
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.

the -7 -9 level become inputs to the 10-12 level; and outputs from the 10-12

level become inputs to the labor market', leve1.13-14, or higher eduCation.

At each level measurement or evaluation must be made,. at theconclusion
of-the _career develOpNent curriculum for that level, to determine the kpowl;
edge, skills,. and attitudes of the reamers in relation to the4"Subeoals of

career development.

Odtcomesare the lbng-terb results of career deve
interactions 64f iiutputa.:%A.tifttire-nvironment, and are
the success with which theandividuals cope wifhthe e
comes.refer to the total careerbdevelopment.curriculum.
career development curriculum shouldbe job'success, job
knalfulfillment, meeting one's responsibilitites as ,a
.tainihg healthy social reaationships/in the home, on t

community. at 4

They are the
d An terms of

t. Out-
tcomes of a
action, per-

zen, ,and main -

ob, and in the

F
. .

Evaluation is 0process, not a singleevent:. process extending

over-any period of time demands coordination and logical organization.

Evaluatiorris based on information collected tlirough'use of standardized

instruments, informal tests, observation, oor interview. the information

Is intended to give an idea of what actually.exists, and this is compared
against the desired outcomes'as defined by-the program goals and object-

ives. Evaluation isdesigted td direct future changes, developments, and
improvements, and provides, the basis ofor decision-making.

Categories of inflmmation relevant to evaluation of input, output,

and process have been defined for the''Career DeVblopment Continuwiproject
and iiclude'the following:

1: Input and,.output variablesn Darner knowledge, pills, and

attitudes

KnOwledge of .self

Knowledge of:*areei's,

Knowledge of career optionA.s

Understanding de-cision-making in-ocets
Understanding relationship ditween education and work

Understanding occupational classification
Understanding the importance of rules atd regulations

Skillin making realistic career chaicei-
gkill in goal-setting
Skill in value-clarification
Skill in job-ieeking
.Skill in interpreting feelings of otherWin a group
Appreciation for-the worth and dignity of. work

2. Process variables

4... Teacher, participation
Counselor participation
Parent participation
Administrator participation
Community par icipation .
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4

Facilities
Hardware '

SoftWre,
rogram content 4 . /
thodS. andiPtchhiquesS

T } ,e

sources rom which information can be gathered include

q

4
Learners
eachers ."

C unselors
4

'Administrators
parents
Employers

Tile instruments and techniqdes for collecting information inclide:'

Oral quizzes for learners in Kin ergo to Grade 3, to ,

measure knowledge, skills, and ttitudes
Objective tests for learners in Grades 4 to 12, t.asure

knowledge, skills, and attitudes
Questionnaires td measure participation of teachers, counse-

lors, administrators, parents, and community
Questionnaires to rate facilities
Questionnaires to ratehardware and software.
Questionnaires to assess program content.
Qdestionnaires to assess methods and techniques
Questionnaires to measure time

Evaluation of'Career Development Continuum Phases I and II
, t31

Evaluation of Phased I and II of the' Hawaii CareeriDevelopment Conti-
nuum Project was made through self - evaluation and outside audit..to. deter-
mine the extent to which the purposes were achieved. Two pdrposes we
defined for the Project: 1) development of a conceptual model; and 2)
designing of prototype'curriculum guides for kindergarten to grade 3, :

grades 4-6, grades"7-9, and grades 10-12.

Continuous evaluation is a necessary and important factor in adhiev-
ing the ,goal of aiding learners in becoming fully functioning persons
capable of realizing successful. career development, and must continue to
be an integral part of the Hawaii Career Development Continuum. .,

Evaluation of Conceptual Model

An objective, outside. evaluati.o f the conceptual), mOde'l was made_by

two independent evaluatorb. ,Additi 1 self-evaluationwas Made by
team of three project staffeMemberd. Evaluative-criteria were defined
as: 1).quality of conceptualizing ideas, and 2) adequacy of presenting

"'the model. An objective rating form was completed by each evaluator.

ti
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Evpluationresults,and comments were analyzed and formed the basi for ",

.,)revision of tRe conceptual model by'project 'sten members.'

E'Valution- of-CUrriculvm lipuides

. The four prototype curriculum gUides were 'Mot tested At' all grade

levels insithree school settings in Hawaii: Kaimuki, Koyiawaena, and Wai- *

anae. A total of'4(rteachers and counselors participated in theepilot

test. Pilot t.est results were returned to project staff, who invldrn,

analyzed the results, and incorporated refinements-and 'revisions into

the four curriculum gudeN

The results of the outside and self - evaluations were Combined with
_results of the.pilot test and were used to make adjustments and revisions.
Ph the suiwals, objectives, learning experienct, and measUrdment pro-

4ceflures 'specified in the prototype guides.
.
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The apperidites contain 'three Seotioris:.

AOistings of sources for obtaining ma-
texioals to implement.ca'rer development
learning experiendqs; b) a glossary of
terms; a c) a subje5t index.
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APPENDIX A-1

CAREF.1 EDUCATION BIBLIOGRAPHY

IL

Listed below are some of the many career education resources available
today. This is not a comprehensive listing of available materials, but
it does include some of the most utilize'd and useful resources available
to teachers. Whenever po sible, ordering information and prices, effect
ive in June, 1974, have b en included.f.

American Institutes for R4search in Behavioral Sciences. Career 4011ca-

Lon: An annotated bibliography for teachers and curriculumnevel-
opers. ERIC Document Reproduction Service, P. O. Box 0, Bethesda,
Maryland (Order No. ED 073 297), 1973, $13.16.

American Vocational Association. Career development: K-14. American
Vocational Journal, 1969, 44, (entire issue).

. ,
,

American Vocational Association. Career education: A realistic apprais-
al of this promising Incept. American Vocational Journal, 1972,

, 47, (entire issue).
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APPENDIX

CAREER 'gDUCATION PERIODICALS

Abstracts of,Instructionaf*:
Materials in Vocational and
Technical Education (AIM)

The Cente for Vocationai and
Technical Education

The OhioState University
1900 Kenny Road

' - Columbus, Ohio 43210

American Education ($4.50/yr.)
Superintendent of Documents

U. S. Government Printing Office
Washington; D. C. .20402

American Vocational Journal ($4.00/year)
American Vocational Associations, Inc.
1025 15th Street, N. W.
Washington,,, D. C. 20005

,

Business Education Forum
National` Business Education Association
1201 Sixteenth Street, N: W.

Washington, D. C. 20006 9'

Beacon Magazine
Sturgis Printing CoMpany

537 Ahui Street. .

Honolulu, 1Liwaii 96813

Career' Education Digest ($10.00/yr.)
Education Properties, Inc.

P. O. Box DX
IrVine; C 'alifornia

ti

Career Education News ($3.00/yr.)
McGr$w Hill Institutional PUblications
230 West Monroe Street
Chicago,,

Career World ($2.95/yr.)
Curridulum,Innovations, Inc.

;501 Lake' .Forest Avenue
Highwood, Illinois 60040

* Prides effective June, 1974.

A-17
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.Industrial Education ($5.50/yr;)
"CCW.Professional Magazines
-Box 1616 -

Riversig, New Jersey 08075

Inform'

National Career Information
Center

1607 New Hampshire Avenue, N.W
Washington, D. C. '20pQ9

Illinois Career Education Journal
1035 Outer Park Drive
Springfield, Illinois -62706

Manpower ($7.50/yr.)
Superintendent of Documents'
U. S. Government Printing Office

;Washington, D. C. 20402 .

Monthly Review
Bank of Hawaii

.

Financial Plaza of the Pacific
Honolulu, Hawaii 96813 -

Qccupational Outlook Quarterly

i
($1.50/yr.).

U. S. Government,Printing Office
Divisionof Public Documents
Washington, D. C. 20402Di

Science d"
American Association for the

Advancement of Science
1515 Massachusetts Avenue
Washington, D. C. 20005



APPENDIX A-3

CAREER EDUCATION KITS AND GAMES 4'

The,Aoro-Rosen Career Guidance Series

(grades K-12)*
Arco Publishing Coffipany, Inc.

, 219' Park Avenue, S.

New Yovk, New York 10003

$59.95

I

Business Careers Kit (grades 10-12)
Houghton Mifflin Company
Dept. M
110 Tremont Street
Boston, Massalhusetts 02107

Career 'Development (grades 7-14)

Educational Development'Corporation.-
P. O. Drawer 1007
Lakeland, Florida 33802

$25.00

Career Exploratory Kit (grades 7-12)
Houghton Mifflin Company
Dept.' M

110 TremontiStreet
Boston, Massachusetts 02107

Career Game (grades ).-/14)

Educational Development'evelopment Corporation
P. O. Drawer 1007
Lakeland, Florida 33802

$78.50

Career Info ation Kit (grades 9-12)

Science 'Research Associates ,

1P0 Punaho4 Street, #101
Honolulu, Hawaii 96822

$246.00

,1
pAT Career lanning Program

(grades +T -12)

The Psychological Corporation
304 East 45th Street
New York, New Yollk 10017

$125.00

s.

Deciding: A Leader's Guide

(grades 7-9)

,Publication Order, Department
College Entrance Examination,

Board
Box 592
Princeton, New Jersey' 08540
$2.00,

Desk Top Career Kits
(senior high - $125:00,
junior high - $114.00)
Houghton Mifflintompany'
Dept. M
110 Tremont Street

Boston, Massachusetts 02107

Developing U7derstanding of
Self and Others (DUSO) Kits
(grades K-4)

American Guidance Service, Inc.
Publighers Building ,

Circle Pines`, Minnesota 55014

$95.00

Dynamic Consumer Decision-
Making (grades 9-12)

Educational and Consumer Re-
lations Depthment

J. C. Penney Company, Inc.
Avenue of the Imericas
'New York, New York 10019

.focus on Self-Development
(grades K-6)

Science Research Associates
1710 Funpou'Street, #101
Honolulu, Hawaii '964.22 e

Hello World! (drades 7=12)
Field Educational Publications,

-Inc.
1423 Ala Aolani Street
Honolulu,' Hawaii 96819:

*Suggestedi grade le'els follow each title.
Prices efWective June, 1974. -
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A Highway to Work.and Play ( grades K -6)

McKnight Publishing Company
Dept. EB
Box 854

Bloomington, Illinois 61701'

$32.00/level - 6 levels

Job EXperience Kits (grades
Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822
$140.00

-1

Life Career Game (grades 7-12)
Educational Materials Center'
Palo Alto Unified School District
25 Churchill Avenue
Palo Alto, California 9430
$6.00

Motivation for Career Success
(grades 7-12)

Education Achievement Corpdration,
.P. O. Box 7310
Waco, Texis 76710

Occupational Exploration Kit
(grades. 9-12)

Science Researc Associates
1710 Punahbu St et, #101
Honolulu, l4awaii 96822.
$123,00 *"

Professional Careers Kit (grades 10-12).
Houghton Mifflin Company
Dept. M
110 Tremont Street
Boston, Massadhusetts 02197_,

$75.00

Search .for Values '(grades 9 -12)

Pfloum/Standard
38 West Fifth Street
Dayton, Ohio 45402
$45.00

Widening Occupational Roles Kite
(WORK) Program (grades 6-9)

Science ReseeAch Associates
1710 Punahou,Street, #101
Honolulu, Hawaii 96822
$180.00

ss.
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APPENDIX A74 ,

/

SOURCES FoR OBTAINING INFORMATION ON SPECIFIC OCCUPATIONS

This section is divided into tWo 'parts:
of the commercially available materials
tions; Section b lists, by occupational
from which information can-be obtained/

.

Section a SOURCES OF INFORMATION 0

- "."."....,A-axeexvInformation Kit"
Science Reidarch,Associates
1710 Punahou Stteet;'4101
Honoluld,, Hawaii 96822'

'$232.00-

"Career Profiles" (450 careers)
, Vocational Biographies, Inc.

-, Sauk Center, Minnesota 56378

$180.30 ,
'Career Resource Bibliographies"
National Career Information Center
1607 New Hampshire Avenue,.N. W.
14ashington, D. C. 20009
$25100/annually

Concise Handbook of Occupations
J. G. Ferguson Publishing*Comgany
Six 'North Michigan Avenue
Chicaga; Irlinois 60602

_$21.95'

A Guide to Occupations in Hawaii
Christine Saiaguchi.(ed.)
Career Information Center
707-A Waikamilo.Road
Honolulu, Hawaii
(841-4555)

Handbook 3f Jut Facts (300-careers)
Science search Associates ,'

1710 pullphod Street,. #101

.Honolulu, Hawaii 96822

$5.60

I

-
. t<

ection a lists titles of some
ealing with specific Occupa-

cluster, some of,the organizatIon`s

SPECIFIC OCCUPATIONS

"Occup dome]: Briefs" (80 careers)
Scien Research Agsociate6
17i0 Punahou Street, #101
Honolulu, Hawaii 96822
$41.50/annually

"Occupationar Profiles"
(14;000 careers) :

Johnson Publishing CoMpiany
:428 South Wilbur
Mesa, Arizona 85202
$25.00

,On The Job (65 careers)
J. G. FergusOn Publishing Company

* Six North Michigan Avenue
Chicago, Illinoiq 60602
$7:t95

4

"Popeye the Sailor Career
Awareness Booklets"

King Features-.
235 East 45th Stteet
New York, New York 16017

15 booklets, $ .25/each
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ion b SOURCES OF INFORMATION ON OCCUPATIONAL CLUSTERS

AGRI-BUSINESS AND NATURAL RESOURCES
I,

American Dairy Association
20 North Wacker Drive
Chicago, Iilindis 60606 .

American ForestryAAssOciation
1319 ,Eighteenth Street,'N. W.

Washington, D. C,. 20036. r'

o

American National Cattleman'S Assoc.
1001 Lincoln Street
Denver, Colorado 80201

American Society of Agronomy
'677 South Segoe Road )

Madison, Wisconsin 53711

American Society of Animal Science
39,Shetidan Avenue
Albany, New ,York 12210

American. Veterinary Medical Association
600 South Michigan, Avenue
Chicago, Illinois 60605

National Association'of County
Agkicultural Agents,

506 County Administration Building
Want4','Ge?rgia !30303

Nhtional Dairy Council .

111 North Canal:Street
Chicago, Illinois 60606

National Wildlife Federation
1412 Sixteenth Street, N. W.

' Washington, D. C. 20036

, Soil Conservation Society of America
'7515 Ahkeny Road

Ankeny, 1 a 50021

BUSINESS AND OFFICE OCCUPATIONS

Accounting Careers Cotincil
National Distribution Center
P. O. Box 650, Radio City Station
New York, New York 10019

American Institute of C.P.
666 Tifth Ayenue
New York, New York 1001

American Statistical
S10 Eighteenth SCree

Room 703
Washington, D. C. /20006

sociation
N. W.

Institute of Life Insurance
277 Park Avenue .

New York, Ne brk 10017

National B siness Career-Center
3839 Whit Plains Road
New York New York 10467

Nation Business Education
Association

P. 0, Box 17402,
Washington,, D. C. 20041

-

Na,tional Secretaiies Association '

616 East 63rd Street
Kansas City, Miss 64110

/-National Small Business` Asso-

/ fciation 0

/ Education Committe
1225 Nineteenthttreet, N. W.
Washington, D.C. 20036

I . ,
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Office Education Association
20, Leland, Avenue,

Columbus, Ohio 43214 °
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COMMUNICATIONS AND MEDIA

Advertising Federation of America
655 Madison Avenue
New York, New York 10021

American Association of AdVertising
Agencies, Inc.

200 Park Avenue
'New York, Ntw York' 10017

American Newspaper Publishers
Association

, 750 Third Avenue
New York, New York 10017

American Photoengravers Association
166 West Van Buren Street
Chicago, Illinois 60604

American Telephone and telegraph
195 Broadway,
New'York, New York_ 10002

Communications Workers of America
1925 K Street; N. We
WAshingtoil, D. C. 20006

Graphic Art Industry, -Inc.
Education Council
4615 Forbes Avenue
Piftsburgh,\PennsylvAnia 15213

National Alliance of'Television
Associations

5908 South Troy Street
Chicago, Illinois 0629

1,
t-

National Association o'f ,BrdadCas.fers

1771 N Street, N. W.
Washington;'.- C.' 20036

Newspaper ,Comics Council, Inc:

10016
260 Madison Avenue

. New York, New York
A

Printing Industries of-America,
4 20 Chevy Chase Circle, N. W"
Washington, D. C. 20015

.* ,
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4'
Professional, Commercial and

Industrial Markets Division
Eastman Kodak ompany
Rochester, Ne Xork -14650

Professional thotographers of
Aktica, Inc.

1090 Executie Way
Des Plaines, Illinois '60018

Sigma Delta Chi .

Professional Journalistic
Society

35 East Waker Drive
Chicago, Illinois 60601

CONSTRUCTION '

Associated General Contfactors
of America, InF.

1957 E Street, N. W.
Washington, D. C, 20006

American Society of Civil
Engineers

.345 East 47th Street
New York, NeW York 10017

General Building Contractors
Association, Inc.

#2 Penn Center Plaza, Suite 1212
Philadelphia, Pennsylvania 19r02

National Electrical Contractors,
Association . .

1220 Eighteenth Street, N, W.
Washington, D. C. 20036

Painting and Decorating Con-,

tractors Association of AMerica
2625 West Peterson Avenue

'Chicago, Illinois ,60605

I c.

I

NationiI Societlf. of Professional

Engineers *.

2029 IC Street, N. W.

Washihgton, D. 0: 20006

,

t.
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CONSUMER AND HOMEMAKING EDUCATION ,

American,Home Economies Association
1600 Twentieth Street, N. W.
Waintton, D. C.' 20.009

4

National Consumet Finance Association.
1090 Sixteenth'Street, N. W.

Washington, D. C. 20036

ENVIRONMENT 4

Americ'ah Association of Nurserymen,-Inc.
835 Southern Building
Washington; D. C. 20005

American Congress on Surveying and
Mapping

Wopdward Building
Washington, D. C. 20005,

Ametican Forestry Ask)ciation
1319 18th Street, N. W.
Washington, D. C. 20036,

American Geological Institute
2201 N Street, N. W.

s Washington, D. C. 20037

American Meteorological Society
z.-'45 Beacon Street

Boston, Massachusetts 02108 '

American Society for HOreiculture
Science

P. O. Box 109
St. Soseph, Michigan 49085

American Society-of Range Management'
Box 133302
Portland,.Oregon 07213

Association of American Geographers
1146 Sixteenth'Street, N. W.
Washington; D. C. 2 0036

Botanical Society of America
Department of Botany
Indiana University
Bloothington,;Indiana 47401'w

fl() A-24

a

Bureau of Land Management
Denver Service Center .

Federal Center Building 50
Denver$ Colorado 80225

'National Recreation and Park
Association

1700 Pennsylvania Avenue, K. W:
Washington, D. C. 20006

Soil Conservation Society.of.

7515 N.'E. Ankeny Road
AnkenY) Iowa 450021

,



FINE ARTS AND HUMANITIES

American Ceramic Society
4055 North High Street
ColuMbus, Ohio 43214

American Music Center
2109 Broadway,' Suite 579
New,York, New York 10023

American Society of Composers,
Authors and Publishers

575 Madison Avenue
New York,,. New York 10022

*At Directors Clut
488 Madison Avenue
New York, New-York 10022

National Art Education Association
1201 Sixteenth Street, N. W.
Washington, D. C, 20036

,
National Societyof Interior
Designs, Inc.

, 157 West 57th Street, Suite 700
New, York, New York 10019

Retail Jewelers of AMeKican',-Inc.
1025 Vermont Zvenue, N. Y
Was4ington, D. C. 20005'

A=25

HEALTH

.

American Academy of Pediatrics
P.°O. Box 1034
Evanston, 60204

.American Association for Health,
' Physical Education and

Recreation '

1201 Sixteenth Sixeet
Washington, D, GF '20036

.

American Chemical Society
1155 Sixteenth Street, N. W.
Washington, D. C. 20036 0

American Chiropractic ASsbcia-
tion

2200 Grand Avenue
Des Mgipes, Iowa 52804

American Denl,al Association
Council on Dental Education
211 East Chicago Avenue
Chicago, Illinois 60611

American Dental Hygienistl
Association

211 East Chicago Avenue
Chicago, Illinois 60611

American Iristitute of chemical
Engineers '

345 East 47th Street'
New York, New York 10017 0,

American Institute of Biological
Sciences ,

3900 Wisconsin Avenue, N. 14%
Washington., D. -C. 200164'

American Institute of Physics
335 East 4501 _Street

New York, New 'York 10917

American Medical Association
53) North figiborn Street
Chicago, Illinois. 60610

ran

Q

ti

i



`

HEALTH (continued)

American Occupational Therapy
Association

251 Park Avenue South
New York, New York' 10010

American Optical Company
/

Box 1
Southbridge, Massachusetts 01551

American Optometric Association
7000 Chipewa Street

'St. Louis; Missouri 63119

American Osteopathic Association
212 East Ohio Street
Chicago, Illinois 60611

American Pharmaceutical,
Association

1156 Fifteenth Street, N. W.'
Washington, D. C. 20005

Amerfdan'Podiatry Association
3301 16th Street, N.'W.
Washington, D. C. 20910

American Psychological Association
9650 Rodkville Pike A

Betheseda, Maryland 20014

American Society for Microbiology
1913 I Street, N. W.
Washington, D. C. 20006

American Society for Pharmacology
and Experimental Therapeutics

9650 Rockville Pike
Bethesda," Maryland 20014

American Society of li;logical
Chemists

6950 Wisconsin Avenue, W.

Washington, D. C., 20014

American Society of Clinical'
Pathologists

Registry of Medical Technologists
P. O. Box 4872
Chicago, Illinois 60680

A-26

American Society of Medical
Technologists

Hermann Professional Building,
Suite 1600

Houston, texas 77025

American Speech and Hearing
Association

Washington, D. C. 20014

National League for Nursing
10 Columbus Circle
New York, New York 10019

Manufacturing Chemists Assq-
ciation

1825 Connecticut-Avenue, N. W.
Washington, D. C.. 20009

National Commission for Social
Work

Two Park Avenue
New York,'New York 10016

WO'
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HOSPITALITY AND RECREATION

American Association for Health,
Physical Education and Recreation

1201 Sixteenth Street, N, W.
Washington, I). C. 20036

American, Hotel and Motel. Association
221 West 157th\Street

"New York, NewYork 10019

MANUFACTURING
.

The Aluminum Association
420 Lexington Avenue
New'York; New Yori,10017

Anerican Society of Tool and
4' Manufa"ctUring Engineers

20501 Ford itiad

Dearborn, Michigan 48128

National Recretion 'end Park XSsociaeion
. 1700 Pennsylvania Avenue, N. W.
,Washington, D. C. 20006 ':--

'National Restaurant Association
1530 North Lake Shore Driv,e

Chicago, Illinois 60611
,

United Airlines
Director of /Personnel
P. O. Box 66100
Chicago, Illinois 60666

, Western Airlines
Customer Service
P. O. Box 92005
World Way Postal Center
Los Angeles,'California 90009

4.

*

tt

A-27

American.Pharmaceutical
Association

2215 Constitution-Avenue, N. W.
Washington, D. ct 20006

Manufacturing Chemists,Asso-.
ciation 4

1825 Connecticut Avenue, N. W.
Washington, D. C. 20009

The-Metallurgical Society'of
AIME .

345 W.East 47th Street
New York, New York- 10017

S
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MARKETING AND DISTRIBUTION

American Apparel Manufacturers =,
Association, Inc.

200 K. Street, N. W.

Washington, D. C: 200'06

-American Management Association
'American Management Association

Building
135 West 50th Street
New York, New York 10020

American Marketing Association
230 North Michigan,Avenue
Chicago, Illinois 60601

National AssociatioNof Purchasing
Management

. 11 Park Place.
New York, New York 10007

$

Retail Selling"
C. Burns Marvil
Department -of Public Instruction
Dover, Delaware.

7
Rochester Institute of Technology
Box 3404 .

Rochester, New York 14714

Sales and Marketing Executives
International

630 Third Avenue
New York, Ned York 10017

Sears Consumer Information Services
Public Relations, Dept. 703
303 East Ohio Street
Chibago, Illinois 60611'

2( 33

4
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MARINE SCIENCE

American Fisheries Society
1040t'Washington Building
15th Street and New York

Avenue, N. W.
Washington,

American Society for Oceano-
graphers

Marine Technology Society
1730 N Street, N.' W., Suite 412
Washington, D. C. 20036

PERSONAL SERVICES

Associated Master Barbers and
Beauticians of America

-

219 Greenwich Road.
Charlotte, North Carolina 28211

National Beauty Career Center
3839 White Plains-Road
Bronx, New York '10467

.National Committee on Household
Employment ,.

1346Connecticut_Avenue, N. W.
Washington, 2003t

National Hairdressers and
'CoimetolOists Association

175 Fifth Avenue .

New York, New York 10010

4 .
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PUBLIC SERVICE

Forcerorde Recrpiting Office
1311 Kapiolani Boulevard.
ionoful, Hawaii 96814,

Ameridan Bakers Association
1700 Petnsylvania AvenUe,'N. W.
Washington, D. C. 20006,

American Bankers Association
Banking Education Committee
90 Park Avenue.

-Itlew; York, New York, 10016

AmeridadHoteland Motel
Association .

221 West 57th Street.
New York, New York 10019

'Yu

.

American Libriary Association.
50 'East HVron Sbreet:-

Chicago, ,Illinois_ 60603

American Red Cross'
17th and D Streets
Washington, D. C. 20006

Army Recruiting Office
821 Mililani Street
Honolulu, HawaLi 96813

InteTnationarAssociation of Chiefs
of Police

1319; Eighteenth Street,, N. W.

Washington, D. C., 20036 z

Internatidnal
Fighters

'905 Sixteenth
Washington, D

Association 'of Fire

Street, N. W.

. C. 20006 .

Marine Corps Recruiting Office,

' 1136 Union-Mall, ROold 105

Honolulu, Hawaii 96813

National Association of Real

.Boards

Department of Education
155 Eait Superior St4et
Chicap, Illinois, 60611

Estate

National Cdsumer Finance
'Association.., r

1000 Sixteenth Street, N. W,
Washington, D. C. -20036 -

\National Institute of pry.-

Cleaning
.p09 Burlington Avenue,,,_
Silver SiSrings.,..-Maryland-091 Pt-

c

National-Restaurant-A§sociation
1530,North Lake Shore'Drive -
Chicago, Illinois 60611

Vational Funeral DirectOrs
Ass'Ociation

135 West Wells Street
Milwaukee,Wisconsin

.

NAvy Recruiting Office
Bethel Pauahi Building, Rm, 300°

"Honolulu, Hawaii 96813

ok
SoCiety'of Fire Protection
'Engineers ,

60 Datterymardh Stet
Boston, Massachuset'is 02110

o.

.

U. S. Civil gervit.Commisvion
Eighth and,F-St;ets, N. W.

Washington,T. C. 20415

A
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'TRANSPORTATION

AirTranspbrt Association of
America

1000 Connecticut Avenue,
Washington,. 'D: -:C. 20036

American Institute,0 Aeronautics
and Astrr5nauts ' ' -*

1290 Avertge "of the imeridas °

New York, NeWtork lot 9

.-
Amer_ican Truce ation
1616 N Stnee I .E44 *11.14

Washingon, 'it36

Autonlohile Manufac8Arers

A'ssociatinn

Automotive Infomation
320 New Cente'T

Detroit, Michigan $202

Automotive Strvice Induslry
AssociatiOn /

230 North Michigan Avenue
Chicago, Illinois 60601

4 49
Federal Aviation.Administration
'Department of.Transportation

-/Wnshington,.D. C. 20590 '

'Natinna Automnbil 'Dealers Association
2000 K street, N. W.-

Washington,f,,D.,O.

=

United` Airlines
1r'

Director-of iersonnel"
P. 0. Box,66f00.

Chicago; Illinois 60666

Western Airlines °

Customer'. SerVice ...

P. 0.Box 92005.
-L-,,

WorldWax Postal Center
Los Angeles, Califdtnia 90009

'A-30
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APPENDIX

SOURCES 0 CAREER EDUCATION BOOKS, PAMPHLETS 'AND LEAFLETS

AFL-CIO
815 16th Street, N. W.- Y,

Washington, D. C. 20006

American Collectors Association 1/40

4040 W. 70th Street
Minneapolis,-Minnesota 55435

Aderican College Testing Puh-

lications
330 East Washington Stteet
'Iowa City, Iowa 52240

American Institute of Physics
335 East 45th Street
New York,, New York 10017

American MeteoVological Society
45 Beacon Street 4
Chicago, Illinois 60611

'c
'Atlantic, Little and Brown
Boston, Masachusetts

Behavioral Publications, Inc.
2852 Broadway
New York, New York 10025

Benefic Press,
10300 W. Roosevelt Road
Westchester, Illinois 60153

B'nai B'rith Career and
Counseling Service

1640 ,Rhode,._ Avenue, N. W.

Washington, D. C. 20036

Book Jobbgri,Hawaij. Inc.
805.,Queen,Street

,Honolulu, 'Hawaii 96813.

4

R. R. Bowker Company
' 1180 Avenue of the Americas

New York, New York 10036

44r-

Califorpia State Department of

Education
Sacramento, California .95814

-Career Edtipation Center,
dale Independent School
District,

3706 Roosevelt-,

San Antonio, Texas 78214'

Career Information Center
7,014i'Waiakamilo Road

Honolulu,,Hakaii 96817

(841-4555) .

Careers Inc.,
'P. O. Box 135
Largo, Florida 33540

The Channings
Box 552
Marion, Massachusetts 02738

Chelsea House Publishing
Company, Incorporated

159 East Tremont Avenue
Bronx, New York 10453

Children's Press, Incorporate
1224 West Van Buren
Chilcagb, Illinois 60607'

1College Entrance Examination

oard
888 Seventh Avenue.
New York, New York' 10019

Cooperative Extendion Service*;",
University of Maine

ti
Orono, Maine 14473.

A -31
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.Coward, McCann, and Geoghegati

Incorporated'
200 Madison Avenue
New York, liew,York 1'6016..
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Cribben,& Sdxton Company
11100 Edison
Chicago, Illinois 60131

Dell Publishing Company, In-
. .corporated*

750 Third Avenue
New:Ypr New York .10017

Dodd, ,Mead and Company,-In-
do prated

412..,Patk 'Avenue, South

New York, New York 10003

',Doubleday and Company In-
,

conporated, School and Li-

-.
brary Division

Garden City, New York 11530

Education Achievement Corporation
P..0. Box 7310
Waco,. Texas 76710

J. G. Ferguson Publishing Company
-Six North Michigan Avenue
Chicago, Illinois 60602

Field Educational Publications,
Incorporated

142.3 Ala Aalani Street

Honolulu, Hawaii 96819

General-Learning Press
.250 James Street
Morristown, New Jersey 07960

Guidance Associates
,1872 New Jersey Street

- Costa Mesa, California 92626

Harcourt Brace & World Incor-
porated
757 Third Avenile

New York, New York 10017

A-32.

Harvard University
School of Education
Cambridge, Massachusetts 02138

Hawaii Employers Council
26182 Waiwai Loop

Honolulu, Hawaii 96819 .

Hawaii State Department of
Education

1390-Miller Street
Honolulu, Hawaii 96811 r

Hawthorn Books, Incorporated
-70 Fifth Avenue
New'York, New York 10003

Hill & Wang
19 Union Square West,
New York, New York 10003

Honolulu Book Shops, Ltd."N
1027 Bishop Street
HOnolulu, Hawaii' 96813

Houghton Mifflin Company
2 Park.Street -

Boston, Massachusetts 02107

University of Hawaii
Manpower Development and

Training
1040 South King Street
Honolulu, Hawaii 96814

Hunter PublishiAg Compdny
Winston-Salem, North Carolina

27100..

Indiana University Press.
Indiana Univeraity
Bloamington,,Indiana--4740,1

Information Services, Inc.
Rochester, New York 14609 .

Instructional Dynamics
Incorporated,

166 East Superior Street
Chicago, Illinois 60611



The Int erstate Printers and Pub-
lishers, Incorporated

19 North JacksOn Street
DanviAle, IV.inbis 68132,

Charles A. Jones Publishing Company
4 Village Green, S. E.
Worthinron,.0hio 43085

King Features,
Education` Division
235 East 45th Street
New York, -New York' 10018

Alfred A.Knopf, Incorporated
201 East 50th Street
New York, New York 10022

Little, Brown,.and Company
34 Beacon Street
r,Boston, Massachusetts 02106°14

ntf

Lippincott Company
East Washington Square -

Philadelphia, Pennsylvania 19105

Lono Incorporated
743 J. Waiakamilo Road
Honolulu, Hawaii 96817.

Los Angeles City Unified School
District

P. O. Box 3307
Los Angeles, California 90051

Lothrop, Lee, and Shepard Company
105,Madison Avenue-
liesiYork, New Yoik 10016

Macmillan Company, Publishers
'$66 3rd Avenue
New York, New York 10022

Mafex Associates, Incorporated
'Johnstown, Pennsylvania 15904

McGraw-Hill Company, Incoiporated
750 3i'd Avenue'

New York, New York 10017 -

IP

David McKay, Incorporated
'750 3rd Avenue
New York, New York 10017

McKnight Publishing Company
Route 66 and Towanda Avenue
Bloomington, Illinois

Miami Dade Junior College
Miami, Florida J33132

Milady Publishing Corporation
3839 White Plains Road
Bronx, New York 10467

Minnesota State Department
of Education, Vocational
Technical Divisibn -

Centennial Office Buildinh
St. Paul, Minnesota 55101

William Morrow & Company,
eP Incorporated , .

105 Madison Avenue
New York, New York 10016

National Association of Motor 44r

Bus Owners
1025 Connecticut Avenue

. Washington, D. Q. 20036

National CareerInformation
Center

160/ New Hampshite Avenue, N.W.
Washington, D. C. 20009

National Center fore_cdupational
\Education
NOrthjarolina State University
RAlefer, North Carolina 27607'

Ohio State University
The Center for Vocational and

Technical-Education
19.00 Kenny Road

Columbus, Ohio 43210
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University of OklahOma
Department of Education
Norman, Oklahoma 73069
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. ,pmori EducatiOnal Sepices
1350 South Kihg, Rodm, 301
Honolulu, Hawaii 96814 .

Oregon State Department Of Edu-
cation

Salem, Oregon 97301

G. P. Putnam's Soni /'

200 Madison.Avenue

New"Yorl, New York 0016

The RonaldPress ompany
79 Madison Avenue.
New York,. New York 10016

Hy. Ross, Ltd.
Room 224, HOnolulu Merchandise
Mart Building

Honolulu, Hawaii 96813

Scholastic Book Services
259 East Erie Street
Chicago, Illinois 60611

Superintendent of Documents
U. S. Government Printing4Office
Washington, D. C. 20402

Charles C. Thomas, Publish4r
301-27 East Lawien0-Avenue,
Springfield, Illinois 62703

University.of Hawaii
Honolulu, Hawaii 96822

The Viking Press Incorporated
625 Madison Avenue
N ew York, New York 10022

Vocational Guldance Manuals
235 East 45th Street
New York;; New York 10017

Walston & Company, Incorporated
169 South _King Street
Honolulu, Hawaii 96813

Franklin Watts, Ineorporated
Subsidiary of .'Grolier

845 Third Avenue
New York, New York. 10022

-#

West Virapia State!teard of
Vocational Education

.Vocaonal-Division
Charleston, West Virginia 25305

Western Publishing Company
850 Third Avenue
New York, New York 10022

'Wonder-Treasure Books, Incor-
..

porated
1 Madison Avenue

Ne* York, New York .10010-
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World Publishing Company
2231 West 110th Street
Cleveland, Ohio 44102
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APPENDIX A-6

DISTRIBUTORS OF CAREER EbUCATION FILMS,'FIIMSTRIPS,
SLIDES AND TRANSPARENCIES ',.

Listed below are companies which have eduCational films, filmstrips-,
slides, or transparencies available for rental or purchase.* Following

the list of companies is a sample Ifsting of filing availatle from some

of the companies. Most companies will send a catalog v:hiCh lists titles
and purchase or rental pricee upon written request.

Companies locatedi_in Honolulu are Indicatedndicated by double agterisks (**) for

ease of use. I ;. $ ,

.'

1

v.

SECTION 1

ABC Media Concepts
1001 N. Poinsettia Place
Hollywood, California 90046

A. B. Dick Co.
5700 W. Touhy Avenue

Chicago, Illinois 60648

Ac decoy Films
7478 N. Seward Street
Hollywood, California 9003.8

ACI Films, Inc.
35 West 45th Street'
New York, New York 10036

Addressograph Multigraph Corp.

1200 Babbitt Road
Cleveland, Ohio 44117

AEBAC Inc.
500 Fifth Avenue
New York, New York 10036

AFL-CIQ'Film Division
815 Sixteenth Street,, N. W.
Washington D. C. 20006

. ,

Aims Instructional Media Services
P. O. Box 1010
Hollywood, California 90028

Alemann Films
" P. O. Box 76244

Los Angeles, California 90005

ALESCO - American Library and
Educational Service

404 Sette Drive,
Paramus, New Jersey 07652

,

All American Productions and
Publications
O. Box 91

Greeley, Colorado 80632

Alpha Corporation of America
115 Gaylord Street
Elk Grave Village, Illinois 60007

The Aluminum Association
750 Third Avenue 1

New York, New York 10017

*Also see Educators Guide teFree Films and Educators Guide to Free
Filmstrips available from Educaots Service,.Inc., Randolph, Wisconsin

53956. 4

A-35

q

210



American Zook Company
55 Fifth Avenue

New York, New'York 10003

American Educational Films .

331 North Maple Drive
Beverly Hills, California '90210

American Hospital Association Film
Literary

840' Noith Lake Shore rive
Chicagog Illinois 6 611

AmeriCan roleum I stitute
1271 Avenue-of the Oricas
New York, New York 10020

Anti-Defamation Lea
315Lexington Aven
New York, New Ybrk 10016

ue of B'nai B'rith

'Argus.Films
801 North Sewatt Street
Los Angeles, California 90000

Associated Educational Materials
14 GlenwoA Avenue
Raleigh, North Caroliria 27602

Associated Films, Inc:
600 Madison Avenue

114W York, New York 10022

The Athletic Institute
805 Merchandise Matt
Chicago, Tinois 60654,

Atlantis Productions,
1252 La Granda Drive
Thousand Oaks, California

Audio-Tutorial Systems
426 South Sixth Street
Minneapolis, Minnesota

Audio-Visual'Center
College'of Education
University of M ipe

.Orono,.Maina 0 73

0.

C

1

S

' Audio-Visual COnSultationTureau."
Wayne Stateliniversity
Detroit, Michigan 482f2

AV-ED Fil s
7934 San f Monica Boulevard
Los Angel*, California 90046

> , ,

A-V Explorations, Inc:
505 Delaware Avenue
)311\\\ffalo, New York q4202

Avid Corporation
10 Tripps Lane
East Providence, Rhode'Island 02814

11 r

Avis Films, Inc.
2408 West Olive Avenue
Burbank, California 91506

-

Bailey Film Associates
11559'Santat Monica 4oulevard

Los Angeles, California 90025

Bank Street College of Education
103 East 125th Street
New York, New York 10035 '

Bear Films, Inc.
805 Smith Street
Baldwin, New York. 11510

Bell and Howell Co.
Audiovisual Products Division
7100 North McCormick Road
Chicago, Illinois 60645

Benchmark Films, I.
516 Fifth Avenue

91360 New York, New York 10036

Berkey.Manhattan
222 East 44th Street

55415 New York, New York 10017

evir
,r . 4

1f Beseler Company
219 South Eighteer Street
East Orpnge, New ersey 07018
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0 I BNA Films
5615 Fishers Lane:
Roc1yille, Maryland 20852

Boaustow Produdtions._

' 1610 Butler Avenue
West Los Angeles, California 90025

Stahley Bowmar Co., Inc.

4 Broadway .

: Valhalla, New York 10595

Milton Bradley Company
Springfield, Massachusetts 01101

Brandon Inteiftational Films, Inc.
221 West 57t1k Street

New lork0Vdt.i York 10019

Brigham Young University
Departmea of Motion Picture

Production
Provo, Utah 84601

Bro-Dart, In.
1649 Memorial-Avenue
Williamsport, Pennsylvania 17701

Buckingham Enterprises, Inc...-
160-08 Jamaica Avenue .

Jamaida, New York 14432

CCM Films, nc.

866 Third Av nue .

New York, New York 10022

Cenco Educational Films
2600 South KostneeAmenue''
Chicago, Illinois 6q623

- .

Center for Mass Communication
Columbia University Press
440 Wasp 110th Street.

. New York, New York ,10025

Centron Edutational Films
1255 Post Street, Suite 625
San Francisco, California 94109

Churchill)Films' . -

662 North Robertson Boulevard
Los Angeles, California 90069

Civic Education Service
1733 K Street, N. W.
Washington, D. C. 20006

Charles Cahill and Associates, Inca

P. 0. Box 3220
Hollywood, California 90028,

Carlton Films c,

0

2870 Bartells prive 4

Beloit, Wisconsin 53511.

Carman Educational Association, Ltd.'

Pine Grove, Ontario
Canada

Cirousel Films, Inc..
'1501 Broacktay

New York, New York 10036

Cathedral Filmstrips for Education
2921 West Alameda Avenue
Burbank, California 91505

Clasgroom Film Distributors,%Inc.
5610 Hollywood Boulevard
Hollywood, California 90028

Classroom World Fioductions
P.'0. BOx 2090
Weigh, North Carolina 27602

Colonial Films,,Inc.
752 Spring Street, N. W. 4e.

Atlanta, Georgia 30308 ?

Communications Films
870 Monterey Pass.Road
Monterey Pgrk, California 91754

.

Contemporary, Films, Inc.

267 West'25th Street
New York, New York 10001

Cooper Films'and Records, Inc.
Cooper Building
Winchendon2\Massachusetts 01475

Copley Productions
7776 Ivankoe Avenue
La Alla, California, 92037

.14
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Coronet Instructional'Materials
65 East South Witqr Street
Chicago, Illinois '6064,1,

Counselor Films,...Inc:

1422 Chesnut Street '

. Philadelphiail!ennsylvania J9102.

Creative Visuals
P. 0. Box 1911

,.34 Spring, texas 79720

Current Afiirs Films
527 Madis Avenue
New York, ey York .10022

1
......,.i.

Curriculum Materials Corporation
_119. South Roach Strett

" Jackson, Mississippi 39205

Curtis Audio-Visual Materials
Independence Square
Philadelphia, Pennsylvania 19105

Data FilmS
2625 Temple Street
Los Angeles, California 90026?"

4..

Davidson Films -

1757 Union Street
San Francisco, California 94123

Demco Educational Corporation
...J. 0. Box 1488

Madison, Wisconsin 53701

** Ealing Flares

2225 Massachusetts Avenue-
Cambridge,.Massachusetts 02140

Denoyer-Geppert Co.
5235 Ravenswood Avenue
Chicago, Illinois 60640

Walt Disney Educatidrial Materials!Co.
800 Sonora Avenue
Glendale, California 91201

1

Doubleday Multimedia
1371 Reynolds Avenue 401'

Santa Ana, California 92705 4
6

z

DuArt Film LabitriatorieS'

245 West 55th Street
Nes York, New York 10019

41

2

or contact

Film Services of Hawaii
742'Ala Moana Boulevard
Honolulu, Hawaii 96813

Eccentric Circle Cinema
P. 0. Box 1481
EVanston, Illinois 60204

Educational Activities, Inc.
P. 0. Box 392
Freeport, New York 11520

Educational Audio-Visual
Pleasantville, New York 10570

Educational Dimensions Corporation.
P. 0. Box 488
great Neck,New York 11022

Educational Film Library Associa-
tion, Inc.'

250 West 57th Street
New York, New York 10019

Educational Filmstrips
P. 0. Box 1031
Huntsville,-Texas 77340

Educational Media, Inc.
106 West Fourth Avenue
Ellensburg, Washington 98926

Educational Media Laboratories
4101 South Congress Avenue:
Austin, Texas 78745 ill

EMC Corporation
180 East Sixth Street
St. Paul, Minnesota. 55101

Encyclopedia'Britannica Education
Corporation

425 North Michigan Avenue
Chicago, Illinois 60611
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Enrichment Teaching Materials
71 East 23rd) Room 1817
New York, New. York 10010

Essenti.il Education
Huntsville, Tdxas 77340

Eye Gate House, Inc.
146-01 Arch6r Avenue
Jamaica, liew; York 11435

Farm Film Foundation
142 M Street, N. W.
Washington, D. C. 20005

**Field Educational Publications, Inc.
1423 Ala Aolani Street

Honolulu, Hawaii 96819

-.Film Associ's
11014 Santa Monica Boulevard
Los Angeles, kalifornia 90025

**Films,,Inc.
1144 Wilmette Avenue

Wilmette, Illinois 6D091
or

716 Cooke Street
HOnolulu, Hawaii 96813

Filmstrip House, Inc:
432 Park Avenue, South
New York, New York 10016

Fleetwood Films, Inc.
34 Macquesten Parkway S.
Mt. Vernon, New York 10550

Frith Films
1816 North Highland Avenue
'Hollywood, California

GAF Corporation
140 West 51st Street
New York, New York 10020

General Learning Corporation
250 James Street
Morristown, New Jersey 07969

Ginn and Co.
125 Seaond Avenue
Waltham, Massachusetts 02154

Grqphic Curriculum, Inc.
619 West 54th Street

'Net7 York, New York 10019

Grolier Educational Corporation
'845 Third Avenue

New York, New

_Guidance Associates
1872 New Jersey Street
Costa Mesa, California 92626

Halewyn Films
106 John Street
Toronto, Canada

..
Hamson Films

- 0555 Mason Avenue
Chatsworth, California '91311

Handel Film Corporation
P. 0. Box 69680
Los Angeles, California

Harper & Row; Inc,

49 East 33rd Street
New York, New Yol: .10016

Hasler Pictures
1737 North Whiteley
Hollywood, California 90028

Holt; and Winston, Int.

383 *illon Avenue
New York, New York 10017

**Hopaco Stationers
604 Ala Mpana
Honolulu, Hawaii 9§813

Houghton Mifflin Company
110 Tremont Street
Boston, Massachusetts 02107

Imperial Film CoMPany, Inc.
4404 South Florida Avenue
Lakeland, Florida 33803

.
Independes. Film Producers

Company .

334 East Green Street'
Pasadena; talifornia 91101
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Instruction Media Company
P. O. Box 185
Green Lake, Wisconsin 54941

International Communication Films'
1371 Reynolds Avenue
Santa Ana, California 92705

International Film Bureau, Inc.
332 S. Michigan Avenue
Chicago, Illinois 60604

Kaiser Products
Box 7101
Colorado Springs, Colorado 80907

Kimberly-Clark Corporation
Life Cycle Center.
Neenah, Wisconsin 54956

King Screen Productions
"320 Aurora Avenue, N.
Seattle, Washington 98109

Knowledge Aid
16633 West Howard
.Niles, Illinois 60648

Leatning Corporation of America
711 Fifth Avenue
New 'York, New York 10022

Lerning Through Seeing, Inc.
8138 FoothillBouievard
§...4nland, California 91040

Library Filmstrip Center
3033 Aloma

Wichita, Kansas 67211

Life Education Program
Time-Life Building
Rockefeller-Center
New York, New York 10020

Life Educational' Prpductions
262 East Fourth4treet
St. Paul, Minnesota 55101

Long Film Slide Service:-
705 Fairmount Avenue . .

El Cerrito, California, 94530

'**Lono, Incorporated
743 J. Waiakamilo Road
Honolulu, Hawaii 96817

Mass Media Associ4tes, Inc.
2116 North Charles Street
Baltimore, Maryland 21218

, -

**McGraw-Hill Films
'1414 Dillingham'Boulevard, Rm. 205
Honolulu, Hawaii

Mead Educatidnal Services
245 North Highland, Avenue, N. E.
Atlanta, Georgia 30307

Media Fair
20 West 43rd Street
New York, New York 10036

Media Five Film Distributors
10,11 North Cole Avenue
Hollywood!, California 90038

MediS Plus, Inc.
60 Riverside. Drive
New York, New York 10024

- -- ,.Media Systems Corporation

256-wel3,t Main Street

MorristoWn.. ,New Jersey 08057

"Merchandiser Film Products
419 Park Avenue, South
New York,-New York 10016

Metropolitan Visual Products, Inc.
453 West 47th Street
.New Yr?rk, New York 10036

Miller-Brody Productions, Inc.
342 Madison Avenue
New York, New York 10017

Milliken Publishing Company
611 Olive Street
at. Louis, Missouri 63101

Modern Learning Aids.
12.12 Sixth Avenue ,

New York, New York 10036-

A-40



4'4

Modern Talking, Picture Service, Inc.
'1212 Avenue of the Americas
New York, New York 19036

Nasco
Ft:Atkinson, Wisconsin. n538

National Aeronautics and Space
Administration

Code FE
Washington, D. C.

National Audiovisual Center (GSA)
8th and Pennsylvania Avenue, N. W.
Washington, D. C. 20408

National Career Consultants, Inc.

9978 Monroe
Dallas, Texas 75220

National. Film Board of Canada
680 Fifth Avenue
New York, New YOrk 10019

f

Natibnal Instructional Television
4

Center
Box A
Bloomington, Indiana 47401 '

NBC Educational Enterprises
30 Rockefeller Plaza
New York, New York .10020

Neubacher-Vetter Film Productions
1750 'Westwood Boulevard
Los Angeles, California 90024

The New York Times Library Service
229 West 43rd Street
New York, New York 10036

OIDMA, Ltd.
P. O. Box 3868
Centerdale, Rhode Island 02911

Olympic Film Service/
161 West 22nd Street
New Ybrk, New York 10011

140mori's Educatiohal.ServiceS
1354. South ipng Street, Room 501

Honolulu, Hawaii 96814 .

4.

k

PACE International Corporation r

12444 Ventura Boulevard
Studio City, Ca/ifornia 91004

PAMI Learning Sy stems

P. O. Box 163
Collinsville, Illinois 62234

ParentS' Magazine-Films, Inc,.
52 Vanderbilt Avenue

York:, New York 10017

Pat-Dowling Pictures
1056 SouthItobertson Boulev_ard

Los Angeles, California 0000'

PathescoPe Educational 'Films, I nc.

71 Weyman Avenue
New Rochelle_, yNew York '10802

Perennial Education, Inc.
1825 FilloW,Road
Northfield,,Illinois

Popular Science Audio-Visuals, Inc.
5235 Ravenswood Avenue
Chicago, Illinois 60640-

Prism Enterprises, Inc.
200 Ease 23rd Street
New-York, New York 10010

Professional Arts, Inc.

P. O. Box 8484
Universal City, California 91608

Psychotedhnics, Inc.
1900 Pickwick Avenue
Glenview, Illinois 60025

Pyramid Films
P. O. Box 1048
Sania'Monica, California 90406

Ravell Educational` Systems
1216 Fifth Street
Santa Monica, California 90401

RMI Film Productions, Inc.
4916 Main Street - . .

Kansas City, Missouri 64112
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R. O. A. Films
A1696 North Astor Street
Milwaukee, Wisconsin 53202,

Sales :Communications Systems
110 East 59th Stree.t
New:York, New York 10022

-"%
Sanderson Films, Inc.
1501 south West Street
Widlita, Kansas. 67213

Schloat productions, Inc.
Palmer Lane, West
,Pleatantville...New.York 11501

.Scholastic Audio- Visual

50 West 44th Street
New York, New York :1006

**Science Research Associates; Inc.
259 East Erie Street
Chicago, Illinois 60611

or
-

1710 Punahou Street, Suite 101
Honolulu, Hawaii 96822

Scott Education Division
20 First Street.

Chicopee, Massachusetts 01020

Shorewood, Reproductions, Inc.
724 Fifth Avenue ,

New York, New- York 10019

Sigma Educational Films
.P. O. Box 1235'.

`ZStudio City, California 91604

Singer Company
30 Rockefeller Plaza
New York, NeWflork 10620

S - L Film Productions
5126 Hartwick Street

Los,Angeles, California 90041

SoCietylor Visual Education, Inc.
,1345 Diversey Parkway
Chicago, Illinois 60614

-

**Stand4rd Oil Film Library
.227 MOkaue'a

Honolulu, Hawaii

Stanton Films
7934 Santa Monica Boulevard'

Loa Angeles, California 9004.6'

Sterling Educational Films
241 East 34th, Street

New York, .New York 10016

4 -

Synchronez Corporation
8220 North Austin Avenue
Morton Grove, Illihois 66053

Taylor Associates
Hawk Drive-

Lloyd Harbor, New York 11743

Teaching Films, Inc.
2,518-North Boulevard
Houston, Texas. 77006

Teaching Technology Corporation
P. O. Box 3817
Van Nuys, California 91407

Technamatic, Inc,
16 Sintsink Drive, East.

Port Washington, New York

Technicolor, Inb.
1300 Frawley Drive
g8sta Mesa, California p627.

Teleketics-
. 1227 South Santee Street
Los Angeles., California 90015

Thorne Films,. Inc..

1229 Univer4ty Avenue
Bckplderu, Colorado- 80302

t

.

Time-Life Films
o 4 West 16th Street

New York, New York, 10011

0
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TRAFCO
1525 McGavock Street'
Nashville, Tennessee 37203

Trans-World Films,, Inc.
/332 South Michigan Avenue
Chicago, Illinois- 60604

J 0

Trend Films Corportioh

Los Angeles,4California

Troll Associates
East 64 Kidland

P. 0. Box 69680
:90069%

Para 4llew Je ?sey. 7652

Tweedy Transparenges
208 Hollywood Avenue-

' East ,Orange, New Jefsey 0701'8

United,'ProdUctions of America'.

600 Madison Avenue.
New fork, York 13902'

U. SAurean of Mines,
r .

CStreet between 18th and 19th, N.4.
Washington, D. C. '.20006

U. S. Governkent Film Service
U. S. Offic of Educatiori

Laborator,ies.

245 West 55th Street .

New York, New York 16019<

UnitedTranspareficies, Inc.
P, 0. Box 688 _

BinghaMton, New York 1390.2

'United World' Films-
2001'South Vermont Avenue,

Los Angeles; California 90007
Walden Film Corporation

Universal Education and VisUal Arts, 153 Waverly Place
221 Park Avenue, South " New York, New York 10014.

New York, New York 10003 '

4b.

Urban Media Materials, Inc.
P. .0. Box 133

Fresh.Meadows, New York 1136'5

Valiant Instructional Materials
Corporation

237 Washington Avenue
Hackensack; New Jersey 07602

Video.Tran, Inc.'"
520.0 WestLake '
Glenvie, Illinois 60025

Viking Press
625 Madison Avenue .

New York, NeW..York 10022

Visual Education Consulfants, Inc.
2066 Helena Street
. MadiSon, Wisconsin 53701--

VigUal Materials, Inc.
2549 Middlefield'Road
Redwood City, California 94063

Visualcraft-, Inc. --.

12842 South Western, Avenue
Blue Island, IllinoiS ,60406

Vocational.Films-
iltuclid Avenue a
Park Ridge, Illinois 60068

"

VocaCionil Guidance'Films-
Des Moines, Iowa ;50360

VPI...Color Center.

410 East 62nd Street
New York, New York. -10021

.

'

Univeraiey, Microfilms:,
300 Zeeb Mad
Ann nArhora Michigan 48106

.Warner iroth'ers,
666 Fifth Avenue r
New York, New York 10019
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Westernyublilhing Company, Inc.
Education DiVisioi
1220 Mound Avenue
Racine, Wisconsin 53404

'Wegtern Video-ITV,
1541 North Vine Street,
Los Angles, California 90028

Weston Woods Studios, Inc.
Weqton, Connecticut 06880

Wexler Film Productions, Inc.
801 NorthSeward Street
Allentown, Pennsylvania 18101

John Wiley and Song, Inc. /
695 Third Avenue
NewrYork, Vew York, 10016

Winstead 'Brothers

AVADivision
330-Pine Avenue

1..t Beach, California 90812

vr

t.

Wombat Productions, Inc.
.

J.
.

87 Main Street
. ,.

Hastings -On- Hudson, New York 10706
-

'Xerox Films
High Ridge Park
StaMford, Connecticut 06904

ti

C
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SECTION 2

fl

0

Listed below are sample films/filmstrips from companies listed on the
previous pages, Suggested grade levels are indicated for each- film or
film series.

*Purchase Price V.

1. ACI Films, Inc.

a. "When I Grow Up I Can Be",series (r6rmri films)
(Grades K-6)

1.' "I Can Be A Builder"
2. "I Can Be A Community Service Worker"
3. "I Can BeA Food Processing Worker"
4.' "I Can Be A Hospital Worker"
5. "I Can Be A Mechanic"

2. Centron Educational Films

(16mm filMs) (Grades K-6)
a. "Women at Work" ,

-b. "Manufacturing Jobs"
c. "Medical and Health' Jobs"
d. "Service Jobs"
e. "Construction Jobs"
f. "Wass Media Jobs''

;

.-
3. Doubleday 'Multimedia

a. Careers in the 70'8 series (16mm or 8Mnffiims)
(Grade's 7-12)

1. ',"Making A:Choice"

2. GovernmentServ,ices"
3. "Health; :Services"
4: -.''General Services"

5.- "Agri-Nsiness"
6. "Clerical"

. Education"
8. "Techniciags"
9, "Conitruction".

JO. ,"Communications"'
'11. -"Mechanical"'
t2. "Sales°.

13. "Lepure Industries"

4. !Baring Filmsl(Grades K-6)

a. '"The Family"~ (6 filmstrips)
b. '"Oomgmnity Services" 49 film-loops
c. "Urbad Ecoldgy",-0(10

f)
* Prices effective, June; 1974.

A-45

$159.00
150.00
150.00
150.00
150.00

$150.00
150.00
190.00

150.00
120.00
150.00

t$188::00

98.00
98.00

98.00
98..00

98.00
.98.00

98.00
98.00
9§.0O
98.00

$ 54.00
224145, ,

-249..50
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5. Films, Inc.

Purchase Price

, -

a. The Dignity'bf Work series (16mm films) (grades 4-6)

1. "Ambulance Aid" $200.00

2. "Clerical Workers"' 200.00

3. "Librarian" 200.00
4. "Market Inspector" 150.00
5. "School Lunchroom Workers" ' 190.00

6 "Sewage Treatment Workers" 190.00

7. "Zoo Keeper" 200.00

b. Career Exploration series (16mm films) (grades 9-12)

1. "Newspaper Careers"
2. "Architectural Careers"
3.,( "Textile Industry Careers"

"Opthamalic Careers"
5. "Marketing' Careers"

6. "General Insurance Careers"
7. "Modeling Careers"
8. "Cosmetic Industry Careers"

(all eight titles may be.-rented for $144.00)

6. Guidance Associatioh

$ 20.00/rental
20.00/rental
20.00/rental
40.00/rental
20.00/rental
,20.00/rental

20.00/rental

(filmstrips)
a.: Career Awareness,Field Trips (grades K-4),

1. "Off We Gb, to the Aquarium"
2. "Off We Go,to-i& House Built In-aI:Wiry-I

17.50
17.50

3. ,"Off We Go to the Auto Proving Ground" 17.50

4. "Off We Go to the Orange Grove" 17.50

5. "Off We Go to the Poster Printer", 17.50

6. :"Off We Go to the Bike Factory" 17.50

0

. Career Discovery series (grades 5-9),

1. "People
2. "People
3. "People

4. "People

5.. "People
6. "People

Who
Who
Who
Who
Who
Who

Make. Things"
Influence Others"
Work in Science"
Help dthers"
Create Art"
Organize Facts"

C

37.50
37.50,
37.50
37.50
37.50
37;504



c.

d.

e.

f.

g.

h.

.

j.

The Job Attitudes series

1. 'Trouble At Work"'
21 "On The Job:
3. "A Job That
4.°' "Why Work At
5. "Liking Your
(grades10-12)
"Jobs fin' High School Students"

"Career Values: What Really Matters
"The Changing Work Ethic"

(grades 10-14).

Four Trainees"
does Someplace"
All?"
Job and Your Life"

"Jobs and Gender"
"Choosing Your Career"
"What You mould Know Before You Go To
"Preparing for the World of Work"

to You?"

Work'(

./

7. Imperial Film Company

(filmstrips) (grades K-6)
'a. "Fathers Work"
b. "Mothers Work, Too"

8. National Career Consultants, Inc.'

9.

a.

Purchase, Price

.$ 37.50

37.50

37.50
19.50
37.50,

37.50
97.50
37.50,

37.50

37.50
37.50
37.50

$ 42.00
42.00

Career Awareness series (16mm films) (grades 4-9)

1. "The Fascinating World
2. "The Fascinating'World
3. "Theolgascinating World
4. "The Fascinating World

OIDMA, Ltd.

of Work"

of Sales"
of Accounting"
of Mechanics"

$ 96.00

a. Career (Awareness) Education series (filmstrips) (grade's K-4)

1. "What's In Your House?" $ 12.00
2. "What's In Your School?" 12.00
3. "How Come Things Cost Money?" 12.00
4. "People Who Work For You" ' 12.00

5. "Making A.Sale"c 12.00

6., "Making Our Laws Work" n ' 12.00

7. "Building Things" 1Z.00

8. "Making Thing4" 12.00
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fr.

10. PathescOpe Educational Films, Inc.

Purchase Price

(16mm films) (grades 7-12)
a. "Cafeers in Journalism"
b. - "Careers in Computers"
c. "Careers in Nursing"
d. "Careers in Law Enforcement"
e. "Careers in Salec"
f. "Careers in Business Administration"
g. "Careers In Construction"
h. "Careers in Transportation"
i. "Careers in Health Services"
j.. "Careers in Education"
k. "Careers' in Agriculture"

.1. "Careers in Engineering"
m. "Careers in 'community Services"

n. "Careers in Food Services"
o. "Careers in Graphic Arts"
p. "Careers in Repair Work"
q. "Careers in Government Services"
r. "Careers in Social Work"

s. "Careers in'Soci'al Work"

t. "Careers in Conservation"

u. "Careers in the LeisVre Time Industry"
v. "Careers in Show Business!'
w. "Careers in-Auto Service and Repair"

.x. "Careers in Public Utilities"

4

11. SCience Research Associates v../

N-,. . .

a. Keys - Career Exploration (10 filmstrips) $106.00

(grades 6-12Yr

b. Knowledge Needed to Obtain Work (64 transparencies) 50.00

.(grades 9-12)

$40.00
40.00
40.00
40.00
40.00
40.00
40.00
'40.00
40.00
'40.00

40:00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
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APPENDIX A-7

DISTRIBUTORS OF CAREER EDUCATION TAPES

Book Jobbers Hawaii, Incorporated
..805 Queen Street '

Honolulu, Hawaii 96813

Cassettes Unlimited ..

Roanoke, Texas 76262

Field Educational Publications,
Incorporated.

1423 Ala Aolarii Street

Honolulu, Hawaii 96819

Guidance Associates
Pleasantville, New York 10570

Hopaco.Stationers
604 Ala Moana
Honolulu, Hawaii 96813

Imperial Film Corporation
4900 South Lewis
Tulsa, Oklahoma 74105,

InstrucOnal Dynamics Incorporated
166 Superior Street
Chicago, Illinois 60611

Lono, Incorporated
743 Wafakamilo,Road
Honoluli,.Hawaii 96817

Omori's Educational Services
1350 South King Street, Room 301
Honolulu, Hawaii 96814'

-

Popular Science Audio-Visuals,
Incorporated

5235Ravenwood Avenue
Chicago, Illinois 60640

H. P. Ross, Ltd.
Honolulu Merchandise Mart, Building
Room 224
Honolulu, Hawaii 96813
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APPENDIX B

!GLOSSARY '

Ability - Power to perform physical or mental acts whether the Power is
acquired by training and education or is clue to hereditary factors.

Adaptability - Quality of being able to adjuA one's self to changing
expectations and situations.

Adjustment - Process of making personal modification or adaptation in
order Co fit a situation or reach a state of equilibrium.

Analysis - Process of breaking a whole into its component parts, by (1)
Identifying the whole organization or structure; (2) determining
the parts which make'up the organization and the relationship among .

the parts; (3) separating the parts and studying each individually;
and (4) finally, limiting the process when further breakdown into
component parts would be unwarranted.

Aptitude- Natural tendency, capability, or potential to learn, under-
stand,.or do something.

S4,,we

Attitude - Predisposition .to act either for or against particularindi-
miduals, ideas, situations, or objects. '

Avocation - Productive activity; mainly for enjoyment.

Behavioral Objective - Set of words which gives (1) a description of spe=
cific, pertinent, attainable, measurable, observable behaviors ex-
pected to result f planned intervention; (2) conditions under
which behaviors wi e exhibited;- (3) criteria of effectiveness;
and (4) limitations and constraints.

Career - Total pattern of activities a person engages in throughput one's
lifetime; one's progress through lifework, occupations, and positions.

Career Awareness - The state of understanding oneself and the life'st4es
related to different careers. . .

.

Career Development - Plocess of acquiring knowledge, skills, and attitudes
which will edable an indiitidual to take a productive and-Sitisfying
role in society; this development is realized through a systematic
sequence of 'experiences implemented in various role which exemplify
positive Self-Concepts.

Career-Education - The procAs. of developing knowledge; skills, attitudes,,
and values to equip individuals for fulfilling their unique needs
for occupational choice, social and civic responsibilities, leisure-
time,activities, and pers6nal .growth anA.developmeni acdo nailed

through five levels: (1) awareness; (2) exploration; (3) reparation;

(4),placement; (5 continuing adult education.

1
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Career Exploration - The process of sampling a variety of life
learning the aptitudes, interests, and abilities required
ferent kinds of life work, development of capabilities of
ting, understanding of risk taking and value structuring,
kition of the skills of decision-making.

Career Guidance - Activities and experiences which facilitate
in individuals toward maturity.

oles,

foi\dif-
goal:Nset-

and adqui-

.

development

Career Placement - Placement of an individual consonant with preferences
and aptitudes for pursuing career goals; includes educational place-
ment as well as occupational 21acement.

Career Planning - Utilizing decision-making skills and application of.
knowledge of self and the. world of work to for:ululate a propo;ed se-
quence- of activities relAed to one's pattern bf occupational growth
and development.

-

Career Preparation - Development of an individual's capacities and skills
to enable one to function productively in society.

Chain of Command - Order _Qf authority in context of job positions.

Community - Body of individuals organized into a unit linked by common
interests.

ConCept- Major idea, thought, or. notion.

Conditions - Cfrcumstances which exist as a result of modifying factors.
.

4
8Ontinuum - Uninieirupted,'ordered sequence of events, activites, or

concepts..
.6

tir
,ppcision-Making - Process by which an individual selects from two or pore

possible choices. e

Econamic,Structure - Arrangement of the components making up econadic
systems. , - .

Educational Preparation - Process whereby a person meets certain competen-
cy requirements in order to enter and remain and advance in, a certain

occupation or in higher levels of learnin.

Employability - Ability to secure and maintain employment by virtue or`
haVing the prerequisite knowledge, skills, and attitudes required
for job placement.

Employability Skills - Competencies which directly lead into, facilitate,

and maintain employment.

Employment Trends - General direction, development, and movement of jobs,
"which include: (1) whether workers are 'currently in demand; (2)
whether employment is expected to increase or decrease; and (3) what
the main factors are which can influence the growth and decline of_,
an occupation.
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Entry Level - Specified requirements at the beginning position of an oc-"

cupation.

Entry Level Skiils - Competencies necessary for working in an entry revel

. job.

Environment - Surrounding conditions, influences, forces, or circumstances.

. Evaluation - Qualitative judgments describing the value or worth of any

object, situation, activity, organization or structure in relation

to a defined purpose;'assessing.input, proceps, output, and outcome

in relation to a plam-fol accomplishing objectives..

Financial Aid - Monetary assistance which enables the individual to meet

necessary occupational training and educational requirements.

General Education - Liberal education which does not have a particular

occupational objective.
3

Goal - Broadly defined statement of general intent, givihg direction and

indicating general nature of desired outcomes but not specifying

charaCteriatics of expected products.

- .

Horizontal Mobility - Movement from one position to another within the

same stratum.

Individual Potential - Capacity of dhe individual for developing into a

state of self-fulfillment.

Industry - Group of productive, prd'fit making enterprises that have a

technological structure for production and that produce or supply

goods, services, and sources oftincome.

Institution - Sum total of the patterns, relations, processes, and mate-

rial instruments built up around major human activities to regulate

and standardize the behavior of the group.

Interdependence - Mutual dependence upon one another.

Interest - Preference for an object, cdurse of action, or-situation.

Interplay - Reciprocal relationships with action, influence, or effects

on each other.

Job - Piece of work of-Vefined character undertaken for a-fixed price.

Job Description - Descriptive statement giying properties of A particular

job.

Job Family - Constellation of occupations grouped together on the basis

of.ane ey more job or worker characteristics they have in common.
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Job Level - Position of a specific job on a career ladder based on achieve-
ment, importance, and value.

Job Mobility - MoveMent from one job to another.

Job Requirethents - Prerequisite knowledge, skills and attitudes, and spe-
cific prior training needed to satisfy a particular area of work.

Job Satisfaction - Sense of personal significance; sense jf contribution
to the world that results from the interaction betwegn worker and
job situation; amount of need satisfaction fulfilled4by job activ-
ities:

010f

Learning Activities - See Learning Tasks.

Learning Objective - General description of anticipated chtcomes from
learning experiences. See also Behavioral ObjectiVe

Learning Outcomes - Measurable, observable results from planned experi-
0 ences, relating to objectives.

;-
Learning Tasks - Activities designed to implement pre-set learning ob-

. jectives.
1'

Leisure Time - Time available with no pre-set objectives.

Life Style Distinctive or characteristic manner of sel'O-expression
through a way of life, including tastes and piefeiepces, use of
leisure, place of residence, career choice,.persofial appearance,
and personal outlook.

,Model - Controllable version of or repreSentation of something, serving
as the plan to be considered a standard.

Needs Assessment - 4nalysig made by comparing the existing situation with
.

the ideal situation to determine what elements are lacking or inade-
quately developed.

4

Occupation - A category in the social structuring of work.
. 1

Ocupational Cluster - Occupations related and grouped according to simi-
larities.

tc.

Occupational Expectation - Reward and satisfaction which a person antics-
- from an occupational choice.

.0
- Occupational Fields - Areas dr vocations in society.

Occupational InfOrAtion - Data about occupations.

Occupational Level - Position on a vertical dimension a an area of work
based on achievement; importance, and value.

Performance Objective - See Behavioral Objective.
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Personal Attribute - Instrinsic quality of an individUal.

Philosophy - Statement of a setof assumptions or beliefs.

Principle of Compatibility - Rule that the more comp tible the organiza-

tion or structure is with the environment in w eh it operates, the

afore likely the operation is to ach' e-effi 'ency.

Principle of, Optimization - Rule thaf the more the organization is geared

to and designed for the particul ar. mission it ii to accomplish, the

more likely it is to operate efficiently.

Principle of Systematization - Rule that the stronger the relationships

among the. elements in the organization, the more likely is the or-

ganization to achieve efficiency.

Principle of Wholeness - Rule that the more clearly, an organization can
be identified as a whole, as opposed to fragmented parts, the more

efficient the operation.

Process - Series of actions or operations leading to an end.

Self - Entire makeup -o&the individual, emphasizing the individual's

perception of self. --

Self-Appraisal%-. Evaluation of one's self with respect to one's aptitudes,
interests, achievement, personal qualities,' attitudes and values.

Self-Concept - An individual's view cl.self.

Simulation in Research - Process of testing a model, or processing data

through a model to see if it produces predictable results.

Skill - Learned power of doing a thing competently; developed aptitude

or ability, including one related to a specific job or. occupation.

Subgoals - Sub-parts of given goals.

Synthesis - Process of creating a new whole or organization, by identify-

ing the parts which will make up the organization, determining the

relationships among the paits, combining the parts into a new whole,

and limiting the process when the structure is complete.

"Systems Approach - Scientific, systematic, rational approach to optimize

outcomes, achieved through application of systems principles and

use of systems techniques.

Technology-,, Application of scientific principles of industry.

Vertical Mobility - Movement pf individuals between vertically-stratified

situations, status, or categories.

\ideation-- Activities in which one engages forself-fulfillment and the

furftliment of others, including activities in a-life pattern which

. is deliberately purposeful.
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Vocational Guidance - Activities and experiences which facilitate develop-
ment in individuals toward occupational maturity.

Work - Activity calling for the expenditure of an effort toward some =
definite achievement or outcome.

World of Work - The total environment of purposeful activities and ex-
periences.
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APPENDIX C

SUBJECT INDEX 10 -12

A subject index for each major goal section follows.,
the curriculum _Subject is followed by the page number
learning experiences suggested for the subject appear
one learning experience for a certain subject appears

the page number is listed only once.

0

c
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Subject Page

Art

Business Education

E`ngiish,

Foreign LangUage

Home EcOnomics

Industrial Education

Mathematics

Music

-SELF-REALIZATION

57,

49,,

68,

50,

80,,83,

52,.53

89, 91

54, 61,
70, 71$ 7, 75, 78,,80,

50, 52, 55, 58, 62,63,
.
75

49, 50, 52, 53, 54, -61,
1, 73, 75, 78, 85, 91,..

49,50, 52, 53, 54, 56,
70, 71, 73, 75, 78,,80,

50? 65,.6,7

.64;, 65
.r-

.

Physical Education-. 71,\88,' 89
Health, ,c

e

Science

Social Studies'.
-

67,71, 77, 84

54,

282,
56,
87,

58,

91

60,'61,

4%.

4

Si
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62,63, 64, 65, 67, 69,
81, 85, 92

65, 72, 76, 87

62, 63, 64, 65, 67, 70,
92

61, 62,:6, 64, 65, 67,
81, 85, 91, 92

64, 65, 68, 69,171:,74, 7,
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"Subject

ECONOMIC EFFICIENCY

Art

,Business Education

100,

95;
118,

115

98',,'4).103I105, 107, 110,
119,, 120, 122, 123

112, 115,'116,

English 102., 107, 116

Home Economics 95; 99, 103, 105, 107,, 110, 112, 114,, 115, f.16,

118, 119,120, 122, 123 '

c

-rftdustrfdr-Edd-cat-ion 95, 99,-100, 105,:,110,4114, 115, 116:118,

119,.120, 122, .23

Mdfhematici 111, -112, 123

Music 122

PhySical aducatione< ,- 96, 97.

Health

Science 122

Social Studies a- 106,,108 , 113 , 1-

Art

Business Education

English

Home Economics

Indusftial Education

Mathematics

SOON, RELAT/ONAIPS

136

127, 130, 131', 137, 138, 142,

128, 135, 1'38, 140, 141, 143

127, ,130, 131, 137,-138,, 142, 144

i127,,130,4131,, 135, 137, 138, 142, 144'

137

h .4

Physical Edtcatiori - 128;133, 134,
.

140, 143, 144,

Health'

Science

'Social\Studies
.

.135, 141

133, 134, 136,' 143
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Subject 4

Art
_ -

Business Education

English.

CIVIC'RESTONSIBILIT

Page;
-/

149, 153, 156, 157, 158', 159, 164

c
148, 150, 163

Foreign Language 147w.

Home Economics , 146, 1:4.9,

Ir uptrial Education 148, 149,

Mats ematics 15, 158,

Physical Education- 151, 164_
alth

ce 156060;
--

Social Studies 147, 149,

v./

,

156,157,

'L..

I
158, 159k164,

150, 156, 157,,159, 164

161 .
4

-

16111

150, 151, 153,,154 155 , 162, 163

\
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